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Executive Summary 
This study of the Greek curriculum examines how local Jewish history, the Holocaust, Judaism, Jews and the Israeli-

Palestinian conflict are addressed in textbooks. The examination of these textbooks was undertaken with the aim of 

evaluating the educational efforts in primary and secondary education to teach local Jewish history, the Holocaust 

and Judaism, while also underscoring the importance of Holocaust education and combating antisemitism.

Across primary, middle and high school education, eleven textbooks referenced Judaism, local Jewish history, 

the Holocaust, and the Israeli-Palestinian conflict. Of these, four were modern and contemporary history books, 

four were religious studies books, and three were language books. Most are taught to Grade 6 primary school 

students, Grade 9 middle school students and Grade 12 high school students. 

The main findings of the content analysis of these textbooks are as follows:1 

•	  References to Judaism are informative, providing considerable detail about Jewish beliefs, practices, holidays, 

scripture, and important figures. Religious textbooks incorporate information concerning the main Jewish 

festivals, synagogues, and important aspects of the Jewish religion.

•	  Students learn about Shabbat, the Ten Commandments, the Torah, the Covenant with God, and the 

significance of Jewish memory and tradition. Major religious holidays including Passover, Shavuot, Sukkot, 

Purim, and Hanukkah are explained in detail, including family rituals like the Passover Seder, with visuals of the 

Seder plate and the “Four Questions.”

•	  Religious Education textbooks portray Jews generally without using stereotypical language. Students are 

taught distinctions between “Jew,” “Israelite,” and “Israeli,” while recognizing Jewish communities in Greece 

and the State of Israel today.

•	  A Grade 9 History textbook includes a chapter titled “War Crimes Against Humanity – The Holocaust” in which 

there is informative content on the Holocaust, underlining its historical uniqueness, referring to the “Final 

Solution,” Nazi war crimes, concentration and death camps, including Auschwitz and the use of gas chambers. 

•	  One history textbook includes a chapter offering Greek perspectives on the Holocaust, highlighting both 

the suffering of Jews and the efforts of Greek citizens and clergy who sought to protect Jewish communities. 

That said, the chapters would benefit from additional content on the extermination of the Jewish population 

and destruction of Jewish communities in many Greek cities.

•	  With the sole exception of the textbook mentioned above, the Holocaust is not presented as a distinct 

section in History textbooks, and the term “antisemitism” is not referenced in any textbooks.

•	  The curriculum positively highlights the Jewish community of Thessaloniki as integral, progressive 

contributors to Greece’s early labor and socialist movement, particularly in History textbooks. However, in 

general, local Greek Jewish history is largely absent from the national narrative. 

1      Polyxeni Eleftheriou, “The Approach to the Holocaust in Greek School and Its position to Public History” (Doctoral Dissertation), Aristotle  
      University of Thessaloniki, 2021. https://ikee.lib.auth.gr/record/336422.
      Some of the findings of this study, which constitutes a qualitative content analysis of the textbooks used in schools, are connected to the  
      author’s qualitative and quantitative doctoral research on what educators teach regarding Jewish history and the Holocaust, as well as  
      students’ knowledge of these historical subjects.

https://ikee.lib.auth.gr/record/336422.
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•	  The collaboration between Greek Christians and the German Nazis is not covered in textbooks, aside from 

some references to the collaboration of some Greek governments with the Nazi regime. 

•	  The sole reference to the State of Israel and the Israeli-Palestinian conflict, which mainly accused Israel 

and blamed the occupation for the suffering of Palestinian children, was recently replaced by a general 

text about the children in war zones, without reference to specific political entities. The removed text was 

criticized by Greek authorities for containing antisemitic elements (collective blame of “Jews” for violence 

against Arabs) and violating the UN Convention on the Rights of the Child (by depicting and presenting 

images of children with weapons).  

•	  The establishment of the State of Israel and the emigration of the few Greek Jews who survived the Holocaust 

are omitted from the textbooks. 

Executive Summary
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Overview of country and Jewish history 

Prewar local Jewish history

Although historical evidence is limited, it is generally believed that the first Jews to settle in Thessaloniki during the 

Hellenistic period came from Alexandria in 140 BC. The community members were concentrated around the city’s 

harbor, with their synagogue, Etz Hayyim, being the center of their social and religious life. It is believed that the 

Apostle Paul preached for three consecutive Sabbaths in this synagogue before he was forced to leave the city. The 

Romans, who controlled Greece during parts of the Hellenistic period, granted autonomy to the Jewish community, 

whose members had settled in various parts of the city rather than solely around the harbor. They were traders, 

craftsmen, peasants and silk growers, led by a Rabbi, the senior leader of the community, who, with the help of 

six notables, addressed the daily needs and obligations of his members. During the Roman and later Byzantine 

Empires, the Jews of Thessaloniki adopted Greek names and spoke Greek, and became known as “Romaniotes.”2

After the division of the Roman Empire in 395 AD, Thessaloniki became the second most important city in 

the Byzantine Empire after Constantinople. The Byzantine Emperors, in their attempt to “Christianize” their 

subordinates, were hostile to the Jewish communities within their territory, including the Thessaloniki community. 

This is exemplified in Constantine the Great and Theodosius II’s imposition of anti-Jewish laws, and Justinian I 

banning the public fulfillment of “mitzvot” (religious commandments). He forbade the recitation of the Shema 

(daily prayer) and in the famous Justinian Code, the Jews are described as second-class citizens. Indeed, he 

issued a decree that Pesach (Passover) was to be celebrated after the Greek Orthodox Easter. Vassilios I the 

Macedonian and Leo the Sophos forced Jews to convert or to be exiled. One of the few emperors who treated 

the Jews favorably was Alexios I Komnenos, who during the First Crusade, lightened their burdensome taxes. 

Despite the persecution suffered during the Byzantine period, the Jewish community of Thessaloniki flourished. 

Most of the Jews were traders, particularly involved in the silk trade. In 1165 AD, the well-known Jewish traveler 

Benjamin of Tudela visited Salonica and reported that at that time there was a prosperous community of 500 

Jews, including the Chief Rabbi Samuel and his sons who were scholars. However, the suffering of the Jews 

continued during the Latin Empire, established by the Crusaders of the Fourth Crusade (1204-1261 AD) and later 

under the rule of Theodoros Doukas, Despot of Epirus, who controlled Thessaloniki from 1224-1230 AD.3 

During the fifteenth and sixteenth centuries many Jews were expelled from Spain, Portugal, Sicily, France and North 

Africa, and settled in Thessaloniki. The majority of them, approximately 20,000 individuals, arrived in Thessaloniki 

in 1492 CE, and established separate synagogues. These synagogues were named after the cities or regions from 

which they had come, such as Castile, Calabria, Catalonia, Aragon, Majorca, Lisbon, Sicily, Apulia, Provence, and 

others. By the mid-16th century, Thessaloniki had emerged as a major Jewish center in Europe, attracting Jews who 

had been persecuted elsewhere. Thessaloniki eventually became home to around 30 independent synagogues. 

In the mid-16th century, a center of Talmud Torah was established, initially serving as a religious school, and later 

evolving into a common administrative center for the city’s diverse Jewish congregations. 

2    Yakov Benmayor, “The Jews of Thessaloniki,” Jewish Museum of Thessaloniki, http://www.jmth.gr/article-20032014-oi-evraioi-tis-thessalonikis.

3    Ibid.

Introduction 
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Thessaloniki became a renowned center of Torah learning, attracting students from across the Jewish world. The city 

was home to many prominent rabbis whose influence extended far beyond its borders. This vibrant and intellectually 

rich Jewish community came to define the character of Ottoman Thessaloniki, earning the city the distinction of 

being widely known as the “Jerusalem of the Balkans.” During the Ottoman period, especially from 1492-1912 AD, 

when Thessaloniki’s Jewish Community was the largest in the world, the city was known as “Madre de Israel” (Mother 

of Israel) to its Spanish Jewish residents and as the “Jerusalem of the Balkans” to non-Jews.4 Thessaloniki had the 

largest Jewish population in the Balkans, most of whom were descendants of Jews who were expelled from Spain in 

the sixteenth century. They still spoke a form of Spanish known as Ladino or Judeo-Spanish (Espanyol, Espanyol, inter 

alia or maestro casteyno) and is based on Spanish (Castilian) and other Iberian languages preceding the Expulsion 

from Spain in 1492 AD, which from the onset included a strong Hebrew-Aramaic component. 

According to Rena Molho: “Fallmerayer who visited Salonica in 1842, suggested it should be named Samaria, 

given that at the time there were 36,000 Jews among the 70,000 inhabitants. According to a Greek schoolbook 

of 1882 (G.K. Moraitopoulos), in 1870 Salonica’s population consisted of 50,000 Jews, 22,000 Muslims and 18,000 

Orthodox Christians. In the first census conducted by the Ottoman government between 1882-1884, the 

city’s population numbered 85,000 inhabitants, among which 48,000 were Jews. But even in 1902, when the 

population increased, the second Ottoman census once again showed that among the 126,000 inhabitants, 

62,000 were Jews. According to the first unpublished census conducted by the Greek government in 1913, the 

Jews represented less than 50% of the population, even though they remained the largest single group. It was 

reported that in a population of 157,889 souls, 61,439 were Jews, 45,889 were Muslims and 49,956 were Greek 

Orthodox Christians. There was also a small number of Bulgarians, Levantines and Armenians. Finally, as was 

reported in the newspaper L’Independant in 1919, in the census conducted by the Jewish Community after the 

Great Fire in 1917, in a population of 170,000 souls Salonica numbered 90,000 Jews. Salonica’s particularity during 

this time is better comprehended when compared with the 31 Jewish communities of other Greek towns. None 

had more than 2,500-3,000 members. Furthermore, in other important Ottoman urban centers such as Istanbul 

or Izmir, the Jews never rose above the 5-10% of the population.”5

In 1920, 55 synagogues and places of worship were recorded, with 265 names of religious officials.6  Before the 

Holocaust there are records of around 59 historic synagogues and places of worship in Thessaloniki.7   

Greek Jewish communities suffered from a significant amount of antisemitism; pogroms occurred in Greek 

cities against three different prewar Jewish neighborhoods, including the 1931 attack on the Jewish community 

of Campbell (Campbell Affair) in Thessaloniki by Greek Christian nationalists. On June 23, 1931, riots broke out 

downtown after a mob led by a racist organization attacked Jewish shopkeepers. Further large-scale attacks 

against Jews took place in the “6” and “151” neighborhoods between 24-27 June 1931, culminating in a wider 

attack on 29th June. Simultaneously, a mob of around 350 people rioted at the secluded, and predominantly 

Jewish, Campbell settlement, setting the barracks on fire, killing two men. The next day, the residents of 

Campbell, as well as other remote Jewish settlements, fled to the center of Thessaloniki, where they were offered 

accommodation in schools and synagogues. As a result, the Jewish community sold the Campbell settlement 

to Christian refugees from Turkey.8 This episode is a strong example of Greek antisemitism in the prewar era.

4    Rena Molho & Hastaoglou-Martinidis, Vilma. Jewish Sites in Thessaloniki. Athens: Lycabettus Press, 2017.

5    Rena Molho, “The Jerusalem of the Balkans Salonica 1856-1919,” Jewish Museum of Thessaloniki,  
      http://www.jmth.gr/cpanel/resources/rs_html/The%20Jerusalem%20of%20the%20Balkans%20by%20Dr.%20Rena%20Molho.PDF.

6    Evangelos Hekimoglou (ed.), Topography of Synagogues in Salonika (1500-1940), Jewish Museum of Thessaloniki, Thessaloniki 2022.

7    Ibid.

8    Ibid.

Introduction
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World War II and the Holocaust of Greek Jews 

One of the most traumatic events for Greek Jews during the Holocaust was known as the “Black Sabbath” in 

Thessaloniki.9 In early July 1942, the Germans issued an order summoning all Jewish males aged 18-45 to assemble 

in Plateia Eleftherias (Freedom Square) to be enrolled for forced labor. On Saturday, July 11, 6,000–7,000 Jewish 

men were packed together and surrounded by soldiers armed with machine guns, who then publicly humiliated 

them, beating them and spraying them with water. Greek and German onlookers watched the spectacle from 

the balconies of surrounding buildings. The marginalization of Jews continued in the days that followed, without 

protest by professional, religious or academic groups. Two days later, the Jewish men were again assembled in 

Freedom Square, given work cards, and sent into forced labor in the countryside, regardless of their fitness for 

such work.10 Many were immediately sent to malaria-stricken areas with very little food, and within ten weeks, 

12 percent of those taken had died.11 Around 2,000 men were sent for forced labor under the German army. By 

October, 250 had died, and the remaining workers were released after a ransom was paid to Dr. Maximilian 

Merten, the German military administration’s advisor in Macedonia. The Jewish communities of Thessaloniki and 

Athens contributed to the ransom, with additional funds raised through the transfer of Thessaloniki’s centuries-

old Jewish cemetery to the municipality, which repurposed its gravestones for construction. A university was 

later built on the site of the destroyed cemetery.12

Another significant event was the destruction of the largest Jewish cemetery in the Balkans, located in 

Thessaloniki before the Holocaust.13 In December 1942, this ancient cemetery, containing nearly 500,000 

graves, dating back to at least the fifteenth century, was expropriated and became a quarry for the entire 

city. Tombstones of immense historical significance were removed indiscriminately, regardless of their age, 

and until recently, many could still be found repurposed as paving stones throughout the city. The demolition 

began on December 9, 1942, coinciding with the replacement of the Jewish community’s leadership by officials 

appointed by German authorities. The demolition was overseen by the General Administration of Macedonia, 

and continued until at least April 1943, due to the vast number of graves involved. According to municipal 

archives, the General Administration of Macedonia made the building materials gleaned from the demolition 

available for a variety of functions in Thessaloniki (school toilets, roads and churches). The strategy of utilizing 

demolition materials in other projects continued after the Occupation, the most significant example of which 

was the construction of the church of Saint Dimitrios, completed in 1948. In November 1943, the Occupation 

government issued an illegal administrative decree designating the Jewish cemetery as “municipal land.” 

Subsequently, in April 1945, the Council of Ministers enacted a resolution transferring this so-called municipal 

land to the University of Thessaloniki, on which the university campus was eventually constructed.14 

In December 1942, a Judenrat, or Jewish council, was established in Thessaloniki, with Dr. Zvi Koretz, the city’s 

Chief Rabbi, appointed as president. He represented the Jewish community in negotiations with SS officers 

Dieter Wisliceny and Alois Brunner, who had been sent by Adolf Eichmann in February 1943 to supervise the 

deportation of Thessaloniki’s Jews. On February 6, 1943, a commission headed by Dieter Wisliceny and Alois 

Brunner arrived in Thessaloniki to enforce racial laws, such as the requirement for all Jews to wear the yellow Star 

of David, and mark their shops and offices similarly. A number of Jewish areas were designated as restricted zones, 

forcing Jews to live in ghettos. Jews were forbidden from being outside after nightfall, using the telephone, or 

riding the tram; any Jew who changed residence without permission was treated as a deserter and shot on sight.  

9    Giorgos Antoniou & Dirk Moses (eds.). The Holocaust in Greece, London: Cambridge University Press, 2018.

10    Evangelos Hekimoglou, The Book, Thessaloniki: Jewish Museum of Thessaloniki, 2017.

11    Benmayor, “The Jews of Thessaloniki”.

12    “Salonika” https://collections.yadvashem.org/en/about/o5991

13    Leon Saltiel, The Holocaust in Thessaloniki: Reactions to the Anti-Jewish Persecution, 1942–1943, London: Routledge, 2021.

14    Hekimoglou, The Book.

Introduction
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Between March 15 and August 10, 1943, 19 trains carrying 48,533 Thessalonikian  Jews, arrived in Auschwitz-

Birkenau.15 The nineteenth train to Auschwitz-Birkenau carried laborers who had been transported to other 

locations and had survived. Most of the new arrivals were immediately gassed; 37,386 Greek Jews were led to the 

gas chambers upon arrival. Of the 1,200 who survived the initial selections, later died. Some of the women were 

used as subjects for pseudo-scientific sterilization experiments (see also Selection and Medical Experiments). 

Some Thessalonikian Jews were spared, particularly those holding foreign passports—Spanish, Italian, Turkish, 

or otherwise. This included 367 Jews granted Spanish citizenship who reached Spain via Bergen-Belsen, as well 

as several hundred aided by the Italian government, either through escape to Italian-occupied territory or by 

receiving Italian citizenship. These actions created tensions between the Italians and their German allies. In 

addition, some Thessalonikian Jews managed to reach Palestine with the help of Partisans.16

Professor Christina Koulouri explains that when anti-Jewish measures were introduced in Greece, various 

groups, including the Church, the Athens Police, and communist organizations, played active roles in helping 

Jewish citizens. The EAM, Greece’s largest resistance organization, was particularly effective, publishing appeals 

for solidarity, helping Jews go into hiding or escape to the Middle East, and even recruiting them into its ranks. 

The Orthodox Church also intervened; Archbishop Damaskinos protested directly to the German authorities 

about the deportations in Thessaloniki.

Koulouri notes that Jewish survival rates varied depending on proximity to areas controlled by the Resistance, 

the strength of local anti-fascist movements, and levels of assimilation within Greek society. Jews who were 

more integrated, Greek-speaking and living among Orthodox neighbors, had a greater chance of receiving help. 

By contrast, the Jewish community of Thessaloniki, the largest in Greece and largely Ladino-speaking, suffered 

catastrophic losses, with most deported to Auschwitz. Ultimately, only about 17 percent of Greece’s prewar 

Jewish population survived the Holocaust.17 

Around 50 years earlier, Baron de Hirsch had funded housing near the railway station for Jewish refugees from 

Russian pogroms. On March 14, residents of the Hirsch quarter were ordered to gather in the synagogue, where 

Rabbi Koretz informed them of their deportation to Poland. The next day, they were marched to the station and 

packed into sealed train cars, overloaded beyond capacity. With the area emptied, it was prepared to receive the 

next group. In the following months, more convoys of Jews from various neighborhoods in Thessaloniki were 

sent to the Auschwitz and Birkenau extermination camps. The last convoy departed on August 7, 1943. A total of 

43,850 Jews, representing 95 percent of Thessaloniki’s Jewish population, were deported during these months. 

Only a small number of Jews from Thessaloniki found refuge in the surrounding countryside, with some joining 

the resistance, or in Athens, where a notable portion of the Jewish population was saved with the support of the 

Christian community.

15    Evangelos Hekimoglou, “The Chronicle of Thessaloniki Persecution,” blogpost, 
      https://thefirsttraintoauschwitz.blogspot.com/p/the-chronicleof-thessaloniki.html

16    “Salonika” https://collections.yadvashem.org/en/about/o5991

17    Christina Koulouri, Teaching modern Southeast European History. Alternative educational materials. Workbook 4 the Second World War,  
      Thessaloniki: Center for Democracy and Reconciliation in Southeast Europe (CDRSEE), 2009, 101-102.

Introduction
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When Thessaloniki was reoccupied by Greek and Allied forces in October 1944, only a handful of Jews returned 

to their ancestral city. Most of their homes had been occupied, their belongings stolen and synagogues 

destroyed or repurposed. The ancient Jewish cemetery had been used as a marble quarry. From the outset, 

the reconstituted Jewish community, along with the affected individuals, focused on reclaiming shops and 

workshops that had been placed under the control of trustees appointed by either the German occupiers or 

the Occupation authorities. Two obstacles hindered progress in achieving this goal, and though they emerged 

consecutively they were nonetheless interconnected. The first obstacle was political: the reluctance of post-

Occupation governments to confront the trustees, which allowed for continuous postponement. The second 

obstacle was the complexity of the legal framework; relevant applications referenced numerous interlocking 

laws that disproportionately disadvantaged Jewish owners or tenants. Even the simplest claim, constrained 

by space limitations, became entangled in excessive legal complexity and, consequently, incurred significant 

expenses. 18

Greek Jewish communities in the 20th and 21st centuries 

Before the war, there were multiple Greek cities with Jewish populations, including Agrinio, Athens, Alexandroupoli, 

Arta, Veria, Volos, Didymoteicho, Drama, Zakynthos, Heraklion, Thessaloniki, Ioannina, Kavala, Karditsa, Kastoria, 

Corfu, Komotini, Kos, Lagadas, Larissa, Nea Orestiada, Xanthi, Patras, Preveza, Rethymno, Rhodes, Serres, Trikala, 

Florina, Chalkida, and Chania. According to Greek law, Jewish communities are recognized in cities where 

more than twenty Jewish families reside. However, the above list includes cities where Jews did not legally 

constitute a community, due to the fact that fewer than 20 Jews reside in these cities.19 Under Law 2456/1920 

on Jewish communities, the Jewish community of Thessaloniki was granted the status of a public legal entity. 

The Community was structured around autonomous synagogue committees, independently administered 

foundations, an elected central board, an executive body, and a supporting administrative apparatus. During 

the interwar period, providing food and shelter to the poor were the main concerns of the Jewish community, an 

issue that arose after the city was rebuilt according to a new city plan following the great fire of 1917. 

After the Holocaust and the mass murder of 65,000 Greek Jews in the death camps—mainly in Auschwitz—

as well as the emigration of many survivors to Israel, the number of Greek citizens of the Jewish faith has 

significantly decreased, with the majority now residing in Athens. Cities containing a Jewish population after 

the war included Agrinio (not recognized as a community since it consisted of only thirty-two members), 

Athens, Arta, Veria, Volos, Didymoteicho, Drama, Zakynthos, Thessaloniki, Ioannina, Kavala, Karditsa, Kastoria, 

Katerini, Corfu, Komotini, Larissa, Nea Orestiada, Xanthi, Patras, Preveza, Trikala, Florina, Chania (with very few 

members), and Chalkida. As of 2015, active Jewish communities in Greece include Athens, Thessaloniki, Volos, 

Ioannina, Corfu, Larissa, Trikala, and Chalkida. Inactive Jewish communities (with fewer than twenty families) 

include Veria, Kavala, Karditsa, and Rhodes. Today, the Jewish population of Greece is approximately 5,500. 

They are active in the private sector, sciences, arts, literature, and public administration, and are organized into 

eight Jewish communities located in Athens, Thessaloniki, Larissa, Volos, Chalkida, Ioannina, Trikala, and Corfu. 

Small numbers also reside in the inactive communities of Rhodes and Karditsa.

In the aftermath of the Holocaust, the following Greek Jewish communities were dissolved:

•	  Agrinio (Year of Dissolution: ~1949)

•	  Alexandroupoli (Year of Dissolution: 1972)

•	  Arta (Year of Dissolution: 1959)

18    Evangelos Hekimoglou & Anna-Maria Droumpouki, The Day After Holocaust, Thessaloniki: Jewish Museum of Thessaloniki, 2017.

19    Moses K. Konstantin, The Israelite Communities of Greece After the Holocaust: From the reports of Kanaris D. Konstantinis – 1945, Athens, 2015. 

Introduction
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•	  Didymoteicho (Year of Dissolution: 1987)

•	  Drama (Year of Dissolution: 1970)

•	  Zakynthos (Year of Dissolution: 1970)  

•	  Heraklion (Year of Dissolution: 1968)

•	  Kastoria (Year of Dissolution: 1972)

•	  Komotini (Year of Dissolution: 1958)

•	  Kos (Year of Dissolution: 1970)

•	  Lagadas (Year of Dissolution: 1958)

•	  Nea Orestiada (Year of Dissolution: 1970)

•	  Xanthi (Year of Dissolution: 1958)

•	  Patras (Year of Dissolution: 1991)

•	  Preveza (Year of Dissolution: 1958)

•	  Rethymno (Year of Dissolution: 1958)

•	  Serres (Year of Dissolution: 1957)

•	  Florina (Year of Dissolution: 1970)

•	  Chania (Year of Dissolution: 1958)

In the currently active communities, 11 synagogues operate to serve the religious needs of their members. In 

Athens, there are two synagogues; in Thessaloniki, three; in Larissa, one; in Volos, one; in Ioannina, one; in Trikala, 

one; in Chalkida, one; and in Corfu, one. In the inactive communities, three synagogues remain in operation in 

Rhodes, Kavala, and Veria. In Crete, the only functioning synagogue is the ‘Etz Hayyim’ Synagogue in Chania.

Overview of Education System and Curriculum

In Greece, official teaching guidelines are defined by the national curriculum and corresponding school textbooks. 

Textbooks are developed and utilized in alignment with the curriculum’s objectives.20 The term “curriculum” 

encompasses both traditional curricula, characterized by greater stability and longevity, with slower processes of 

renewal, and modern curricula, which feature more clearly defined components and allow for ongoing updates 

and improvements.21 

The body responsible for curriculum development is the Institute of Educational Policy (IEP).22 The department’s 

responsibilities include the study of various materials and data related to the operation of the educational system, 

as well as the issuance of opinions on the implementation of corresponding research and educational programs  

20    Panagiotis Xochelis (ed.), The Dictionary of Pedagogy, Thessaloniki: Kiriakidis Editions, 2015.

21    Giannis Vrettos & Achilleas Kapsalis, Curricula: Theory and Expertise in Design and Reform, Thessaloniki: Art of Text, 1994.

22    This is an executive, scientific, and research organization that supports the Ministry of Education, Religious Affairs, and Sports, as well as the 
       supervised bodies, on matters related to primary and secondary education, teacher training, the transition from secondary to higher education, 
       post-secondary education, the reduction of educational inequalities, student dropout rates, and early school leaving—all aiming to ensure every 
       child’s right to education. It issues opinion or proposes upon related query on the part of the Minister of Education, Religious Affairs and Sports  
       or ex officio according to the law in force 3966/2011 (art. 2, par. 3, line a). Section B: Study Curricula and Educational Material belongs to the Scientific  
       Section of IEP and engages with the elaboration of opinions and recommendations in accordance with the provisions in force, for the training  
       and enhancement of study curricula and educational material regarding primary and secondary education. It particularly focuses on issues  
       pertaining to: a. Primary Education b. Humanities and Social Sciences c. Mathematics, Natural Sciences and Technology d. The Arts, 
       and e. Vocational Education.

Introduction



European Textbooks: Greece Review  							         		  November 2025

10

in primary and secondary educational structures. Topics related to Jewish history and culture are addressed 

across various subjects within the curriculum. However, the primary subject in which the history of Jewish 

communities in Greece is specifically examined is the history course. 

Research into Greek education has generally concentrated on textbooks of subjects considered particularly 

relevant for conveying ideological content to students, notably History, Language, and Literature. The first phase 

of analyzing Greek history textbooks at an academic research level was conducted by national institutions, such 

as the Research Center for Schoolbooks and Intercultural Education of Aristotle University of Thessaloniki, which 

has been integrated into UNESCO’s international network, and international organizations, such as the Center 

for Democracy and Reconciliation in Southeast Europe. The focus of the analysis is on the representation of the 

“Other,” as history textbooks are considered to be reflective of official state diplomacy and international relations. 

After the 1980s, research began to focus on ethnocentrism and its consequences, such as prejudice against the 

“Other,” and the narrative frameworks through which the national self is presented to students. 

The second phase of academic analysis of History textbooks began in the 2000s when textbooks underwent 

changes.23 This second phase encompasses the full range of subjects, learning objectives, content, instructional 

methodologies, and assessment practices applied at a specific level of education. The newer textbooks were 

more modern and engaging for students, incorporating multimodal texts, images, photographs, cartoons, works 

of art, advertisements, graphs, and more. Additionally, prejudice, bias, stereotyping, and images of the “Other” 

are central themes examined by Greek research. Particularly, the investigation of the image of the “Other” and its 

presentation in textbooks has become the most popular thematic focus. A significant development in the study 

and research of Greek school textbooks was the establishment of the Department of Pedagogy at the Faculty of 

Philosophy at Aristotle University of Thessaloniki in 1992, initiated by Professor Panagiotis Xochelis. This led to the 

creation of the School Textbook Research Unit, which later became the Center for Research on School Textbooks 

and Intercultural Education (K.E.S.BI.D.E.).24

History curricula provide the institutional framework within which primary and secondary History lessons must 

be developed. More specifically, History curricula and textbooks were reproduced with minor variations during 

the post-dictatorship period (the dictatorship of the Colonels lasted from 1967 to 1974), with the edition of the 

1980s being a characteristic example. Significant attempts were made by scientific writing teams during the 

1990s and 2000s to present alternative educational approaches. In April 2024, the Minister of Education and 

Religious Affairs issued a Call for Expression of Interest for applications to participate in the evaluation and 

inclusion process of educational books in the Educational Books Registry and the Digital Library of Educational 

Books.25 This initiative, undertaken by the Ministry of Education in collaboration with the Institute of Educational 

Policy, represents a significant step forward in improving the quality and relevance of educational materials. 

The 2025–2026 school year will commence with substantial reforms in curriculum content, textbooks, and 

instructional practices, as outlined in the strategic planning of the Ministry of Education. As of September 

2025, a considerable number of approved textbooks will be made digitally accessible to students via the 

Digital Library, while the distribution of printed materials has been deferred to the 2026–2027 academic year. 

23    The term “curriculum” in the context of school education refers to the structured framework of educational planning and implementation.

24    Kyriakos Bonidis, The Content of School Textbooks as an Object of Research Long-Term Examination of Related Research and Methodological 
       Approaches, Athens: Metaixmio editions, 2004.

25    The project’s scope is as follows: a) The creation of the Educational Books Registry (E.B.R.) in accordance with Article 84 of Law 4823/2021. 
       This registry will include all educational books that have been previously evaluated and approved by the Ministry of Education and Religious 
        Affairs, based on the recommendations of the Institute of Educational Policy b) The development of the Digital Library of Educational Books as  
       specified in Article 84 of Law 4823/2021.

Introduction



European Textbooks: Greece Review  							         		  November 2025

11

The proposed model grants educators the autonomy to select, for each subject, the instructional package 

(including student textbook, workbook, and digital resources) they deem most pedagogically appropriate. 

The new model is predicated on the availability of multiple approved instructional packages per subject, 

comprising:

•	  Student textbook

•	  Workbook

•	  Digital materials and resources

Educators will exercise professional discretion in selecting the package they deem most appropriate for their 

classroom context. This selection will be formally documented in the Teaching Books Registry. A total of 187 new 

book titles are planned to be published, spanning from Kindergarten through Grade 10 of Lyceum (high school).

According to Greek academic professors in History Didactics, the educational system in Greece remains 

centralized and tightly controlled by political actors. Over the past twenty years, public disputes over school 

textbooks and History curricula have intensified, becoming arenas for the most extreme ideological impulses.26 

Many school textbooks and readers have been withdrawn from Greek schools over the past 100 years, sparking 

intense debates in the public sphere. Leading educators have highlighted, through their research, the necessity 

of adapting education to the model societies of Western Europe by authoring new textbooks. Experts in the field 

advocate for the necessity of removing nationalism, xenophobia, social conservatism, dogmatic thinking, and 

moral indoctrination from education.

According to Greek historian Aggelos Palikidis, Associate Professor in History Didactics at the Department 

of History and Ethnology of Democritus University of Thrace in Greece, claims that the idea of a historically 

uniform Greek nation is one of the most significant distortions in school history education.27 The Professor 

claims that textbooks often present a single, heroic national narrative stretching unbroken from antiquity to 

the present, celebrating a people who have endured through triumph and tragedy. However, he argues that 

this portrayal fosters exclusionary attitudes, encouraging the belief that defending a “pure” and eternal nation 

requires opposition to outsiders, refugees, immigrants, and non-believers. It also denies Greece’s long history 

of multicultural coexistence and exchange, which were central to its cultural development. The myth of unity 

portrays the nation as strong when united and weak when divided, leading to the rejection of ethnic, cultural, or 

religious diversity. In politically tense moments, even differing opinions or ideological dissent may be branded as 

unpatriotic, dividing citizens into patriots and supposed traitors.28 

Government mandate of commemorating and teaching about the Holocaust

The integration of Jewish history into public education in Greece occurred with considerable delay, as the 

inclusion of local Jewish history and the Holocaust in school textbooks had been virtually non-existent. In recent 

years, the Hellenic Ministry of Education, Religious Affairs and Sports—specifically the General Secretariat 

for Religious Affairs—has implemented significant educational changes to improve Holocaust education. 

These initiatives include specialized seminars and training programs, primarily in collaboration with the 

 

26    Charis Athanasiadis, The Withdrawn Books: Nation and School History in Greece 1858–2008. Athens: Alexandria Publishing.

27    Aggelos Palikidis, “Five Harmful Stereotypes,” To Vima News, Aug. 31, 2023.
       https://www.tovima.gr/print/nees-epoxes/pente-vlaptika-stereotypa.

28    Ibid.
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Jewish Museum of Greece in Athens. The General Secretariat for Religious Affairs, led by George Kalantzis, is 

responsible not only for Holocaust and genocide education but also for initiatives supporting religious freedom 

and fostering interfaith relations. 

Since the 1990s, the Holocaust has gradually been incorporated into the history curriculum of Western countries. 

In Greece, the Holocaust is included in the teaching of World War II, with references—though very brief and 

problematic in relation to historical accuracy—in Language and History textbooks for Grade 6 of primary 

education; Religious Education in Grade 7 of secondary education, Modern Greek Literature texts in Grade 8 of 

secondary education; Modern Greek Language and History in Grade 9 of Secondary Education. In high school, 

references appear in Grade 9 History of the Modern and Contemporary World (General Education) of general high 

school. The approach to the Holocaust follows a pedagogical rationale directly related to the primary objectives 

of teaching history: political socialization, strengthening democratic consciousness, defending human rights, 

and cultivating critical thinking. Therefore, it is considered necessary not only to inform educators about this 

historical issue but also to provide them with continuous training in epistemology, historical science, specialized 

teaching methodology, and education sciences.

By Law 3218/2004, January 27 was established as the ‘Day of Remembrance for the Greek Jewish Martyrs and 

Heroes of the Holocaust.” To corroborate this, in 2005, Presidential Decree 31 was issued, titled “Events for January 

27th, Day of Remembrance for the Greek Jewish Martyrs and Heroes of the Holocaust.” The first Holocaust 

Remembrance Day in Greece took place on January 27, 2005. Additional teacher training projects on the subject 

were prepared for 2006 in partnership with France and Israel. Poland suggested the preparation of a national 

school essay competition for schools on the Holocaust, modeled after a similar successful event organized in 

Poland by the National In-service teacher Training Center under the honorary patronage of the Polish Ministry 

of National Education in 2004 and 2005. The International Task Force on Holocaust Education, Remembrance 

and Research (ITF) designed an educational resource that includes the following sections: a) Why teach about 

the Holocaust b) Guidelines for teaching the Holocaust (Shoah) c) Guidelines for educational visits to Holocaust-

related sites d) How to approach the Holocaust in schools. This material has been translated by the Jewish 

Museum of Greece and is available along with audiovisual materials and museum kits.29 

The teaching methods and content for Holocaust education in Greece were approved in 2006 by the ITF as 

part of Greece’s accession.30 As a result, new textbooks that included more information about the Holocaust 

became available in 2006.31 The teaching of local Jewish history and the Holocaust is primarily integrated into the 

instruction of World War II. Historically, school textbooks across all educational levels (Grade 6 of primary school, 

Grade 9 of junior high school, and Grade 12 of high school) have included problematic references related to this 

historical period. A notable example is the History textbook used during the 2006-2007 school year for Grade 

6 of primary school. While the book was pedagogically innovative for Greek primary education, its treatment 

of the Holocaust was generally problematic, through equating historical events of differing significance and 

presenting confusing narratives regarding historical terminology related to the Holocaust. 

29    Sakka & Kokkinos, “Curricula and Approaches”.

30    The Polish Chair of the ITF, which Poland chaired from March 2005 to March 2006, acknowledged the significant progress already achieved  
      in Greece, particularly in the areas of teacher training and the revision of school textbooks.

31    For the official announcement-invitation for the writing and submission of school textbooks (published in Greek on Apr. 25, 2023) see 
      https://iep.edu.gr/images/IEP/GENERAL/Anakoinoseis/2023/2023_04_25-%CE%A0%CF%81%CE%BF%CC%81%CF%83%CE% BA%CE%BB%CE% 
      B7%CF%83%CE%B7_%CE%A0%CE%BF%CE%BB%CE%BB%CE%B1%CF%80%CE%BB%CE%BF%CF%85 CC%81_B%CE%B9%CE%B2%CE% BB% 
      CE%B9%CC%81%CE%BF%CF%85.pdf.
      There are multiple internal timelines for the development, evaluation,and publication of school textbooks (both digital and printed).  
      See “Multiple book: Internal IEP timetables” [in Greek], ESOS, Feb. 19, 2025.
      https://www.esos.gr/arthra/92107/pollaplo-biblioesoterika-hronodiagrammata-toy-iep.
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In 2014, a Memorandum of Cooperation was signed between the General Secretariat for Religious Affairs and 

the Jewish Museum of Greece, while in 2017, a Tripartite Memorandum of Cooperation was signed between 

the Ministry of Education, Research and Religious Affairs, the Jewish Museum of Greece, and the Yad Vashem 

Foundation. Within the framework of the Memorandum of Cooperation with the Jewish Museum of Greece, 

Ministerial Decision 42856/Θ2/14-3-2018 titled “Student Competition – Educational Program for Teaching the 

Memory of the Holocaust in Greece” was published, which was later replaced by Joint Ministerial Decision 

149452/Θ2/3-11-2020 on the same subject. The protocol of circular 8481/Θ2/25-01-2021 from the Ministry of 

Education and Religious Affairs is sent every year to the schools across the country for Holocaust Remembrance 

Day, requesting that two school hours be dedicated to related events and activities. The General Secretariat 

for Religious Affairs collaborates with UNESCO, the Mémorial de la Shoah, the Maison d’Izieu, the Holocaust 

Memorial Center for the Jews, Centropa, the United States Holocaust Memorial Museum, the EVZ Foundation, 

the Yahad – In Unum Organization and other international organizations to conduct seminars on Holocaust 

education and combating antisemitism.

The initiatives undertaken by the General Secretariat for Religious Affairs to raise awareness of antisemitism 

within the school community are of great importance, including film screenings and the offering of scholarships 

in cooperation with the Olga Lengyel Institute for Holocaust Studies and Human Rights (TOLI).

Legislation and partnerships for extra-curricular activities

The Hellenic Parliament, through Law 3218/2004 (Presidential Decree 31/05, Official Gazette A’ 12), established 

January 27 as the ‘Day of Remembrance for Greek Jewish Martyrs and Heroes of the Holocaust.’ Additionally, 

during the twentieth session of the Permanent Conference of Ministers of Education of the Council of Europe, 

which took place from October 15-17, 2000, in Krakow, the proposal was adopted for the institutionalization of 

a Day of Remembrance for the Holocaust and the Prevention of Crimes Against Humanity in schools (Article 9 

of the Ministers’ Declaration). Since 2004, it has been commemorated annually on January 27, in conjunction 

with Holocaust Memorial Day, to honor the memory of the thousands of Greek Jews who perished in Nazi 

concentration camps and to recognize the bravery of Greek Christians who, at great personal risk during the 

occupation of Greece, saved many Jewish fellow citizens from certain death. By directive of the Ministry of 

National Education and Religious Affairs, the commemoration of January 27 is observed in schools. 

Since 2005, Greece has been a member of the International Organization for the Cooperation, Study, Memory, and 

Research of the Holocaust, under the auspices of the United Nations, and is, therefore, required to adopt relevant 

practices. Furthermore, in 2005 Greece became a full member of the International Holocaust Remembrance 

Alliance (IHRA), an intergovernmental organization with 35 Member Countries.32  Greece’s membership highlights 

its determination to honor the martyrdom and sacrifice of thousands of Jewish Greeks in the Holocaust and is 

the springboard for a more thorough understanding of the past.

The first Greek educational seminar on the Holocaust was organized in 2004 in Athens by the Jewish Museum of 

Greece under the auspices of the Ministry of National Education and Religious Affairs. The educational seminars 

organized by the Jewish Museum of Greece have become an institution, extending to many cities across Greece, 

with the aim of highlighting local Jewish history. The thirtieth seminar of the Jewish Museum of Greece, and 

the inaugural seminar for librarians and archivists, titled “Deconstructing Antisemitic Myths in Europe: Jewish 

Communities in Greece, Germany, Poland, Serbia,” was held in Athens in 2022. The first seminar for Greek 

32    “Greece”, IHRA,
      https://Holocaustremembrance.com/countries/greece.
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educators organized by Yad Vashem took place in 2006, with a total of eighteen educators participating.33

It should be noted that the Jewish Museum of Thessaloniki conducts annual seminars for educators regarding 

the approach to local Jewish history and the Holocaust.34  

In 2005, an annual memorandum was issued to the Regional Education Directorates across Greece entitled: 

“Day for the Remembrance of the Holocaust and the Prevention of Crimes Against Humanity.” Based on another 

relevant memorandum, issued on the Day of Remembrance for the “Greek Jewish Martyrs and Heroes of the 

Holocaust,” the Ministry of Education called on schools to conduct events and educational activities for two 

educational/teaching hours. The objective of the events and activities was to educate students about the 

Holocaust, and included dialogue discussions, exhibitions, film screenings, or related educational materials, and 

the reading of texts and essays. These activities aim to:

•	  Enable students to understand what occurred during World War II in Greece and Europe.

•	  Educate them about the fate of the Jews and other Holocaust victims, using historical studies, photographs, 

and testimonies.

•	  Facilitate discussions on the ethical issues arising from the event and its connection to contemporary 

problems such as racism, human rights violations in modern societies, hate speech, and antisemitism.

On the Day of Remembrance for Greek Jewish Martyrs and Heroes of the Holocaust in 2006, the Ministry of National 

Education and Religious Affairs announced a National Student Essay Competition for high schools across the 

country. The theme of the competition was “Greek Jews and the Significance of Holocaust Remembrance.”35 The 

same year, the Jewish Museum of Greece, in collaboration with Yad Vashem and the OSCE (Office for Democratic 

Institutions and Human Rights), presented guidelines for educators titled Preparing Holocaust Memorial Days.36 

For the eleventh consecutive year, the General Secretariat for Religious Affairs of the Ministry of Education 

and Religious Affairs and Sports, in collaboration with the Jewish Museum of Greece, is organizing a student 

competition and educational program in remembrance of the Holocaust. For the 2024–2025 school year, 

 the student short film (video) competition is themed “The Holocaust in the Collective Memory of the Greeks” 

and, for the first time, will also be held simultaneously in Cyprus.37   

33    Jewish Museum.gr “Education portal”.
      https://education.jewishmuseum.gr/en/category/education/Holocaust-education/seminars-for-teachers/in-athens/.

34    Jewish Museum of Thessaloniki.gr “Seminars for educators”.
      http://www.jmth.gr/page-seminaria.    

35    Jewish Museum.gr “Education portal”.
      https://education.jewishmuseum.gr/mathitikos-diagonismos-dimiourgias-vinteo-me-thema-to-olokaftoma-2023-2024/.

36    In a virtual ceremony marking Greece’s assumption of the presidency of the International Holocaust Remembrance Alliance (IHRA) for  
      one year in 2021, the Minister of Education and Religious Affairs, Niki Kerameos, delivered a message emphasizing the preservation of  
      Holocaust memory, unity, and the fight against intolerance and anti-Semitism. The ceremony was also attended by greetings from the  
      Prime Minister, Kyriakos Mitsotakis, the Deputy Prime Minister, Panagiotis Pikrammenos, the Minister of Foreign Affairs, Nikos Dendias, and  
      the new IHRA President, Ambassador Christodoulos Lazarides. The International Holocaust Remembrance Alliance (IHRA)—of which  
      Greece has been a full member since 2005—issued a Manual in 2019 titled “Guidelines and Suggestions for Teaching and Learning about  
      the Holocaust.” The Ministry of Education has completed its translation into Greek and will make it available to the public shortly 
      (source: https://www.minedu.gov.gr/).

37    This is being conducted in cooperation with the Ministry of Education, Sport and Youth of Cyprus, based on the Memorandum of  
      Understanding signed on February 27, 2024, between the Ministry of Education, Religious Affairs and Sports (General Secretariat for  
      Religious Affairs) of the Hellenic Republic, the Church of Greece, the Central Board of Jewish Communities in Greece, the Jewish Museum of  
      Greece, the Ministry of Education, Sport and Youth of the Republic of Cyprus, and the Church of Cyprus.
      https://www.minedu.gov.gr/publications/docs2023/%CE%95%CE%9E%CE%95_-_143643_-_2024_.pdf
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In 2024, the non-profit historical institute, Centropa, actively organized professional development seminars and 

educational programs in Greece, specifically in Thessaloniki, involving Greek educators and focusing on Jewish 

history and culture in Greece. For example, Centropa held its thirteenth professional development seminar 

for Israeli and European Jewish schools in Thessaloniki in June 2024, where Greek educators participated and 

collaborated on cross-border educational projects. These seminars are described as fostering partnerships 

among educators and schools.38 

Since 2017, the Olga Lengyel Institute (TOLI) has held annual seminars in Greece for 30–40 teachers, focusing 

on Holocaust and human rights education in collaboration with the Jewish Museum of Greece and under 

the Ministry of Education’s auspices. These seminars emphasize unpacking identity, confronting prejudice, 

and exploring historical contexts such as the Jewish presence in Greece and the Holocaust. Through survivor 

testimonies, guided museum tours, and collaborative development of teaching methods, participants engage 

in reflective and experiential learning. The seminars balance emotional and cognitive learning, aiming to 

empower teachers with practical action plans and a supportive network to promote Holocaust and human 

rights education, grounded in a holistic, human rights-based pedagogical approach.39 

More recently, in 2024, the General Secretariat for Religious Affairs coordinated with Diplomatic and Historical 

Archives Service of the Ministry of Foreign Affairs and developed a program on the Holocaust in collaboration 

with the Arolsen Archives through the #StolenMemory campaign. Its aim is to locate the descendants of seven 

Greek prisoners who were held in the Neuengamme concentration camp, in order to return personal belongings 

of their ancestors that are preserved in the Arolsen Archives. In June 2024, eight envelopes containing the 

personal belongings of Greek victims of Nazi were given to their descendants.40 These events are demonstrative 

of efforts to entrench Holocaust education in Greek society.

Main Findings

The central question of this piece of research is whether, and to what extent, local Jewish history and the 

Holocaust are addressed and taught in primary and secondary education in Greece. Additionally, it explores 

how increased public engagement with this subject in Greece has influenced education, students’ knowledge 

of the topic, their historical empathy, and political education. Essentially, the study examines how the public 

history of the Holocaust of Greek Jews interacts with historical culture and collective memory through its 

educational approach.

38    Centropa Jewish Network, “CJN seminar in Thessaloniki (2024)”, CJN,
      https://cjn.centropa.org/seminars/professional-development-seminar-in-thessaloniki-greece/

39    The Olga Lengyel Institute, “Greece”, TOLI,
      https://www.toli.us/teachers/international-seminars/greece/TOLIhasorganizedyearlyHolocaustMinistryEducationinGreece.

40    “First mementoes returned to Greek family,” #StolenMemory, June 28, 2024
      https://www.stolenmemory.org/en/mementoes-returned-to-greek-family/.

https://cjn.centropa.org/seminars/professional-development-seminar-in-thessaloniki-greece/
https://www.toli.us/teachers/international-seminars/greece/#:~:text=TOLI%20has%20organized%20yearly%20Holocaust,Ministry%20of%20Education%20in%20Greece
https://www.stolenmemory.org/en/mementoes-returned-to-greek-family/
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In Greek schools, a two-hour session is dedicated to the commemoration and understanding of the Holocaust, 

with the objective of fortifying democratic values and humanitarian ideals. Activities for the Day of Remembrance 

may include discussions, digital exhibitions and applications, film screenings, the use of educational materials, 

and reading of texts or essays. Educators, in collaboration with school administrators, may design their activities 

in a way they deem appropriate. This practice originates from a decision made by the Education Ministers of the 

Council of Europe at the conference in 2000, where the teaching of the Holocaust was a focal point. However, 

recent research highlights the importance of examining how Greek educators perceive and implement these 

educational practices, and what their actual impact is in schools.41 It is significant that institutional validation of 

the Holocaust has been achieved, ensuring that the inclusion of Jewish history is formally integrated into the 

Greek educational system.

More specifically, regarding the teaching of local Jewish history, Judaism, the Holocaust, antisemitism, and the 

Israeli-Palestinian conflict, the following general conclusions can be drawn:

Jews and Judaism

Where Judaism is explicitly referenced in Religious Education textbooks and more specifically, in Primary 

School (Grade 6) and in Junior High School (Grade 9), the material is very thorough and informative. The texts 

incorporate numerous references to Judaism’s sacred texts, the development of worship practices (for instance, 

prayer and the Sabbath practices), the synagogue, holidays, beliefs, and figures. The Jewish faith is examined 

through extensive citations from religious sources, providing students with a substantial amount of information 

about various religio-political and social aspects. Renowned Jewish figures, such as the first century historian 

Josephus Flavius and the famous twentieth century philosopher Martin Buber, are presented. 

Many Greek textbooks engage meaningfully with Judaism, offering students a broad understanding of its history, 

traditions, and continuing significance. Jewish festivals such as Passover, Shavuot, Sukkot, Purim, and Hanukkah 

are explained in detail, often highlighting family rituals like the Passover Seder in Religious Studies textbooks. 

One example presents a visual of a Seder plate, and an explanation of the “Four Questions” showing how Jewish 

families transmit memory and identity through ritual. Students are introduced to central practices like Shabbat, 

as well as to key elements of Jewish heritage such as the Ten Commandments, the Torah, and the Covenant with 

God. The curriculum also acknowledges the historic and enduring importance of Jerusalem, describing King 

David’s establishment of the city as Israel’s capital and King Solomon’s building of the Temple. 

Sacred sites such as the Western Wall are presented alongside those of Islam, helping students appreciate 

the shared and overlapping significance of holy places, and the importance of Jerusalem in Jewish belief 

and thought. Importantly, the texts make distinctions between terms like “Jew,” “Israelite,” and “Israeli,” while 

recognizing Jewish communities in Greece and the State of Israel today. Altogether, these examples reflect a 

positive effort to familiarize students with Judaism’s rich history, living traditions, and its place within interfaith 

and intercultural dialogue.

However, there are some misrepresentations in the portrayal of Jews and Judaism. In some cases, Judaism is 

described in the context of Christianity, rather than as a separate religion. For instance, Jewish Scriptures (i.e., the 

Old Testament) are primarily discussed in the context of affirming belief in Jesus and serving as a precursor to 

the New Testament.

41    Eleftheriou, “The Approach to the Holocaust in Greek Schools and its Place in Public History”.
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Moreover, local Jewish history is not adequately covered in educational curricula, thus not presenting Jewish 

contributions to society, and Judaism as a whole, as part of Greek history. For instance, when describing the 

general role of rabbis or the synagogue in Judaism, no information is given about local synagogues or the 

Greek rabbinic history. This results in an incomplete understanding of the historical and social context and 

contributions of Greek Jewish communities in various regions. Students are thus ill-equipped to understand 

that the Jews of Thessaloniki were not a religious minority in the city, but, in fact, the dominant population group 

before Thessaloniki’s incorporation into the modern Greek state in 1912. 

The Holocaust and Antisemitism 

The Holocaust as a historical event is mentioned in Grade 6 History textbooks of Primary School, the Grade 

9 of Gymnasium, and the Grade 12 of Lyceum. The most informative and detailed account of the Holocaust 

appears in a Grade 12 Modern History textbook (History of the Modern and Contemporary World (from 1815 to 

the Present). In this interactive History textbook of the Grade 12 of Lyceum, there is a chapter titled: “War Crimes 

Against Humanity – The Holocaust.” In this chapter, the outbreak and course of World War II are examined, along 

with the extreme acts of violence that followed, and the international response through the Nuremberg Trials. 

It describes the Holocaust as “one of the most tragic events of World War II” and recognizes the Jews as victims 

of genocide under the Nazi implementation of the “Final Solution.” It also highlights the historical uniqueness of 

the Holocaust and warns readers that it “must never happen again.” 

Traumatic events, such as deportations of Jews, including thousands of Greek Jews, to concentration and death 

camps such as Auschwitz and Dachau are also acknowledged, as are Nazi extermination practices (such as 

mass executions and use of “Zyklon B” gas). The textbook also gives the total of 70,000 Greek Jewish victims. 

The experiences of Jewish children in the war are taught to students through the diary of Anne Frank. The 

textbook also devotes a discussion on the Holocaust and the Nuremberg Trials in the context of war crimes 

against humanity. There are also useful educational tools, such as a map of significant ghettos, concentration 

camps and death camps in Europe. 

Cases of Greeks saving Jews persecuted by the Nazis are also referenced in the textbook. The Greek Church’s protest 

of the Nazi deportations of Greek Jews is also presented through the account of Archbishop Damaskinos of Athens. 

Another referenced account is that of two Greek officials from Zakynthos, dubbed as “the Island of Justice,” for their 

“unprecedented” achievement of protecting the entire Jewish population of the Island. Textbooks make a concerted 

effort to highlight cases in which the Greek Church and lay Christians assisted Jews in escaping the Nazis. 

However, while Jews are indeed described as the primary victims of genocide, most of the key historical events 

and pogroms that occurred in Greek cities (such as Thessaloniki), and the experiences of Greek Jewry, are lacking 

in context and description. For instance, photographs taken in the traumatic “Black Sabbath” events in 1942 

are depicted but are not referenced or explained. A History textbook fails to explain the significance of images 

depicting the 1942 Black Sabbath, when 7–9,000 Jewish men in Thessaloniki were rounded up, humiliated, and 

beaten, marking the start of their forced labor in Nazi projects. The destruction of the largest Jewish cemetery 

in the Balkans, located in Thessaloniki before the Holocaust, is also not mentioned in textbooks. In addition, the 

collaboration between Greek Christians and German Nazis is often absent from the narrative, with some notable 

exceptions, which instead highlights cases of assistance by Greek Christians and the Greek Church. In addition, a 

map of the locations of significant ghettos and concentration and death camps in Europe fails to include those 

located in Greece. When teaching about Auschwitz, textbooks offer no information about thousands of Greek 

Jews who lost their lives there. For such reasons, the Holocaust remains, perhaps, a story of “others” and is not 

fully integrated into local and national history.
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Furthermore, the concept of “antisemitism” as referring to hostility, prejudice, or discrimination against Jews 

as a religious, ethnic, or racial group is not mentioned in any textbook, leading to a lack of awareness about the 

historical and contemporary forms of antisemitism and their effects on Greek Jewish communities.

The Israeli-Palestinian Conflict 

Until July 2025, a modern Greek high school textbook featured a single reference to the Israeli-Palestinian conflict, 

framed through an emotionally charged narrative that placed disproportionate blame on Israel. While the text’s 

stated educational goal was to foster dialogue on peace and war – “we will talk about peace and war, and we will 

think about how each of us, and all of us together, can work to prevent war and promote peace” – its portrayal 

of the conflict was skewed. It described Palestinian suffering under Israeli occupation while acknowledging 

that Palestinian children also perpetuate violence against Jews. However, it failed to contextualize the conflict 

historically, omitting key milestones such as the Balfour Declaration, the British Mandate, the establishment 

of Israel, and peace negotiations. The article’s omission of these events led to an oversimplified and biased 

depiction, neglecting Israel’s internationally recognized rights and presenting a distorted narrative.

The text further violated both ethical and legal standards by depicting children with weapons and linking “Jews” 

and “Arabs” as monolithic, opposing groups, implicitly holding Jews collectively accountable for Israeli state 

actions. This violated Greece’s adoption of the IHRA working definition of antisemitism and the UN Convention 

on the Rights of the Child. Responding to these concerns, the Greek Ministry of Education removed the text and 

replaced it with an AI-generated article focusing broadly on the psychological effects of war on children, stripped 

of any reference to specific conflicts. 

Methodology

IMPACT-se’s research goal is to provide an accurate and comprehensive assessment of a national system’s 

school curriculum, by analyzing a large quantity of textbooks using international standards based on UNESCO 

and UN declarations as well as other international recommendations and documents on education for peace 

and tolerance. During research, the textbooks are read thoroughly, and individual examples are selected on 

the basis of relevance to research and criteria. The examples are then analyzed as is, without interpretation 

or paraphrasis, by trained experts and linguists, in terms of both their content and their didactic significance. 

Finally, the examples are generalized to establish the examples’ significance in the overall narrative, determining 

the curriculum’s adherence (or lack thereof) to international standards of peace and tolerance education.

Textbook research is a highly effective means to understand how the “Self” and the “Other” in a given society are 

conceptualized through educational materials. Two established approaches to qualitative textbook analysis are 

generally employed: content analysis, which examines the text itself, i.e. what it says in plain terms; and discourse 

analysis, which examines the language, narrative and context of the text, while paying close attention to omissions, 

contradictions and assumptions embedded in the text. This latter method provides insight into coded or implicit 

messaging. Elements of historical, political and religious background are also considered when they are deemed 

to provide further context. IMPACT-se research uses both methods simultaneously and in a complementary 

manner, thus allowing to reliably uncover the significance of the text and how it may be perceived by the intended 

reader, i.e. the student, and minimize the observer bias on the part of the researcher. 
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The diverse nature of textual analysis necessitates clearly defined scope and parameters. As such, the methods 

of textual analysis mentioned above are employed with a focus on pre-defined topics and themes. To assess 

compliance with international educational standards, textbooks are approached with attention to the 

conceptualization of the “Self” and the “Other” in environments of conflict, and messages involving violence and 

incitement to violence; hate and intolerance; and peace and peaceful conflict resolution. These issues may be 

identified with the help of research questions, which serve as suggested leads and prompts for the researcher 

in exploring the context, aspects, significance and potential ramifications of a specific content example.42

Also explored are issues that arise from the source material itself, such as culture- or nation-specific issues. For 

example, the identity of the “Other” differs from one society to another, and in many cases, there are multiple 

groups of people labeled as such; the “Other” may be ethnic, religious, racial, national, socio-economic, gender, 

sexual, or any combination of the above. As such, each corpus of textbooks requires a unique set of criteria for 

identifying and collating content examples.

To ensure accuracy, research is conducted while considering known limitations and constraints. Since the 

contents of school curricula are created by multiple individuals and inconsistencies may occur even within a single 

textbook, the sample of textbooks to be researched is generally aimed to be as large as possible, encompassing 

multiple school grades and subjects. Favoring large samples also allows for a more accurate analysis of discourse 

and narrative that can only be perceived on a macro level, to pinpoint gaps and oversights, reach meaningful 

conclusions and facilitate actionable recommendations. Textbooks are selected for research after a preliminary 

study, based on their verified use within the national education system and their assessed potential for relevance 

to pre-defined research topics. 

In its assessment of educational materials, IMPACT-se employs UNESCO and other UN declarations, as well as 

international recommendations and documents on education for peace and tolerance. The use of internationally-

recognized standards allows for an objective, empirical and fair analysis of a wide range of educational materials 

from diverse societies, mitigating political, national or religious biases on the part of the researcher and preventing 

prejudice towards any particular group of people. The use of these standards for evaluating educational content 

has been endorsed by bodies of the European Union, among others.43 These standards are as follows:

1.	 RESPECT: The curriculum should promote tolerance, understanding and respect toward the “Other,” his or 

her culture, achievements, values and way of life.44 

2.	 INDIVIDUAL OTHER: The curriculum should foster personal attachment toward the “Other” as an individual, 

his or her desire to be familiar, loved and appreciated.45 

42    Arnon Groiss, “Researching Schoolbooks of Societies in Conflict: Suggested Study Questions,” 2013. 
      https://www.impact-se.org/research-questions-2/; also see suggested frameworks for the application of research questions in identifying v 
      iolence and intolerance in textbook research:  Georg Eckert Institute, “Inception Report for a Study on Palestinian Textbooks,” 12 April 2019,  
      pp 20–21, deposited in UK Parliament Libraries 16 June 2020, ref. no. DEP2020-0322.
      https://depositedpapers.parliament.uk/depositedpaper/2282265/files

43    European Parliament, Resolution with Observations Forming an Integral Part of the Decisions on Discharge in Respect of the Implementation  
      of the General Budget of the European Union for the Financial Year 2022, Section III – Commission and Executive Agencies (2023/2129(DEC)), 
      11 April 2024, item no. 198. https://www.europarl.europa.eu/doceo/document/TA-9-2024-0228_EN.pdf

44    As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO on November 16, 1995,  
      Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding  
      Between Peoples (1965), Principles I, III. Universal Declaration of Human Rights (1948): Education shall be directed to the full development of  
      human personality and to the strengthening of respect for human rights and fundamental freedoms. It shall promote understanding,  
      tolerance and friendship among all nations, racial and religious groups and shall further the activities of the United Nations for the  
      maintenance of peace.

45    The goal of education for peace is the development of universally recognized values in an individual, regardless of different socio-cultural  
      contexts. See Ibid., Article 6. See also, on exchanges between youth, the UN Declaration on the Promotion among Youth of the Ideals of  
      Peace, Mutual Respect and Understanding between Peoples (1965), Principles IV, V.

https://www.impact-se.org/research-questions-2/
https://depositedpapers.parliament.uk/depositedpaper/2282265/files
https://www.europarl.europa.eu/doceo/document/TA-9-2024-0228_EN.pdf
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3.	NO HATE: The curriculum should be free of wording, imagery and ideologies likely to create prejudices, 

misconceptions, stereotypes, misunderstandings, mistrust, racial hatred, religious bigotry and national 

hatred, as well as any other form of hatred or contempt for other groups or peoples.46 

4.	NO INCITEMENT: The curriculum should be free of language, content, and imagery that disseminate ideas 

or theories which justify or promote acts and expressions of violence, incitement to violence, hostility, harm 

and hatred toward other national, ethnic, racial or religious groups.47 

5.	PEACEMAKING: The curriculum should develop capabilities for non-violent conflict resolution and promote 

peace.48 

6.	UNBIASED INFORMATION: Educational materials (textbooks, workbooks, teachers’ guides, maps, 

illustrations, aids) should be up-to-date, accurate, complete, balanced and unprejudiced, and use equal 

standards to promote mutual knowledge and understanding between different peoples.49 

7.	 GENDER IDENTITY AND REPRESENTATION: The curriculum should foster equality, mutual respect, and 

should aim for equal representation between individuals regardless of their gender identity. It should also 

refrain from language, content, and imagery that depicts limiting and/or exclusionary gender roles.50 

8.	SEXUAL ORIENTATION: The curriculum should be free of language, content, and imagery that promulgates 

violence or discrimination on the basis of sexual orientation.51 

9.	SOUND PROSPERITY and COOPERATION: The curriculum should educate for sound and sustainable 

economic conduct and preservation of the environment for future generations. It should encourage 

regional and local cooperation to that effect.52 

46    Based on Ibid., Articles III.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education for Peace, Human Rights and  
      Democracy, approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 18.2.

47    As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination (ICERD), adopted by the United  
      Nations General Assembly Resolution 2106 (XX) on December 21, 1965. See also Article 20 of the International Covenant on Civil and Political  
      Rights (ICCPR), adopted by the United Nations General Assembly Resolution 2200A (XXI) on December 16, 1966. 

48    Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, approved by the General Conference  
      of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; and on the Declaration of Principles on Tolerance proclaimed and  
      signed by member states of UNESCO on November 16, 1995, Article 5.

49    Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and education relating  
      to human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris, November 19, 1974,  
      Article V.14.

50    The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16,  
      1995, notes the Convention on the Elimination of Any Form of Discrimination against Women and emphasizes respect for human rights and  
      fundamental freedoms for all, without distinction as to gender.

51    Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights Council, and numerous UN  
      General Assembly resolutions expressing concern and condemnation of laws and practices around the world which target individuals  
      based on their gender identity and/or sexual orientation for discrimination, violence, and even extrajudicial, summary or arbitrary  
      executions—all of which contradict the most basic principles of the UN and have no place in education. 

52    Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and education  
      relating to human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris, November 19,  
      1974, Articles III.6, and IV.7. On the imperative for developing “systematic and rational tolerance teaching methods that will address the 
      cultural, social, economic, political and religious sources of intolerance,” see the Declaration of Principles on Tolerance proclaimed and  
      signed by member states of UNESCO on November 16, 1995, Article 4.2. On education for international cooperation, see also the UN  
      Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding between Peoples (1965), Principle II.
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The abovementioned standards are applied by the researcher in conjunction with specific guidelines for textbook 

development promoted by UNESCO itself. These include the following:

1.	  Treating textbooks as a tool for facilitating teaching and learning processes that foster peace, equality  

 and mutual understanding;53  

2.	 The integration of human rights principles and pedagogical processes that teach peaceful conflict  

 resolution, non-discrimination and other practices and attitudes for “learning to live together”;54  

3.	 Incorporation of content that is free from harmful gender, religious and other stereotypes,55 or  

	 generalizations that may oversimplify the representation of other groups or set one group against  

 the other.56 

4.	 Adherence to factual information on other groups in a manner that facilitates understanding, providing  

 neutral information about controversies 57 and rejecting denial or distortion of proven historical facts;58 

5.	 The promotion of peace, with attention to the emotive level of words, attitudes to different groups of  

 people and nations, identifying and countering hate speech, and managing conflict through dialogue; 59 

6.	 The promotion of peace-building, that is, a broader concept of “positive peace” that is an expression of  

 the fundamental dignity of and respect for life;60 

7.	 The use of tools such as literature to foster tolerance and empathy, helping students to see the world  

 from the perspective of other people and to experience how others feel;61 

8.	 The incorporation of real-life examples in science and mathematics to promote sustainable development,  

 discarding impertinent political, violent, or conflict-oriented messaging,62 and employing STEM subjects  

 to build bridges between communities and transcend frontiers;63 

53    Textbooks and Learning Resources: Guidelines for Developers and Users (Paris: UNESCO, 2014), p. 12.
      https://unesdoc.unesco.org/ark:/48223/pf0000226135_eng  

54    A Comprehensive Strategy for Textbooks and Learning Materials (Paris: UNESCO, 2005), p. 11.
      https://inee.org/sites/default/files/resources/UNESCO-Comprehensive_Strategy_for_Textbooks_2005.pdf 

55    Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to  
      Embedding (New Delhi: UNESCO, 2017), p. 29.
      https://unesdoc.unesco.org/ark:/48223/pf0000259932 

56    Making Textbook Content Inclusive: A Focus on Religion, Gender, and Culture (Paris: UNESCO, 2017), p. 13.
      https://unesdoc.unesco.org/ark:/48223/pf0000247337  

57    Making Textbook Content Inclusive: A Focus on Religion, Gender, and Culture (Paris: UNESCO, 2017), pp. 15–16.
      https://unesdoc.unesco.org/ark:/48223/pf0000247337  

58    Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global  
      Citizenship and Sustainable Development (UNESCO: Paris, 2023), p. 9.
      https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation- 
      fundamental?hub=87862

59    Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to  
      Embedding (New Delhi: UNESCO, 2017), p. 166.
      https://unesdoc.unesco.org/ark:/48223/pf0000259932  

60    Textbooks and Learning Resources: A Framework for Policy Development (Paris: UNESCO, 2014), p. 21.
      https://unesdoc.unesco.org/ark:/48223/pf0000232222 

61    Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to  
      Embedding (New Delhi: UNESCO, 2017), p. 175.
      https://unesdoc.unesco.org/ark:/48223/pf0000259932 

62    Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to  
      Embedding (New Delhi: UNESCO, 2017), pp. 37–42, 67–100.
      https://unesdoc.unesco.org/ark:/48223/pf0000259932 

63    Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global  
      Citizenship and Sustainable Development (UNESCO: Paris, 2023), p. 9. 
      https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation- 
      fundamental?hub=87862 

https://unesdoc.unesco.org/ark:/48223/pf0000226135_eng
https://inee.org/sites/default/files/resources/UNESCO-Comprehensive_Strategy_for_Textbooks_2005.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000259932
https://unesdoc.unesco.org/ark:/48223/pf0000247337.locale=en
https://unesdoc.unesco.org/ark:/48223/pf0000247337.locale=en
https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-fundamental?hub=87862
https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-fundamental?hub=87862
https://unesdoc.unesco.org/ark:/48223/pf0000259932
https://unesdoc.unesco.org/ark:/48223/pf0000232222
https://unesdoc.unesco.org/ark:/48223/pf0000259932
https://unesdoc.unesco.org/ark:/48223/pf0000259932
https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-fundamental?hub=87862
https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-fundamental?hub=87862
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9.	 Combating sexism and unequal gender representation in textbooks;64 

10.	 Appropriateness to age and the mental wellbeing of students.65 

In addition, IMPACT-se takes the following two criteria into consideration when assessing educational materials’ 

compliance with international standards:

1.	  Educational material should respect international law, relevant resolutions, previous agreements and  

	 obligations. This may include, for example, the principle of a negotiated two-state solution to the Israeli- 

	 Palestinian conflict.

2.	  Educational material should be void of antisemitic content, which is to be evaluated on the basis of the  

 International Holocaust Remembrance Alliance (IHRA) working definition of antisemitism.66  

64    Carole Brugeilles and Sylvie Cromer, Promoting Gender Equality through Textbooks: A Methodological Guide (Paris: UNESCO, 2009).
      https://unesdoc.unesco.org/ark:/48223/pf0000158897_eng  

65    Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global  
      Citizenship and Sustainable Development (UNESCO: Paris, 2023), pp. 8, 10.
      https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation- 
      fundamental?hub=87862  

66    International Holocaust Remembrance Alliance (IHRA), Non-Legally Binding Working Definition of Antisemitism. 
      https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism
      Endorsed by the European Commission, Council, and Parliament as a “useful tool, in particular for education and training purposes for  
      teachers, NGOs, state authorities and the media”
      European Commission, “Definition of antisemitism”, 2021;
      https://commission.europa.eu/strategy-and-policy/policies/justice-and-fundamental-rights/combatting-discrimination/racism-and- 
      xenophobia/combating-antisemitism/definition-antisemitism_en 
      European Parliament, Resolution on combating anti-Semitism (2017/2692(RSP)), 1 June 2017;
      https://www.europarl.europa.eu/doceo/document/TA-8-2017-0243_EN.html 
      Council of the European Union, “Fight against antisemitism: Council declaration,” 6 December 2018.
      https://www.consilium.europa.eu/en/press/press-releases/2018/12/06/fight-against-antisemitism-council-declaration/ 

https://unesdoc.unesco.org/ark:/48223/pf0000158897_eng
https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-fundamental?hub=87862
https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-fundamental?hub=87862
https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism
https://commission.europa.eu/strategy-and-policy/policies/justice-and-fundamental-rights/combatting-discrimination/racism-and-xenophobia/combating-antisemitism/definition-antisemitism_en
https://commission.europa.eu/strategy-and-policy/policies/justice-and-fundamental-rights/combatting-discrimination/racism-and-xenophobia/combating-antisemitism/definition-antisemitism_en
https://www.europarl.europa.eu/doceo/document/TA-8-2017-0243_EN.html
https://www.consilium.europa.eu/en/press/press-releases/2018/12/06/fight-against-antisemitism-council-declaration/
https://www.consilium.europa.eu/en/press/press-releases/2018/12/06/fight-against-antisemitism-council-declaration/
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Local Jewish History (Prewar)
This chapter analyzes references to local Jewish history in school textbooks, which include only brief mentions 

of the Jewish communities in Thessaloniki, Epirus, and Crete. There is no historical analysis of the prewar 

Jewish community in Thessaloniki or any other city. While specific historical events related to Jewish history are 

referenced, the textbooks do not offer students the opportunity to study the Jewish communities that existed in 

Greece before the Holocaust.

Example 1.

Topics in Modern Greek History, High School Grade 12, (1999-2000), p. 46.

This History lesson explores the early stages of the labor movement in Greece, with a specific example highlighting 

the connection between members of the Jewish community of Thessaloniki and the labor movement. It also 

examines their involvement in the Socialist Workers’ Federation of Thessaloniki. Jews are portrayed as socialists 

with progressive ideas, emphasizing the positive contributions of the Jewish community members who were part 

of the Federation. However, the lesson lacks a detailed discussion of the decisive role played by the Federation 

and the Jewish community of Thessaloniki in its establishment. Notably, Abraham Benaroya, one of the founders 

of both the Federation and the ΚΚΕ (Communist Party of Greece), is a significant figure in the history of the labor 

movement.67  

 

67    Hekimoglou, The Book.
      The role of the multinational and cosmopolitan Thessaloniki of the early twentieth century was decisive in overcoming the provincialism of the  
      labor movement in Southern Greece. In the early twentieth century, about 4,000 wage laborers worked in the factories of Thessaloniki together  
      with 3,000 independent craftsmen. Most of the wage laborers were Jews. Within this working class, the ‘Socialist La Federation’ sprang up  
      in 1909. Its founder and leader was Abraham Benaroya, while Alber Arditi, Shabetai Yona, Vital Dassa and others were considered to be some  
      of its exceptional leaders. La Federation operated autonomously until 1918, when along with the rest of the Greek political left-wing  
      formation, it became part of the Socialist Workers’ Party of Greece. This was later renamed the Communist Party of Greece (KKE). 

This situation persisted until the end of the Balkan Wars. The incorporation of Thessaloniki into Greece, a city with a 
significant—by local standards—industrial base and a cosmopolitan character, became a focal point for the labor 
movement. The large multinational labor organization in the city, the Federation, led by socialists from the open-to-
new-ideas Jewish community of the city, became an important conduit for the dissemination of socialist and labor 
ideology throughout the country.
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Example 2.

Topics in Modern Greek History, High School Grade 12, (1999-2000), p. 49.

The textbook excerpt frames the outcome of the Balkan Wars through a predominantly nationalistic lens, 

highlighting Greece’s territorial and economic gains while portraying the presence of minorities, including Jews, 

as a “problem.” The reference to Jews is brief and numeric – “a few thousand Jews in 1914” – but its placement is 

telling. It occurs within a paragraph that discusses the challenges posed by “strong minority groups,” implicitly 

linking Jews to the broader idea of social or national disruption. This context suggests an assimilationist or 

exclusionary view in which ethnic and religious diversity is not valued as a cultural asset, but rather treated as an 

obstacle to national unity and progress.

The text does not treat Jews as Greek citizens, and they are instead distinguished as a separate ethnicity (“Jews”), 

and as an inhibitor to economic progress. Moreover, the size of their population is not recorded, unlike other 

religious groups. The author fails to mention Thessaloniki, where, until 1913 the Jewish population constituted 

38.91 percent of the total population, (about 61,439 individuals) according to the census data. The city had been 

incorporated into modern Greece in 1912.68 The Jewish communities of Ioannina, Arta, and Preveza before the 

Holocaust numbered approximately 2,484 individuals. Yet, there is no mention of the historic presence of 

Sephardic Jews—descendants of Jews from Spain (Sefarad in Hebrew, and Romaniote Jews). The Romaniote 

Jews, who settled in the Greek-speaking areas from the Hellenistic period (third century BCE) were known by 

that name during the Byzantine period, and formed the majority of the Jewish community in the region until 

the fifteenth century. Most Romaniote Jewish communities, except those mainly in Epirus, the Peloponnese, 

and Crete, were weakened by population movements and were culturally absorbed into the Sephardim, whose 

tradition prevailed.69 

 

68    Evangelos Hekimoglou, Thessaloniki, Turkish rule and Interwar period, Thessaloniki: University Studio Press, 1996.

69    Jewish Museum.gr. “The Jewish Community of Ioannina – A Journey Through Time”.
      https://jewishmuseum.gr/en/psifiaki-ekthesi/the-jewish-community-of-ioannina-a-journey-through-time/.

(See the continuation of the example on the following page.)

https://jewishmuseum.gr/en/psifiaki-ekthesi/the-jewish-community-of-ioannina-a-journey-through-time/
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The cost of the Balkan Wars was significant, but it did not destabilize the national economy as military mobilizations 
did in the 19th century. Moreover, in this case, Greece emerged particularly successful from the war. It incorporated 
rich regions (Epirus, Western and Central Macedonia, Aegean Islands, Crete) and millions of new inhabitants. Its 
territories increased by approximately 70% (from 65,000 to 108,800 square kilometers) and its population by 80% (from 
2,700,000 to 4,800,000 inhabitants). However, the most important aspect was the new economic prospects. The newly 
acquired territories were mostly flat and irrigated, which created excellent prospects for agricultural production. 
The main problem was the presence of strong minority groups in these areas. In relatively homogeneous Epirus, for 
example, alongside 166,000 Greeks, there were 38,000 Muslims (mostly of Albanian descent) and a few thousand 
Jews in 1914. Nevertheless, Greece became a significant power, and the confidence it inspired in financial and credit 
markets increased significantly. The country was ready to dedicate itself to the difficult task of integrating the new 
regions when World War I broke out in the summer of 1914.
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Example 3.

Topics in Modern Greek History, High School Grade 12, (1999-2000), p. 75.

In a lesson about the decline of foreign powers during the period of constitutional monarchy, a history textbook 

describes the looting of the house of the British Jewish diplomat Don Pacifico in the mid-nineteenth century, 

but fails to underline the antisemitic context in which it transpired. Instead, it simply states that he demanded 

excessive compensation from Greek authorities, painting him in a negative light rather than that of a victim. The 

text implies that he was responsible for a serious diplomatic crisis, while omitting the fact that Pacifico sought 

Greek protection after a mob attacked him and his property in Athens during Easter in 1847. The mob believed 

Pacifico was responsible for the ban on the traditional burning of Judas by the authorities. 

Additionally, the text describes the event as if it alone instigated the British aggression toward Greece, which 

resulted in a naval blockade that was only lifted after pressure from Russia and France. This interpretation 

overlooks the already strained relations between Greece, England, France and Russia in the broader historical 

context of the Crimean War. 

  

In April 1849, an Athenian mob looted the house of the British nationality Jew, Don Pacifico. He demanded excessive 
compensation from the Greek government and sought the intervention of the British Embassy. The British government 
demonstrated its power and imposed a naval blockade on Greece in 1850, demanding that the case of Pacifico and 
some other British subjects be resolved. Following strong reactions from France and Russia, the blockade was lifted.
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Example 4.

Topics in Modern Greek History, High School Grade 12, (1999-2000), p. 193.

In a history lesson about the Cretan Question during the final period of Ottoman Rule (1869-1898), there is a 

misleading presentation of the influence of Jews in Crete,70 as it suggests that they had the privilege of electing 

a representative despite being “only” 50 families. Moreover, there is a historical inaccuracy in stating that there 

were “only” 50 families living across the entire island. Historical archives indicate that in the city of Chania alone, 

there were 200 Jews in 1832, 60 Jewish families in 1837, and 217 “Israelites” in 1858. However, by 1881, the Jewish 

community of Heraklion numbered 57 individuals. The lesson fails to explain that the Ottomans had generally 

shown favor to the Jewish community compared to the Venetians. The Ottoman Empire provided Jews a unified 

space for living and activity across the Balkans and the Eastern Mediterranean.

 

70    Etz-hayyim-hania.org. “The History of the Jews of Crete”.
      https://www.etz-hayyim-hania.org/the-jews-of-crete/the-history-of-the-jews-of-crete/.
      N. Stavroulakis & T. D. Vinney, Jewish Sites and Synagogues in Greece, Athens: Talos Press, 1992; Iosif Ventoura, Ibbur: The Jews of Crete 
      1900-1950, Athens: Melani publications, 2018..

The Organic Law was in effect for a decade, until the new revolution of 1878. Despite the High Porte’s triumphalist 
claims, which attempted to present the Organic Law as a gesture of goodwill and proof of granting new privileges, 
this law was essentially a sham. The great injustice against the Christian element of the island was immediately 
apparent in the provisions for electing representatives to the General Assembly. The 250,000 Christians elected 38 
representatives, while the just 70,000 Muslims elected 36. Even the Jews, who were only 50 families throughout Crete, 
elected 1 representative. Thus, from the beginning, the Organic Law became the subject of popular satire, expressed 
through very interesting verses that were circulated anonymously and often posted on central streets of Cretan towns 
as illegal wall newspapers. The popular expression “The Cretan Organic Law is just a decoration of the government” 
reflects the disdain felt by the Cretans for this new contrivance of the High Porte. 

https://www.etz-hayyim-hania.org/the-jews-of-crete/the-history-of-the-jews-of-crete/
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The Holocaust
This chapter will present all textbook references to the Holocaust. 

According to the 2018 History Curriculum (in effect through the 2019–2020 school year), the Holocaust is included 

as a key historical event for developing historical thinking. It is used to promote understanding of the moral 

dimensions of history, recognizing that each era—and even different societies within it—possess distinct value 

systems and ethical codes. However, events like the Holocaust, genocides, and ethnic cleansing are seen as 

crimes that transcend historical moral frameworks. Teachers are encouraged to foster a coherent, multi-layered 

interpretive approach and stimulate ethical discussions in the classroom.71 

As stated, the Holocaust is included as a historical event in the presentation of World War II, with more frequent 

references in Grade 6, Grade 9 and Grade 12 History textbooks. The Jews are depicted as the primary victims of 

the genocide, as reflected in the narrative of the texts and related references.

In Grade 12 high school History textbooks, there is an exceptional chapter titled “War Crimes Against Humanity—

The Holocaust.” This chapter offers the most detailed and informative coverage of the Holocaust. It describes this 

atrocity as “one of the most tragic events of World War II” and identifies the Jewish people as victims of genocide 

carried out under the Nazis’ “Final Solution.” The text stresses the Holocaust’s unique place in history and issues 

a stark reminder that it “must never happen again.” Students are informed about traumatic events such as 

the deportation of Jews—including thousands from Greece—to concentration and extermination camps like 

Auschwitz and Dachau. It also discusses Nazi methods of mass killing, including mass shootings and the use of 

“Zyklon B” gas, and notes the death toll of 70,000 Greek Jews. The experience of Jewish children during the war 

is introduced through the story of Anne Frank’s diary.

The chapter also discusses the Holocaust and the Nuremberg Trials, placing these within the broader context 

of crimes against humanity. It provides additional educational tools, including a map showing major ghettos, 

concentration camps, and death camps throughout Europe. Acts of Greek resistance to the Nazi persecution 

of Jews are also acknowledged. One notable example is the protest led by the Greek Church against the 

deportations, highlighted through the actions of Archbishop Damaskinos of Athens. Another story centers on 

two officials from the island of Zakynthos, known as “the Island of Justice” for their “unprecedented” success in 

protecting the island’s entire Jewish community. In a Grade 6 Language textbook and the Religious Textbook 

for Grade 7, there are excerpts from Anne Frank’s Diary, a personal testimony of a hidden child during the war. 

Educational approaches to the Holocaust vary widely. Some History textbooks focus extensively on the atrocities, 

while others do not adequately address its broader implications or impact on Greek Jewish communities. Notably, 

there is no reference to the term “antisemitism” in any of the textbooks. Aside from the abovementioned chapter 

for Grade 12 of high school, there is a general lack of focus on local history and events related to the extermination 

of Greek Jewry during the German occupation in Greece. The textbooks fail to connect the specific (e.g. the 

Jewish community of Thessaloniki) to the general (e.g. World War II and the Holocaust), which would provide a 

more localized understanding of the event.

71    Greek Ministry of Education & Institute of Educational Policy (2018). Ιστορία – Πρόγραμμα Σπουδών για το Δημοτικό και το Γυμνάσιο. Athens: IEP.
      www.iep.edu.gr

https://www.iep.edu.gr/
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While occasional reference to the deportation of Greek Jews appears in some textbooks, the absence of an 

entire section dedicated to this chapter in history risks limiting students’ understanding of the genocide and 

destruction of Greek Jewry, which is directly connected to modern Greek History. To be sure, the targeting 

of Greek Jews was not a limited phenomenon. In 1943, approximately 44,000 Jews, 95 percent of the Jewish 

population, were deported from Thessaloniki to Auschwitz-Birkenau. A small number of Jews in Thessaloniki 

found shelter in the countryside, by joining the resistance, or in Athens, where a large proportion of the Jewish 

population was saved. This occurred thanks to the help of the Archbishop Damaskinos of Athens and City Police 

Chief Angelos Evert, both of whom were later honored with the title of the ‘Righteous among the Nations.’ The 

omission of this element of Greek history is significant and highlights a clear gap in the curriculum.

Collaboration between Greek Christians and German Nazis is also absent from the narrative, which instead 

highlights cases of assistance by Greek Christians and the Greek Church. As a result, students are not confronted 

with the traumatic and controversial aspects of this history. Apart from rare cases of intervention, such as the 

Archbishop Damaskinos of Athens and officials from the island of Zakynthos, neither the Greek occupation 

government nor the overwhelming majority of social groups, scholarly institutions, or professional associations 

in Nazi-occupied Greece openly declared solidarity with the Jews. The histories of perpetrators of persecution, 

collaborators, and bystanders are not presented, which fosters the mistaken perception that all Christian Greeks 

aided the Greek Jews, and that the Holocaust was an unavoidable outcome of history. 

The Holocaust
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Example 5.

History of the Modern and Contemporary World (from 1815 to the Present), High School Grade 12, 2018 (revised), 

pp. 131-132.

In the chapter titled “War Crimes Against Humanity—The Holocaust,” there is a historical source with the title: 

Zakynthos, the Island of Justice. The case of the rescue of all Greek Jews on the island of Zakynthos demonstrates 

how 275 Jews were saved, thanks to the philanthropy of two prominent figures of the island, described in the 

textbook as “courageous individuals” and most importantly, the help of all the island’s inhabitants. The rescue 

of the Jews of Zakynthos represents an exception rather than the rule in the history of the Holocaust in Greece, 

which is emphasized in the text with the phrase “Zakynthos represented a unique exception.” During the Italian 

occupation (until September 1943), the Jews of Zakynthos did not face significant problems. The Germans 

attempted to register them in December 1943, but due to the stance of the Metropolitan, the Mayor, and the 

island’s residents, the Jews of Zakynthos were not deported—a rare exception in occupied Greece. 

In late 1943, under German orders to register Zakynthos’ Jews, Mayor Loukas Karrer and Bishop Chrysostomos 

falsely claimed most had fled, ultimately submitting only their own names, an act that highlighted the perilous 

choices facing Greek religious leaders, who risked their lives by safeguarding Jewish texts, offering support, or 

directly appealing to Nazi officers amid shifting wartime conditions. 72

However, the textbook does not mention cases of Greek Christian collaboration and cooperation with the 

German occupiers, focusing instead on examples of saving Jews.

72    “The Good Shepherds -Metropolitans and Chief Rabbis in the face of the Holocaust,” Jewish Museum of Greece. 
      https://jewishmuseum.gr/en/psifiaki-ekthesi/the-good-shepherds-metropolitans-and-chief-rabbis-in-the-face-of-the-Holocaust/.

(See the continuation of the example on the following page.)

https://jewishmuseum.gr/en/psifiaki-ekthesi/the-good-shepherds-metropolitans-and-chief-rabbis-in-the-face-of-the-holocaust/
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Zakynthos, the Island of Justice
"While throughout the rest of the country, the persecution and deportation of Jews were conducted effectively by 
the Germans, Zakynthos represented a unique exception. Two courageous individuals, the island’s Metropolitan, 
Chrysostomos Dimitriou, and the Mayor of Zakynthos, Loukas Karrer, achieved something unprecedented: by putting 
their own lives at risk, they managed to protect the entire Jewish population of Zakynthos from the fate of their co-
religionists in other regions. In late 1943, the German Commander of Zakynthos, Behrens, summoned the Mayor to 
his office and demanded under the threat of a weapon, a list of all the Jews on the island was demanded. The Mayor 
and the Metropolitan, realizing the implications of this order, tried to buy time, but the Commander was adamant, 
having received orders from the General Headquarters. After much thought, with their own lives in grave danger, 
the two men made the brave decision to include only the following two names on the list: Metropolitan of Zakynthos 
Chrysostomos and Mayor of Zakynthos Loukas Karrer. The German Commander was stunned. Along with a letter 
from the Metropolitan to Hitler himself, taking full responsibility for the conduct of the Jews on the island, the two 
documents were sent to the General Headquarters, where they must have made a strong impression, as the order for 
the arrest of all the Jews was canceled. Nevertheless, as a precaution, all the Jews of Zakynthos were dispersed into 
the villages of the island, where Christian families hid and provided for them. Thanks to the influence, courage, and 
determination of the two leaders of the island, as well as the local population, the 275 Jews of Zakynthos survived 
without a single loss during a war that annihilated their co-religionists in many other regions”.

 The Second World War and the Holocaust of Greek Jews, 1941-1944. Study Manual, Jewish Museum of Greece, Athens 
2005, pp. 26-27.

The Holocaust
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Example 6.

History of the Modern and Contemporary World (from 1815 to the Present), High School Grade 12, 2018 (revised), 

p. 132

In the chapter titled “War Crimes Against Humanity – the Holocaust,” there is a picture of a historical document: 

a forged Greek identity card with a Christian name, which was given to a Greek Jew. This serves as an important 

lesson about the bravery, magnanimity, and self-sacrifice demonstrated by some Christians who saved their fellow 

citizens, Greek Jews. It is a reliable source for teaching about the ‘Righteous Among the Nations’ from Greece. 

Forgery saved the lives of thousands during the Holocaust, since a new identity could mean avoiding 

concentration camps. Angelos Evert, the Chief of the Athens City Police during the Occupation issued a large 

number of forged identity cards with Christian names for persecuted Jews. Along with Archbishop Damaskinos, 

Evert, police directors Dimitrios Vranopoulos, Michail Glykas, and Dimitrios Vlastaris, and the General Director 

of Administrative Services, Panos Haldez, were involved in providing Jews with identity cards bearing Christian 

names.73 These were issued after baptism certificates had been granted and Christian names were registered in 

the records of the Municipality of Athens. 

 

73    Fotini Tomai (ed.), The Greek Righteous Among the Nations, Athens: Militos PUBLICATIONS, 2015. 
      https://kis.gr/index.php/ellines-dikaioi-ton-ethnon.

The Greek police authorities, in collaboration with the Greek Orthodox Church, issued forged identity cards with 
Christian names to Jews who wished to obtain them. These cards certified a Christian faith, helping Jews to evade 
German persecutions.

https://kis.gr/index.php/ellines-dikaioi-ton-ethnon
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Example 7.

History of the Modern and Contemporary World (from 1815 to the Present), High School Grade 12, 2018 (revised), 

p. 131

The chapter on “War Crimes Against Humanity” includes a compelling account of Archbishop Damaskinos of 

Athens and his appeal-protest against the German-occupied Greek government regarding the persecution of 

Greek Jews. It highlights the Christian Church’s rejection of Nazi deportations of Jews and serves as an important 

teaching resource about the ‘Righteous Among the Nations’ from Greece. The excerpt describes the charitable 

actions of the bishop and the assistance provided by the Metropolis of Athens, which undertook positive 

measures to aid the Jews in 1943-44. 

One example concerns a request by Archbishop Damaskinos and representatives of institutional organizations 

to Logothetopoulos, the prime minister of the German-appointed occupation government (December 2, 1942–

April 7, 1943). In March 1943, they sought to halt the deportations of Jews from Thessaloniki to destinations 

outside of Greek territory: “We hope that you have indicated to the authorities that such harsh treatment of 

Greek Jewish nationals, as opposed to Jews of other nationalities in Greece, makes the implemented measure 

even more unjustifiable and, consequently, morally unacceptable.” This reference underscores the harmful 

policies enforced by the Nazi authorities against the Jews in occupied Greece and highlights how the Jewish 

community was viewed by the Christian community as their “suffering brethren.” 

 

(See the continuation of the example on the following page.)
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An appeal-protest by Archbishop Damaskinos of Athens, co-signed by many prominent figures from Greek intellectual, 
artistic, and economic life to the Greek government—appointed by the occupier—regarding the persecution of Greek Jews.

Mr. President,

The Greek people were informed with reasonable astonishment and sorrow that the German and military occupation 
authorities had begun implementing in Thessaloniki the measure of the gradual deportation of the Greek Jewish 
population outside the country’s borders, and that the first groups of deportees are already on their way to Poland [...]

We are confident that the government is thinking and feeling the same way as all other Greeks regarding this issue. We 
also believe that you have already taken the necessary steps with the occupation authorities to suspend the painful 
and futile measure of deporting the Jewish population in Greece. We hope that you have indicated to the authorities 
that such harsh treatment of Greek Jewish nationals, as opposed to Jews of other nationalities in Greece, makes 
the implemented measure even more unjustifiable and, consequently, morally unacceptable. If security reasons are 
being cited to justify this measure, we believe that alternative solutions and preventive measures could be proposed, 
such as restricting only the active male population (excluding the elderly and children) to a specific area of Greek 
territory under the supervision of the occupation authorities, so that both their security can be safeguarded—albeit 
hypothetically—and the Greek Jews can avoid the dire consequences of the threatened deportation.

We note additionally that the rest of the Greek people would be willing, if requested, to unconditionally provide full 
guarantees for the protection of their suffering brethren [...]"**

Th. Veremis, F. Konstantopoulou (eds.), The Greek Jews: Elements of Their History through Diplomatic and Historical 
Documents of the Ministry of Foreign Affairs, Kastaniotis, Athens 2000, pp. 266-268.

The Holocaust
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Example 8.

History of the Modern and Contemporary World (from 1815 to the Present), High School Grade 12, 2018 (revised), 

p. 132

In the chapter titled “War Crimes Against Humanity—The Holocaust,” there is an excerpt from the speech of the 

internationally renowned Greek-French academic Byzantinologist and UNICEF Goodwill Ambassador for Greece, 

Helene Glykatzi-Ahrweiler, titled The Holocaust and the Responsibilities of Ordinary Citizens. Τhe author begins 

her speech by referring to the literary work of writer Lili Zografou titled Mikael, acknowledging her shameful role 

in “allowing and leading [Jews] to Auschwitz,” noting that “the horror is vast, the suffering immeasurable, and 

the shame even more immense.”74 This serves as a testimony to the extreme traumatic experiences endured by 

the Jews of Greece during the Holocaust. The excerpt emphasizes that the Holocaust is an event that concerns 

not only the Jews, as it was the first time in history when “man denied his fellow man not the identity of being 

a Jew, but the identity of being human.” The text thus highlights the historical uniqueness of the Holocaust and 

warns readers to be vigilant for it “must never happen again.”

  

74    Lily Zografou, Τhe Jews at one time. Mikael, Bookshop of Estia, Athens, 1973.

(See the continuation of the example on the following page.)
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The Holocaust and the Responsibilities of Ordinary Citizens

“What do we have now to say to our children? I recall the words of Lili Zografou, who in her work ‘Mikael’ writes: 
‘When I see a Jew, I, who come from the other camp, from those who allowed and led to Auschwitz, have neither 
words nor basis for my pride.’ These are the words we can say to our children, we who come from the other camp. 
For the Shoah [the Hebrew word for the Holocaust] is not something that concerns only the Jews. The extermination 
of Jews is the end of European civilization and the European spirit as it has lived for centuries. The horror is vast, 
the suffering immeasurable, and the shame even more immense. Let us not find excuses or justifications for a better 
sleep. Some say there were Hitlers [...], others deny the extermination, and others speak of genocides here and there 
without knowing that genocide, the Shoah of the Jews, is unique; and it is unique for one reason only: because for 
the first time in history, man denied his fellow man not the identity of being a Jew, but the identity of being human. 
This happened only once in history and must never happen again. Let us be vigilant, let us be vigilant and let us 
not forget what a German pastor wrote shortly before he died, for Brecht also said: the belly of horror is ready to 
bear children again. The pastor said that when they came to arrest my neighbor who was Jewish, I did not protest, 
because I was not Jewish. When they came to arrest my other neighbor who was a communist, I did not protest, 
because I was not a communist. When they arrested some Catholic Germans a little further away, I did not protest, 
because I was not Catholic. But when they came to arrest me, there was no one left to protest! This we must never 
forget, for whom does the bell toll, it tolls for each of us and for all.”

Eleni Arveler, "Day of Remembrance", Chronika, publication of the Central Jewish Council of Greece, vol. 30, issue 
201, January-February 2006, pp. 66-67.

The Holocaust
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Example 9.

History of the Modern and Contemporary World (from 1815 to the Present), High School Grade 12, 2018 (revised), 

p. 133.

In the chapter titled “War Crimes Against Humanity—The Holocaust,” the textbook acknowledges the Holocaust 

as a prime example of the word “genocide.” Altogether, this is a positive example of the Holocaust being clearly 

acknowledged as the genocide of the Jewish people. Students also learn that the term “genocide,” while rooted 

in the Jewish experience under the Nazis, can be applied to other crimes against humanity—encouraging both 

historical understanding and broader critical reflection.. 

  

Questions
1. The term "genocide" was first used in 1944 to describe the extermination of the Jews by the Nazis. Today, this term 
is also used for other crimes in the history of humanity. Can you provide examples?
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Example 10.

Modern and Contemporary History, Junior High School, Grade 9, 2015, p. 127.

In a history lesson on the World War II, students are presented with a firsthand description of how thousands 

of Jews were murdered at the Auschwitz-Birkenau extermination camp using gas chambers. Through this 

lesson, students are introduced to the terms “crematorium” and “gas chamber,” gaining insight into their 

horrific significance during the Holocaust. While the account offers students a vivid and direct narrative of life 

in Auschwitz through the testimony of Vrba and Wetzler, it misses an opportunity to connect this history more 

directly to Greek Jewish experiences and their central place in Holocaust history.

 

Dying at Auschwitz: The Holocaust of the Jews Rudolf Vrba and Alfred Wetzler escaped from Auschwitz concentration 
camp in April 1944. Two months later, they published a report (Vrba-Wetzler Report) detailing life in the camp. “The 
crematorium consists of a large chamber, a gas chamber, and an oven. People are gathered in the large chamber, 
which can accommodate about 2,000 individuals. There, they are forced to undress, and each person is given a 
piece of soap and a towel as if they were going for a bath. Then, they are all assembled in the gas chamber, which 
is hermetically sealed. At that point, SS men wearing gas masks release gas into the chamber through three special 
openings. After three minutes, everyone is dead. The lifeless bodies are then transported to the oven with carts to 
be burned.”
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Example 11.

Modern Greek Language workbook, Junior High School, Grade 9, 2015 (revised edition), pp. 52-53.

The topic of prejudice and stereotyping is taught using a propaganda image depicting the military events of the 

National Socialist German Workers’ Party. The Nazi regime used propaganda effectively to mobilize the German 

population to support its wars of conquest until the very end of the regime. Nazi propaganda was likewise 

essential to motivating those who implemented the mass murder of the European Jews and of other victims of 

the Nazi regime.75 

The image below depicts Nazi rallies, meticulously organized by architect Albert Speer and captured on film 

by Leni Riefenstahl. These mass gatherings, especially the grand spectacles in Nuremberg, are presented as 

striking examples of propaganda, designed to project the supposed power and superiority of the German 

nation—offering students a powerful lesson on the manipulative force of imagery and symbolism in history. 

One photograph, in the bottom-right corner, can also be analyzed as a visual source for understanding the 

indoctrination of Hitler Youth within the ethnonationalist state. The image depicts children wearing military 

helmets and playing with pretend weapons. The inclusion of this image helps students comprehend the extent 

and intensity of Nazi indoctrination, particularly its targeting of children.

The textbook further aims to stimulate children’s critical thinking by posing reflective questions for instance, 

one question asks, “Which photograph does not depict any weapons? Does this make it less frightening?” This 

question directs students toward the understanding that massive parades can be equally frightening, even 

without weapons. Through these questions, students are encouraged to explore the similarities between the 

photographs and to understand the historical context of indoctrination by analyzing visual sources.

75    United States Holocaust Memorial Museum. “Nazi Propaganda.” Holocaust Encyclopedia. 
      https://encyclopedia.ushmm.org/content/en/article/nazi-propaganda

(See the continuation of the example on the following page.)

https://encyclopedia.ushmm.org/content/en/article/nazi-propaganda
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War - It is presented through the most repugnant rituals of everyday life.

PEACE-WAR

1.	 What is the common element among the three photographs?
2.	 Which photograph scares you the most? Answer using explanatory statements. 
3.	 Which photograph does not depict any weapons? Does this make it less frightening? 
4.	 Why do you think the author placed all three photographs on the same page and under the same title? 

Answer using explanatory and conclusive statements. 
5.	 Create a similar composition on the theme of peace. Explain your choices to your classmates. 

The Holocaust
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Example 12.

Modern Greek Language—WORKBOOK, Junior High School, Grade 9, 2015 (revised edition), p. 31.

A Greek Language lesson about prejudice and stereotyping features a poem by the well-known Greek poet 

Nikos Eggonopoulos, with pacifist content that poetically addresses the phenomenon of the violation of human 

rights. The poem is titled Essai sur l’inégalité des races humaines (Essay on the Inequality of Human Races), a title 

borrowed from Arthur de Gobineau, who published his extensive work in France in 1853. Eggonopoulos’s poem 

is accompanied by the subtitle “Forgotten is Adolf,” referring to Adolf Hitler.76 The poem refers to the significant 

number of Nazi persecutory policies stemmed from theories of racial hygiene, or eugenics.

Through their engagement with the poem, students are taught about Nazism and its symbols, and discuss 

the Nazi theories of eugenics, as presented in Eggonopoulos’s text.77 The poem contains references to Nazi 

beliefs and ideas about race that shaped all aspects of daily life and politics. Specifically, the Nazis embraced the 

false idea that Jews were a distinct and inferior race. This notion is known as racial antisemitism. The textbook 

includes a sketch of an individual tearing apart the swastika, a symbol tied to both Nazism and neo-Nazism, 

clearly conveying a message of rejecting and condemning these ideologies. This visual reinforces for students 

the importance of opposing hate and totalitarianism.

76    Between 1934 and 1937, five editions of Gobineau’s Essai sur l’inégalité des races humaines were utilized in the form of school textbooks  
      in Nazi Germany. Asimakopoulou, Fotini. “The pure society from Gobineau to 21st-century Greece”. In Efi Avdela et al. (eds.), Racial theories  
      in Greece, Iraklion: University of Crete Press, 2017, p. 175-214. https://cup.gr/book/fyletikes-theories-stin-ellada/.

77    “Why did the Holocaust Happen?,” The Holocaust Explained, the Wiener Holocaust Library.
      https://www.theHolocaustexplained.org/how-and-why/why/eugenics-and-antisemitism/.

Forgotten is Adolf
Truth – impossible for the weak –
I have never been able to understand
these beings who do not see
the monstrous common trait of humanity
– the ephemeral
nature of its irrational life –
and instead discover differences
– filled with hatred – differences
in skin color, race, religion.
Nikos Eggonopoulos
In the valley of the rose gardens, Ikarios Publications, 1992  

https://cup.gr/book/fyletikes-theories-stin-ellada/
https://www.theholocaustexplained.org/how-and-why/why/eugenics-and-antisemitism/
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Example 13.

Modern Greek Language, Grade 9, 2015 (revised edition), p. 58.

A Greek Language lesson on prejudice and stereotyping features an excerpt from a novel written by a Jewish 

author from Thessaloniki,78 describing the rescue of a young Jewish girl who lived in occupied Thessaloniki.79 The 

text, written in a literary style, recounts the expulsion of the Sephardic Jews from Spain in 1492, their settlement 

in Thessaloniki, which evolved into a predominantly Jewish city, and the subsequent loss of its Jewish population 

during the German Occupation. The girl’s story is supported by existing evidence and aligns with personal 

testimonies of the few surviving Thessaloniki Jews, including Reina Siaki-Zilberta, one of the few children to 

survive the Holocaust.80 Notably, the text teaches that the Jews in Thessaloniki “adorned” the city with culture, 

clearly presenting them positively, and condemns the Nazis by referring to them as “demons.”

However, the selected text, entitled “The persecution of the Jews by the Nazis” describes the historical presence 

of Sephardic Jews in Thessaloniki, but omits the antisemitic measures implemented by Nazis when the city was 

conquered in April 1941. As a result, students learn about the Jewish presence in the city but are not informed 

about how the Nuremberg racial laws were applied in Thessaloniki, which included forced relocation to ghettos 

and the requirement to wear the Star of David on clothing.81  

78    The literacy book is written by Nina Kokkalidou-Nahmia and the book is titled: Reina Zilberta. A child in Thessaloniki’s ghetto
      (Okeanida editions, 1996).

79    For suitable educational resources about World War II and Nazism in Greece: 
      https://ww2istories.gr/index.php/en/12-2015-03-16-21-04-19/92-children-s-voices-during-world-war-ii-and-the-Holocaust.

80    For more information about the personal story of Reina Siakki-Gilberta in: 
      https://jewishmuseum.gr/en/psifiaki-ekthesi/hidden-children-in-occupied-greece/.

81    The Nazi SS team arrived in Thessaloniki and set in motion the machinery of the Final Solution. Of the 43,533 Thessaloniki Jews sent to the  
      camps, from March through August 1943 nineteen trainloads of Jews left the city for Auschwitz-Birkenau, where they were murdered.  
      Before the Holocaust, Thessaloniki had the largest Jewish community in Greece, with approximately 56,000 members. After the Holocaust,  
      only 1,950 returned to the city, representing a loss rate of 96 percent. These traumatic events are not mentioned. References to the  
      deportation of the Jews from Thessaloniki would provide students with the opportunity to realize that the Holocaust is not a distant event  
      but is connected to people who belonged to their grandparents’ generation and were part of the city’s cultural heritage.

(See the continuation of the example on the following page.)

https://ww2istories.gr/index.php/en/12-2015-03-16-21-04-19/92-children-s-voices-during-world-war-ii-and-the-holocaust
https://jewishmuseum.gr/en/psifiaki-ekthesi/hidden-children-in-occupied-greece/
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The Persecution of the Jews by the Nazis

Thessaloniki, this beautiful flower of the Balkans, where a quarter of the population was Jewish and adorned the 
city with its distinguished culture, would become "Judenrein" (Yudenrein: free of Jews), like all other cities where 
the demons of the marked century set foot. The Jewish shops with their signs in Ladino, Hebrew, and Greek, which 
gave the "Bride of the North" a cosmopolitan air of progress and advanced European commerce and which, when 
they closed on Saturdays, left it deserted, would close forever, sealing its five centuries of spring. The descendants of 
those persecuted in Barcelona, Madrid, Segovia, Alicante, Córdoba, and Toledo, whose ancestors had found under 
the smiling sky of the city the halcyon days their souls sought to soothe and warm, and who had built their lives 
there from scratch like a good builder builds his house, were uprooted for good.

Nina Kokkalidou-Nachmia, Reina Zilberta, A Child in the Ghetto of Thessaloniki, Oceanida Publishing, 1996.

The Holocaust
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 Example 14.

Religious Textbook A Journey of Life: The Encounter of God and Man Through Biblical Narratives, Junior High 

School Grade 7, 2020 (revised), p. 9.

In the chapter titled “The transition to a New School Community, a New Phase of Life,” an excerpt from Anne’s 

Frank diary is included to offer a glimpse into the personal story of this teenage Holocaust victim. Anne Frank, 

one of the hidden children during the Nazi Occupation, shared her feelings of uncertainty and disappointment 

as she began her new school experience. The chapter highlights Anne’s initial struggles to adjust to the 

new environment, underscoring the emotional challenges she faced. The historical context of Anne’s story 

is presented, noting that all members of her family were victims of the Holocaust except for her father, Otto 

Frank, who survived. A photograph of Anne from her final year of primary school in 1940 is also included. These 

testimonies are vital in conveying personal experiences of young children during the war, offering a humanizing 

perspective that deepens students’ understanding of historical events.

  

(See the continuation of the example on the following page.)
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III. Here is an excerpt from The Diary of Anne Frank

This refers to the diary kept by the German-Jewish Anne Frank in Amsterdam while she and her family were hiding 
from the Germans during World War II. Anne Frank and her family were arrested by the Gestapo. Only her father, Otto 
Frank, survived, and it was through him that the diary was published in 1947. It has been translated into 30 languages.

The first day of middle school, it was raining heavily. A large crowd of children was at school: groups of boys and girls 
were standing around, chatting. Some were moving from one group to another, meeting friends and acquaintances, 
and asking, "What class are you in?" Apart from Liz, I didn't know anyone who could be a classmate, and this was not 
very pleasant. In our classroom, the teacher called out and checked the students' names, informed us about which 
books we needed to order, and other details. To be honest, I was deeply disappointed. I had expected at least to see 
the timetable and meet the school principal. When I got home, I made an exciting description of my experiences, 
but, to tell the truth, I didn't know any more about the school, the teachers, the children, or the timetable than I did 
before! School started a week later. Again, it was raining. We were divided into groups of twenty. This meant that I 
would now belong to this group of classmates.

Here is an excerpt from The Diary of Anne Frank

The Holocaust
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Example 15.

Greek Language, Primary School, Grade 6, 2012, p. 74-76.

Α Greek language lesson in the educational unit “War and Peace” includes an excerpt from the diary of Anne 

Frank.82 This unit aims to bridge personal testimonies with historical facts, helping students better understand 

and empathize with the experiences of individuals like Anne Frank within the broader context of the World War 

II. The excerpt describes the negative emotions experienced by a Jewish child during the war, conveying that she 

belongs to a particular group of war victim.83  

The unit includes the following suggested questions, designed to facilitate students’ understanding of Anne 

Frank’s personal experiences and their connection to the Holocaust: Students are encouraged to analyze Anne 

Frank’s emotional response to the war and the evolution of her feelings throughout the diary entry. The questions 

focus on understanding specific impacts of the war as described by Anne Frank and prompt students to consider 

additional consequences of war in general. Moreover, the questions aim to help students identify how Anne Frank 

employs logical arguments and emotional appeals in her writing, enhancing their understanding of rhetorical 

techniques. Students are encouraged to explore the rhetorical function of Anne Frank’s questions and their 

purpose in her writing, helping them understand the use of rhetorical devices. Finally, the questions stimulate 

critical thinking about the causes of wars by prompting students to analyze various factors and perspectives, 

encouraging them to explore the complex reasons behind conflicts.

82    In Greece, many translations and reprints of Anne Frank’s diary have been published, which are categorized under children’s and young  
      adult literature. In recent years, graphic novels based on Anne Frank’s diary have also been released in Greece. See: Ari Folman (adapter)  
      & David Polonsky (Illustrator), Anne Frank’s Diary: The Graphic Adaptation, Athens: Patakis, 2017.
      https://www.patakis.gr/product/506923/vivlia-viografies--ntokoumenta-viografies-autoviografies/To-hmerologio-ths-Annas-Frank- 
      Graphic-diary/.
      Sid Jacobson (writer) & Ernie Colón (artist), Anne Frank: The Graphic Biography, Athens: Patakis, 2017.
      https://www.patakis.gr/product/505526/vivlia-paidika--efhvika-graphic-novels-komiks/Anna-Frank-H-viografia-se-komik-Se-sunergasia- 
      me-to-Spiti-ths-Annas-Frank. 
      Sanchez Isabel Maria Vegara (adapter) & Dorosheva Sveta (Illustrator), Little Girls with Big Ideas - Anne Frank, Athens: Papadopoulos  
      editions, 2019.
       https://www.epbooks.gr/shop/paidika-neanika-biblia/eikonografimena-biblia-gia-paidia/mikra-koritsia-me-megales-idees-anna-f/. 

83    Approximately 12,000 children and adolescents were deported from Thessaloniki and met a tragic death at the Auschwitz death camp.  
      See Stella Salem (prologue Toni Molho), The Lost Children of Thessaloniki Were School-aged Children, Thessaloniki: Epikentro publications,  
      2022. Pothiti Hantzaroula, Child Survivors of the Holocaust in Greece: Memory, Testimony and Subjectivity, London: Routledge, 2020.

(See the continuation of the example on the following page.)

https://www.patakis.gr/
https://www.patakis.gr/
https://www.epbooks.gr/shop/paidika-neanika-biblia/eikonografimena-biblia-gia-paidia/mikra-koritsia-me-megales-idees-anna-f/
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Thoughts of a Child on War
During World War II, 12-year-old Jewish Anne Frank wrote her thoughts in her diary while hiding from the German occupiers.
Wednesday, March 3, 1944
It is a terrible time. The war rages around us, and no one knows if they will be alive the next day. I remember when we 
all lived together in the city and waited at any moment for it to be evacuated or for us to leave. Our days were filled with 
cannon fire and gunshots, and at night, mysterious sounds came from the depths. This continued for about a week, until 
one night we were enveloped by a darkness that persists even today.
I remember that moment as if it were now. It must have been late at night when suddenly there were terrifying explosions. 
We fled as quickly as we could. People were running around us shouting. The houses were burning, so everything looked 
red-hot. I cannot say how long I ran like that, always with the image of burning houses and distorted faces screaming 
before my eyes.
We kept wondering desperately: "Why must there be war? Why can't people live peacefully? Why all this destruction?" It 
is not easy to find an answer to these questions. Why do they keep making bigger airplanes with heavier bombs while at 
the same time rebuilding the destroyed houses? Why spend billions every day on war when it seems there is not a single 
penny available for medicine, the poor, and artists? Why are there people starving, while in other parts of the world there 
is so much food that it is left to rot? Are people insane? I cannot believe that only the powerful, the rich, and the politicians 
are responsible for the war. No, even ordinary people may want the war, otherwise the people would have rebelled long 
ago. It is the instinct for destruction that drives people to war, and if the entire human race, without exception, does not 
change, wars will not stop. Cultures will be destroyed, everything beautiful that is built will be demolished, and humanity 
will start again and again from scratch.
I have often felt trapped but never hopeless. In my diary, I talk about deprivations as if they were something enjoyable. I 
have decided to live an interesting life, different from that of an ordinary girl and later, from that of a simple housewife. I am 
young and strong. I must survive and refuse to cry all the time. Every day I mature internally and feel peace approaching.
The Diary of Anne Frank, edited by Zacharopoulos, Athens,
1. a How did Anne Frank feel about the outbreak of the war? What other emotions does she reveal at the end of the text? 
b. What consequences of the war does Anne Frank mention in her diary entry? Can you list other consequences of wars? 
c. In a previous section (Section 6), we discussed how we sometimes persuade someone logically and other times try to 
evoke emotions. In the text, Anne Frank uses both approaches. Can you find an example of each
d. In the 3rd paragraph, Anne Frank poses a series of questions. Do you think these questions are directed at anyone 
specific? What are these types of questions called, and why are they used? 
2. Who does Anne Frank consider responsible for the war?

The Holocaust
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Example 16.

Modern and Contemporary History, Junior High School, Grade 9, 2015, p. 132.

Α History lesson on the World War II includes a photograph of the traumatic events of the Black Sabbath in 

Thessaloniki during the German Occupation.84 Students are given a brief account of the division of occupied 

Greece, reference to the government of Greek collaborators (traitors), the imposition of repressive measures, the 

humiliation of Greek Jews in Thessaloniki, the Nazi execution of Greek Jews, and the destruction of the prewar 

Jewish Communities.85 The book’s main text references how “the Jewish communities of Greece (Thessaloniki, 

Ioannina, Corfu, etc.) were exterminated by the Nazis.” The lesson includes an image of the traumatic event of 

the Black Sabbath in Thessaloniki’s Freedom Square from July 11, 1942, but offers no further description about 

the events of the Black Sabbath. Nor is the name “Black Sabbath” referred to explicitly. On the right, the textbook 

depicts one of the few Thessaloniki Holocaust survivors of Black Sabbath, Samuel Rοuben, yet his name is omitted.86 

84    ww2istories.gr. “Stories about World War II Enriching our knowledge about World War II”. https://ww2istories.gr/index.php/en/?id=90.  

85    Evangelos  Hekimoglou, “THE CHRONICLE OF THESSALONIKI PERSECUTION,”
      https://thefirsttraintoauschwitz.blogspot.com/ .

86    “A German corporal (Obergefreiter) leads three Jewish men in forced calisthenics on Eleftheria (Freedom) Square in Salonika”. Collections. 
      ushmm.org. https://collections.ushmm.org/search/catalog/pa1087226.

Occupation, Resistance, and Liberation

The Occupation Occupied Greece was divided into three zones: the German-occupied zone (Crete, Attica, some 
Aegean islands, and most of Macedonia), the Bulgarian-occupied zone (part of Eastern Macedonia and Thrace), 
and the Italian-occupied zone (the remaining mainland Greece, non-German-occupied Aegean islands, and the 
Ionian Islands). The occupiers appointed a government of Greek collaborators (traitors) with Georgios Tsolakoglou 
as Prime Minister, which was based, in terms of personnel, on the Metaxas regime. Additionally, repressive measures 
were imposed (curfew, censorship, arrests, torture, executions). In Eastern Macedonia, the Bulgarian fascists' policy 
of Bulgarization led to an uprising by the Greeks, which was met with mass executions. The Jewish communities of 
Greece (Thessaloniki, Ioannina, Corfu, etc.) were exterminated by the Nazis. Greek Jews suffer humiliations by the 
Nazis in Thessaloniki.

Photograph’s caption: Greek Jews suffer humiliation at the hands of the Nazis in Thessaloniki

https://ww2istories.gr/index.php/en/?id=90
https://thefirsttraintoauschwitz.blogspot.com/
https://collections.ushmm.org/search/catalog/pa1087226
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Example 17.

History of the Modern and Contemporary World (from 1815 to the Present), High School Grade 12, 

2018 (revised), p. 129.

A chapter titled “War Crimes Against Humanity—The Holocaust” underscores the pivotal role played by the 

United Nations in the Nuremberg Trials, connecting students to the relationship between historical science and 

the universal value of justice.87 This chapter is significant because it introduces students to the administration 

of justice concerning crimes against humanity and the legal framework surrounding genocide. After describing 

the commission of the trials, the text concludes with the statement: “The crime of the Genocide of the Jews. The 

attempt at genocide of the Jews was characterized as a major crime against humanity.” This emphasizes the 

significance of the trials as a form of requital for the crimes of the Holocaust. 

However, the text does not mention that trials of the Nazis continued both in Germany and in other countries, 

such as the trial of Adolf Eichmann, who was convicted and executed in Israel in 1962. In the case of Greece, 

Special Collaborationist Courts in Athens and administrative purges were established and implemented in the 

early postwar years (1944-1949), but these are not discussed in the text. The most significant trial in Greece, which 

continues to engage researchers today, is the trial of Max Merten. In February 1959, Merten, the Nazi war criminal 

who served in Thessaloniki from 1942 to 1944, was tried in Athens. The Merten case shook the political landscape 

at the time and led to prolonged controversies.88 

87    See Kokkinos, Giorgos, Kimourtzis, Panagiotis & Karasarinis, Markos (ed.), History and Justice, Athens: Asini publications, 2020

88    Kateřina Králová, “Nazi Crimes, Max Merten and his Prosecution as Reflected in Greece and beyond”, Journal of Modern European History,  
      Volume 22, Issue 2, https://journals.sagepub.com/doi/10.1177/16118944241241441.

(See the continuation of the example on the following page.)

https://journals.sagepub.com/doi/10.1177/16118944241241441
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The Nuremberg Trials

The instigation and conduct of World War II led to extreme manifestations of violence. After the cessation of hostilities, 
a mixed international commission under the auspices of the UN was tasked with identifying and exemplarily punishing 
the guilty. Specifically, those responsible were called to account for: first, the preparation and instigation of the 
war; second, the commission of war crimes in violation of the rules governing the conduct of belligerents; third, 
the commission of crimes against humanity. Responsibility for these violations primarily lay with the German side. 
Within this context, the Nuremberg Trials were conducted between January and October 1946, resulting in the death 
sentences of the leading political and military figures of Nazi Germany. Concurrently, international and national 
bodies imposed sanctions against hundreds of individuals responsible for the destruction and atrocities committed 
during the war. The Crime of the Genocide of the Jews. The attempt at genocide of the Jews was characterized as 
a major crime against humanity.

The Holocaust
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Example 18.

History of the Modern and Contemporary World, Primary School, Grade 6, 2015, p. 210.

In a history lesson titled “The German Offensive and World War II,” the textbook provides a succinct description 

of the Holocaust, detailing the Nazi regime’s implementation of the so-called “Final Solution”—a systematic plan 

aimed at the extermination of the Jewish people. The text references the traumatic events of the deportation of 

Jews, including thousands of Greek Jews, to “concentration camps” focusing on Auschwitz and Dachau, and the 

extermination of hundreds of thousands of Jews from across Europe. The Holocaust is defined as one of the “most 

tragic events of World War II.” Visual historical sources, primarily photographs, are predominant in the lesson. 

Furthermore, the textbook includes several photographs portraying important historical events. One photograph 

depicts events from Black Sabbath, July 11, 1942, in Eleftherias Square in Thessaloniki, where approximately 7,000 

to 9,000 male Jews, aged 18 to 45 were forcibly gathered, subjected to humiliations, and beaten. This event 

marked the beginning of Thessaloniki’s forced Jewish labor in various Nazi projects, including road and railway 

construction, bridge building, airport construction, and quarry work89.  

The bottom right image relates to another dramatic historical event. In the small hours before dawn on March 

25, 1944, the Final Solution was abruptly enforced in Ioannina. In the early hours of that snow-covered morning, 

1,870 Romaniote Jews were forcibly uprooted. Residents outside the castle walls were gathered in Mavilis Square, 

while those within the castle walls were taken to the Military Hospital. They were transported in 97 covered lorries 

to Trikala, then Larissa, and finally, under appalling conditions, by train to Auschwitz. There, and in other death 

camps, 92 percent of the Jewish population of Ioannina were annihilated.90  

The photograph on the left depicts children imprisoned in the Auschwitz extermination camp.91 The majority 

were sent to die in the gas chambers after selection, though sporadically, teenage boys and girls were registered 

as laborers in the camp. While the inclusion of these images is important, the absence of further discussion 

surrounding these images and their portrayal of Greek history renders the textbook’s treatment of the Holocaust 

incomplete. Without the necessary historical context for the images included, students are unable to fully grasp 

the significance of this chapter in history.

89    Yakov Benmayor, “The Jews of Thessaloniki”. http://www.jmth.gr/article-20032014-oi-evraioi-tis-thessalonikis.

90    Jewish Museum.gr. “The Jewish Community of Ioannina – A Journey Through Time”. 
      https://jewishmuseum.gr/en/psifiaki-ekthesi/the-jewish-community-of-ioannina-a-journey-through-time/.

91    Children in Auschwitz behind barbed wire. The picture was posed for Red Army correspondents in April 1945 (covered behind a shoulder,  
      5.f.l.: Marta Wise) (Photo by PAI-Foto.pl/ullstein bild via Getty Images.
      https://www.gettyimages.com/detail/news-photo/year-old-miriam-ziegler-81-year-old-paula-lebovics-85-year-newsphoto/

(See the continuation of the example on the following page.)

http://www.jmth.gr/article-20032014-oi-evraioi-tis-thessalonikis
https://jewishmuseum.gr/en/psifiaki-ekthesi/the-jewish-community-of-ioannina-a-journey-through-time/
https://www.gettyimages.com/detail/news-photo/year-old-miriam-ziegler-81-year-old-paula-lebovics-85-year-news-photo/462268888?adppopup=true
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The Holocaust of the Jews
During World War II, Nazi Germany implemented the infamous "Final Solution," which aimed at the extermination of 
the Jews. Hundreds of thousands of Jews from across Europe were gathered in concentration camps such as Auschwitz 
(pictured above), Dachau, and others, with the intent to annihilate them. Among them were thousands of Jews from 
Greece (pictured below). The Holocaust of the Jews is among the most tragic events of World War II.

The Holocaust
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Example 19.

History of the Modern and Contemporary World, Primary School, Grade 6, 2015, p. 209.

In a History lesson on “The German Offensive and World War II”, the Holocaust is referenced as being “among 

the most tragic moments of the war,” alongside the bombings of Nagasaki and Hiroshima, and is referred to as  

“the extermination of a large number of people.”92 Notably, no distinction between the different types of camps 

(concentration camps, forced labor camps, and extermination or death camps) is given.

Although these references are significant, the textbook omits key historical details of the Holocaust, including 

the forced labor and deportation of Thessaloniki’s Jews, the existence of over 1,000 Nazi camps (such as Haidari 

in Athens and Thessaloniki), and even excludes Holocaust education from the teacher’s guide objectives. 

92    For the use of specific terminology when approaching the Holocaust in education, see Giorgos Kokkinos (ed.), Approaching the Holocaust
       in Greek Scholl. Athens: Taxideftis publications, 2007.

World War II ended in 1945 with the victory of the Allied forces. The devastation was incalculable for everyone. 
Significant material damage was caused, and millions of people lost their lives. Among the most tragic moments 
of the war were the Holocaust of the Jews in Nazi concentration camps and the dropping of atomic bombs on the 
Japanese cities of Nagasaki and Hiroshima by the Americans to force Japan to surrender. These events caused 
horror and shocked humanity.

Glossary:

Phalanx: A military unit with a specific organization.

Holocaust: The extermination of a large number of people.

Concentration Camps: Places of forced labor and execution of prisoners. 
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Example 20.

History of the Modern and Contemporary World (from 1815 to the Present), High School Grade 12, 2018 (revised), 

p. 130.

In the chapter “War Crimes Against Humanity—The Holocaust,” a photograph of the entrance to Auschwitz-

Birkenau is included with a caption noting that “numerous Jews and Roma were exterminated” there. The site 

is presented as being located in present-day Poland, highlighting camp’s continued existence as a place of 

remembrance that can be visited today. However, the example omits details of Greek Jewish victims and fails to 

address the Holocaust’s local dimension.

[…] A photograph from the German concentration camp of Auschwitz in present-day Poland, where numerous Jews 
and Roma were exterminated. At the entrance of the camp, the sign "Arbeit macht frei" ("work sets you free") is visible.
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Example 21.

History of the Modern and Contemporary World (from 1815 to the Present), High School Grade 12, 2018 (revised), 

p. 130.

In the chapter titled “War Crimes Against Humanity—The Holocaust,” a map of major European ghettos and 

camps is presented, noting that 71,301 Jews lived in Greece before the Holocaust and that 69,600 were victims.93 

The largest concentration camp in occupied Greece was the lesser known Haidari, which was located west of 

Athens, and home to 5,868 inhabitants. In 1940, it became the main site of repressive methods and reprisals 

during the German occupation of Greece.94 The second major camp in Greece was Pavlos Melas, located in 

Stavroupoli, Thessaloniki.95 The inclusion of the below map as a visual historical source is essential for the 

understanding of historical events and, as such, must contain information relevant to the student’s history, but 

is missing key information concerning the Greek history of concentration camps.

93    According to the Central Board of Jewish Communities in Greece, the Jewish population prior to the deportations in Greece numbered  
      77,377 individuals. The population decline following the Holocaust amounted to 86%, as only 10,228 Greek Jews remained after the  
      deportations. The Holocaust of the Greek Jews: Monuments and Memories, Athens: General Secretariat for Youth, Ministry of Education and  
      Religious Affairs, 2007. Approaching the Holocaust with numbers rather than personal survivor narratives cannot evoke historical  
      understanding and empathy in students (according to the pedagogical approach of Yad Vashem). “Using Testimony in Holocaust Education 
      - A Learning Environment,” Yad Vashem. https://www.yadvashem.org/education/educational-materials/lesson-plans/use-of-testimony.html.

94    The first large transport of Jews leaving Athens for Auschwitz on Sunday, April 2, included approximately 1,900 Haidari detainees, packed  
      into about thirty freight cars. As it traveled, the transport grew, incorporating Jews from Chalkida, Larissa, and 2,400 captives from Volos, 
      Trikala, and primarily Ioannina. Reports indicate that another large transport of 700 to1,000 detainees occurred during the second week of  
      April 1944. occupation-memories.org. Memory, Memories of the Occupation in Greece, occupation-memories.org.
      https://www.occupation-memories.org/en/Gedenken/index.html.

95    “Concentration camp Pavlou Mela”, 
       https://www.occupation-memories.org/en/Gedenken/Gedenkorte/Konzentrationslager-Pavlou-Mela/index.html.

[…] A map of the main Nazi concentration camps in Germany and occupied Europe shows where millions of detainees 
were killed. The map represents the political structure of Europe imposed by the occupiers during their dominance.

https://www.yadvashem.org/education/educational-materials/lesson-plans/use-of-testimony.html
https://www.occupation-memories.org/en/Gedenken/index.html
https://www.occupation-memories.org/en/Gedenken/Gedenkorte/Konzentrationslager-Pavlou-Mela/index.html
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Example 22.

History of the Modern and Contemporary World (from 1815 to the Present), High School Grade 12, 2018 (revised), 

p. 131.

In the chapter titled “War Crimes Against Humanity—The Holocaust,” the main methods through which the 

Jewish population were exterminated are summarized as part of the “Final Solution”. There is also mention of 

the Greek Jewish victims, whose numbers total 70,000, and the Warsaw Ghetto is described as a place “where 

500,000 Jews were crowded and confined.” Historic examples of Nazi practices of extermination are included, 

such as physical extermination following painful confinement in ghettos or concentration camps, mass 

executions, and the use of poisonous gases like “Zyklon B” to cause mass deaths. That said, the phenomenon 

of antisemitism as an attitude and practice of the Nazis is not analyzed in depth, leaving students without a 

thorough understanding of historical events. 

Persecuted in Germany since 1933, these individuals saw their situation gradually worsen as the Nazis extended 
their control over Europe, particularly in the East. The occupation of Poland resulted in the creation of the Warsaw 
Ghetto, where 500,000 Jews were crowded and confined. After the invasion of Russia, their total extermination in 
Europe was attempted. To achieve the "final solution" to the problem that the Nazis believed was caused by the 
widespread international presence of the Jewish people, Hitler and his collaborators devised and implemented 
nightmarish practices, unprecedented in world history: physical extermination following painful confinement in 
ghettos or concentration camps, mass executions, and the use of poisonous gases like "Zyklon B" to cause mass 
deaths. The victims of this unprecedented tragedy number in the millions—over 70,000 from Greece alone. Camps 
such as Auschwitz, Treblinka, Dachau, Belzec, and Sobibor have become synonymous with inhumanity and terror.
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Example 23.

History of the Modern and Contemporary World (from 1815 to the Present), High School Grade 12, 2018 (revised), 

p. 131.

The chapter on “War Crimes Against Humanity” includes a compelling account of Archbishop Damaskinos of 

Athens and his appeal-protest against the German-occupied Greek government regarding the persecution of 

Greek Jews. It highlights the Christian Church’s rejection of Nazi deportations of Jews and serves as an important 

teaching resource about the ‘Righteous Among the Nations’ from Greece. The excerpt describes the charitable 

actions of the bishop and the assistance provided by the Metropolis of Athens, which undertook positive 

measures to aid the Jews in 1943-44. 

One example concerns a request by Archbishop Damaskinos and representatives of institutional organizations 

to Logothetopoulos, the prime minister of the German-appointed occupation government (December 2, 1942–

April 7, 1943). In March 1943, they sought to halt the deportations of Jews from Thessaloniki to destinations 

outside of Greek territory: “We hope that you have indicated to the authorities that such harsh treatment of 

Greek Jewish nationals, as opposed to Jews of other nationalities in Greece, makes the implemented measure 

even more unjustifiable and, consequently, morally unacceptable.” This reference underscores the harmful 

policies enforced by the Nazi authorities against the Jews in occupied Greece and highlights how the Jewish 

community was viewed by the Christian community as their “suffering brethren.” 

 

(See the continuation of the example on the following page.)
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An appeal-protest by Archbishop Damaskinos of Athens, co-signed by many prominent figures from Greek intellectual, 
artistic, and economic life to the Greek government—appointed by the occupier—regarding the persecution of Greek Jews.

Mr. President,

The Greek people were informed with reasonable astonishment and sorrow that the German and military occupation 
authorities had begun implementing in Thessaloniki the measure of the gradual deportation of the Greek Jewish 
population outside the country’s borders, and that the first groups of deportees are already on their way to Poland [...]

We are confident that the government is thinking and feeling the same way as all other Greeks regarding this issue. We 
also believe that you have already taken the necessary steps with the occupation authorities to suspend the painful 
and futile measure of deporting the Jewish population in Greece. We hope that you have indicated to the authorities 
that such harsh treatment of Greek Jewish nationals, as opposed to Jews of other nationalities in Greece, makes 
the implemented measure even more unjustifiable and, consequently, morally unacceptable. If security reasons are 
being cited to justify this measure, we believe that alternative solutions and preventive measures could be proposed, 
such as restricting only the active male population (excluding the elderly and children) to a specific area of Greek 
territory under the supervision of the occupation authorities, so that both their security can be safeguarded—albeit 
hypothetically—and the Greek Jews can avoid the dire consequences of the threatened deportation.

We note additionally that the rest of the Greek people would be willing, if requested, to unconditionally provide full 
guarantees for the protection of their suffering brethren [...]"**

Th. Veremis, F. Konstantopoulou (eds.), The Greek Jews: Elements of Their History through Diplomatic and Historical 
Documents of the Ministry of Foreign Affairs, Kastaniotis, Athens 2000, pp. 266-268.

The Holocaust
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Example 24.

Topics in Modern Greek History, High School Grade 12, 1999-2000, p. 254.

This History lesson addresses the systematic extermination (genocide) of the Greeks of Pontus by Young Turks 

and the Kemalists, offering a comparison between this and the Holocaust. The act of comparison, however, may 

be perceived as trivializing the Holocaust; the scale and severity of the atrocities carried out by Nazi Germany 

during the Holocaust appear diminished. The field of victim-centered counter-memories could lead readers 

to downgrade the historical significance of the Holocaust by equating it with other war crimes in history. 

The historical terminology used in the lesson lacks explanations of key concepts such as “antisemitism,” the 

“Holocaust,” the “Shoah,” the different types of Nazi camps, and, most importantly, the historical concept of 

genocide. However, the textbook accurately states that the Holocaust was not a matter of religion but a racial 

issue, introducing students to the concepts of racism and eugenics. Despite the comparison, the textbook 

acknowledges the uniqueness of the Holocaust as a historical event, citing one of the first academic studies on 

the Holocaust by a Greek historian.96 Nevertheless, by equating different forms of suffering, historical events, and 

violence, the lesson risks introducing a politically correct version of historical revisionism.97  

 

96    Polyhronis Enepekidis, The Persecution of the Jews in Greece 1941-1944: Based on the Secret SS Archive, Athens: Papazisi editions, 1979.

97    Regarding the historical uniqueness and exemplary nature of the Holocaust and its comparison to any other genocide or mass  
      extermination of people, Paul Ricoeur emphasizes in his work the incomparable uniqueness of the Holocaust due to the historical  
      particularity that defines its non-comparability (Paul Ricoeur, Memory, history, forgetting. University of Chicago Press, 2004). Historians,  
      such as Yehuda Bauer, Enzo Traverso and Dirk Moses examine the same issue from different perspectives. Yehuda Bauer, The Holocaust  
      and Other Genocides. An introduction, Amsterdam: University Press, 2012. Enzo Traverso, The Origins of Nazi Violence. New York: The New  
      Press, 2002. Dirk Moses, “Conceptual Blockages and Definitional Dilemmas in the Racial Century: Genocides of Indigenous Peoples and  
      the Holocaust”, Patterns of Prejudice, Institute for Jewish Polic Research, 36, 4 (2002), 7-36. For Greece, see: Giorgos Kokkinos, The Holocaust.  
      the management of traumatic memory by perpetrators and victims, Athens: Gutenberg publications, 2015.

The nature and method of the systematic persecution of the Greeks of Pontus by the Young Turks and the Kemalists, 
while sharing many characteristics with the genocide of the Jews, have two fundamental differences, according to 
P. Enepekidis. It lacks any ideological, cosmological, or pseudoscientific basis related to genetics, eugenics, or Aryan 
or Semitic race theories. It served solely the specific practical political purpose of clearing Asia Minor of the Greek 
element. The deportations of entire villages, the deadly forced marches through the snow of women, children, and the 
elderly—while the men were already in labor battalions or the army—resulted in many dying from the harsh conditions.
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Jews and Judaism in Christian
Religious Contexts 
Among the general aims of the Religious Education Curriculum for General and Vocational High Schools of 2020 

is the “familiarization and communication with the ‘other,’ which aims at cultivating the ability for dialogue and 

respect towards difference.” Specifically, in high school, the title of the textbook is “Christianity and Religions.” 

The overall objective is “to recognize the need for coexistence, mutual understanding, reconciliation, and 

cooperation among people with different or no religious beliefs, according to the Christian Orthodox teaching.” 

Judaism is presented in a relevant chapter as one of the major religions. The expected learning outcomes are 

for students to: recognize the basic characteristics of the Jewish religion and its historical development, and to 

distinguish Judaism from Christianity.98 

According to the Curriculum of the Religious Education course in Primary and Secondary School: “Specifically, 

the teaching of Religious Education in Primary and Secondary School aims to provide students, through distinct 

thematic units, with adequate training on the manifestations of the religious phenomenon—that is, the major 

and living religions of the world—insofar as these, within their context, are considered spaces for the expression 

of faith and a certain moral way of life, and in any case constitute sources of culture.”99 This aims for thorough 

coverage of the world’s faiths in Primary and Secondary education.

In the Greek curriculum, Judaism is presented through the lens of Religious Studies textbooks, focusing on 

Jewish customs, scripture (referencing the Torah and the Talmud), major holidays (such as Passover, Pentecost, 

Sukkot, Purim and Hanukkah), and the synagogue as a sacred place. For instance, students learn about how the 

Sabbath helped preserve and protect Jewish identity, and significant points in Jewish history are highlighted 

such as “400 years in slavery.” A chapter on Judaism includes texts dedicated to Passover, recounting Jewish 

enslavement and subsequent exodus, and how this period in Jewish history is remembered in the modern day 

through the Seder and other symbolic traditions.

The Religious Education textbook for Grade 9 of Gymnasium features the distinction between the terms Israelite, 

Jew, and Israeli, as well as the mention of the multiculturalism of the State of Israel. Importantly, the official 

designation of Greek Jews as Greek Israelites is noted in the textbook. Notably, some examples were identified 

where the Jews and the “Judaizers” (Jewish converts to Christianity) are described as bigoted and discriminatory 

towards the Hellenist converts. The curriculum also discusses Judaism throughout history, teaching about 

Jewish tradition, the Ten Commandments, the Law of the Torah, referencing Israel as the “Promised Land” for 

Judaism, as well as significant figures such as King David and King Solomon, and the sacredness of Jerusalem. 

Textbooks also include a brief chapter on the role of the Rabbis in the Jewish community. 

98    Government Gazette of the Hellenic Republic (2020) Decision No. 31603/D2: Curriculum for the subject of Religious Education in General  
      and Vocational Upper Secondary School, Issue B, No. 699, 4, March. Athens: National Printing Office.
      https://www.et.gr/ (Accessed: 11 August 2025).

99    Government Gazette of the Hellenic Republic (2020) Decision No. 31585/D2: Curriculum for the subject of Religious Education in Primary  
      and Lower Secondary School, Issue B, No. 698, 4 March. Athens: National Printing Office.
      https://www.et.gr/ (Accessed: 11 August 2025).

https://www.et.gr/ 
https://www.et.gr/ 
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There are numerous references to Judaism’s holy books, mainly focusing on the relations between the Bible 

(“Old Testament”) and the New Testament. Often, however, the textbooks do not mention Jews or Judaism 

as the religious group associated with the Bible. Judaism is analyzed with many references and sources from 

religious texts and students receive a wealth of information. It is evident that the Jewish Scriptures (i.e. the 

Old Testament) are not recognized as independently significant to the Jewish faith but are instead discussed 

primarily in relation to consolidating belief in Jesus and paving the way for the New Testament. For instance, a 

Grade 6 textbook teaches that “the entire Old Testament prepares us to accept Christ as the savior of the world.” 

However, this can also be seen as an effort to acknowledge Jewish history within Christian education textbooks, 

offering a positive example of interfaith recognition and portrayal.

The educational material included in school textbooks comprises of explanatory texts, photographs of religious 

objects, synagogues, and the Jewish holy site of the Kotel, as well as engaging activities. This material can be utilized 

within the context of a classroom activity. The apparent aim is for students to become familiar with the major 

Jewish festivals, to understand their symbolism and customs through informative content, and to appreciate the 

significance of a biblical Jewish celebration through recreational activities. The texts essentially inform students 

about the main Jewish holidays, their meaning and significance; they explain the historical and religious reasons 

for their celebration, highlight the traditions, customs, and practices associated with each holiday, and foster 

understanding and respect toward the Jewish religion and culture. Furthermore, they encourage comparative 

reflection with other religions and festivals, thereby promoting interfaith dialogue and tolerance.
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Example 25.

We discover texts, monuments, places, and events, Primary School Grade 6, 2019, p. 43.

In a Grade 6 lesson, students are introduced to the Old Testament, learning about Moses, the Prophets, and their 

connection to the Old Testament. One of the main objectives in the curriculum is for students to recognize the 

significance of the Bible for European culture.100 The textbook explains that the Old Testament is considered to 

represent the will of God, as revealed to the prominent holy figures mentioned, and was written down. While 

Jews are not explicitly mentioned in this example, the reference to the Prophets teaching the Old Testament 

orally to “the people” highlights core Jewish beliefs about God and prophecy, offering an indirect yet meaningful 

acknowledgment of Judaism’s traditions.

100    file:///C:/Users/user/Downloads/thriskeytika_dimotiko_gymnasio_0.pdf.

The Old Testament

From ancient times, God revealed Himself to the Patriarchs, to Moses, to the Prophets, and to other sacred figures of 
the Old Testament, who taught the people orally. However, they also found it useful to write down what God revealed 
to them, with His help. The books that were written formed the Old Testament. Often, in its texts, we find expressions 
such as “thus says the Lord” or “word of the Lord,” which indicate that the sacred authors were aware that they were 
not teaching their own ideas but rather the will of God, which was revealed to them.
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Example 26.

We discover texts, monuments, places, and events, Primary School Grade 6, 2019, p. 46.

This lesson on formative texts introduces Grade 6 students to the books that make up the Old Testament, such as 

Genesis, which narrates the creation of the world; Exodus, which tells of the liberation of the Israelites from Egypt; 

the books of Law; the Psalms; and the Book of Prophets. However, the lesson fails to recognize the independent 

significance of the Bible (Old Testament) to Judaism, and instead adopts a Christian perspective, teaching that: 

“The entire Old Testament prepares us to accept Christ as the savior of the world.” This framing presents the 

Old Testament not as a text of intrinsic importance to Judaism, but merely as a tool for consolidating Christian 

belief. The text recounts the Exodus story, describing the Israelites’ journey from Egypt to their future homeland, 

which affirms the historical connection of the Israelites to the land of Israel. While it does not explicitly mention 

Jews, this framing still provides students with a foundation to understand the deep roots of Jewish history and 

identity in the region. 

 

The Books of the Holy Bible

The Old Testament begins with Genesis, which narrates the creation of the world. Then comes Exodus, which recounts 
the events from the time the Israelites left Egypt until they reached the land that would become their homeland. 
Other books record the Law. There is also the Book of Psalms, the books of the Prophets, and others. The entire Old 
Testament prepares us to accept Christ as the savior of the world.

The first chapter and the opening verses of the Epistle to the Hebrews.
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Example 27.

A Journey of Life: The Encounter of God and Man Through Biblical Narratives, Junior High School Grade 7, 

2020 (revised), p. 11.

In the chapter describing the encounter between God and Man through biblical narratives, the text describes 

“The Journey of Abraham from Ur to Canaan” written by József Molnár. The text accords with a Christian outlook 

on Scripture, presenting Abraham’s journey as a link in the long chain that “reaches a climax with the Book of 

Revelation [the last book of the New Testament], continuing within the life of the Church itself.” Importantly, 

the inclusion of the story already affirms Jewish history within the curriculum, presenting core beliefs that are 

central to Judaism. While the text does not explicitly state that Jews, like Christians and Muslims, trace their 

lineage to Abraham, this omission still leaves room for teachers to highlight the common thread uniting the 

three Abrahamic faiths—a valuable opportunity for interfaith understanding. Interestingly, Abraham’s story is 

juxtaposed to that of Odysseus, stating that while the latter “longs to return home,” Abraham left his ancestral 

idol-worshipping home and “opens up” to the unknown.

 

The adventure begins with Abraham’s journey, as he leaves his ancestral home and, together with his wife, Sarah, 
ventures into unknown and foreign lands. His only weapons are faith and devotion to a God who speaks with him, 
whom he recognizes and thanks as a unique and incomprehensible being. The Biblical Journey reaches a climax 
with the Book of Revelation, continuing within the life of the Church itself. […]

The Journey of Abraham from Ur to Canaan (Jozsef Molnar)

Abraham "opens up" to the unknown, in contrast to Odysseus, who longs to return home. Abraham, along with his 
wife and orphaned nephew Lot, leaves his ancestral home and the "idols" worshiped there. 
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Example 28.

A Journey of Life: The Encounter of God and Man Through Biblical Narratives, Junior High School Grade 7,

2020 (revised), p. 18.

The text commendably highlights the central role of the Old Testament, explaining its importance as the 

foundation for understanding Christ and the New Testament, and introduces students to the deep historical roots 

of the biblical tradition through references to the ‘Israelite people.’ While framed from a Christian perspective, 

the text presents a Supersessionist view by treating the Old Testament solely as a precursor to Christianity, 

‘completed’ by the New Testament, rather than recognizing its ongoing significance within Judaism. This 

presents a valuable opportunity for educators to broaden discussion, drawing attention to the shared heritage 

at the heart of Judaism and Christianity while also affirming Jewish continuity and interpretation. 

 

(See the continuation of the example on the following page.)
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Old and New Testaments

Why are the books of the Old Testament, the sacred scriptures of the Israelite people, also considered sacred by 
Christians? Why are they inseparably included in the Christian Holy Bible along with the books of the New Testament?

First of all, we need to remember where Christians base their faith: on the fact that God revealed Himself to the 
world to save humanity—by revealing the truth, healing them from evil, and giving true meaning to their lives. This 
revelation (or Revelation) first occurred many years ago with a man named Abraham.

With Abraham, God established the first covenant of salvation (the Old Testament). Subsequently, the covenant 
was not only made with Abraham and his descendants but with all the people that came from them, Israel (the Old 
Testament). To Israel, God gave the great promises for the salvation of humanity and prepared the world to receive 
and understand Christ. This long journey and preparation are described in the books of the Old Testament, from 
which this year's lessons are derived.

Jesus Christ was born and lived within the Israelite people. Christ established a new covenant of salvation with 
humanity (the New Testament). No longer just with the Israelite people, but with all the peoples of the earth. Thus, 
God's promise to Abraham for the salvation of the world was fulfilled, and the Old Testament was completed. 
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Example 29.

A Journey of Life: The Encounter of God and Man Through Biblical Narratives, Junior High School Grade 7,

2020 (revised), p. 19.

A text about the Old and New Testaments presents the Old Testament as a “Christian book.” It explains that the 

New Testament does not exist independently but in relation to the Old Testament, comparing their relationship 

(and ergo Christianity and Judaism) to sunlight illuminating a “dimly lit room.” Just as sunlight brightens and 

transforms a dim room, Christianity is portrayed as bringing a new level of clarity and enlightenment to the 

spiritual understanding originally presented in Judaism. 

From this analogy, one may infer that Christianity is portrayed as offering a fuller and more ‘illuminating’ revelation, 

yet it is notable that Judaism is still acknowledged for recognizing truths and messages within the Old Testament. 

This recognition is significant, as it highlights the textbook’s willingness to credit Judaism with an important role 

in conveying foundational religious insights, even as it frames Christianity as building upon them. 

 

At this point, it is necessary to explain something else. Christ, through His teaching and life, interpreted the events of 
the Old Testament for people. He helped them see the old with new eyes. To better understand this, we can imagine 
sitting in our dimly lit room, which we know inch by inch, and suddenly the bright light of the sun comes in. Colors 
come alive, and we can see even the smallest details. Everything seems new! Similarly, when Christ came to the earth, 
the Old Testament was "illuminated" by His teaching and life in a new way. Thus, Christians were able to discover 
new truths and messages in the Old Testament (beyond those recognized by Judaism).

As a Christian book, therefore, the Old Testament holds a significant place in the worship of the Church. During the 
services, passages from it are read. Many hymns refer to people and events found in its pages. In the decoration of 
churches, we encounter many of its themes.

Source: Olga Grizopoulou / Pigi Kazlari, Religious Studies for 1st Gymnasium, Old Testament: The Prehistory of 
Christianity, p. 15.
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Example 30.

A Journey of Life: The Encounter of God and Man Through Biblical Narratives, Junior High School Grade 7,

2020 (revised), p. 59.

In the chapter “Opinions of People about Jesus Christ,” students encounter an excerpt from the writings of the 

Jewish historian Josephus Flavius (37–100 AD), also known as Yosef ben Matityahu. Born in Jerusalem, Josephus 

is highlighted in the text as a scholar, historian, and hagiographer of priestly and royal lineage, renowned as the 

first to write a comprehensive history of the Jews in his Jewish Antiquities. The passage highlights Josephus’s 

significance as a Jewish voice acknowledging Jesus, with the quotation “if indeed one ought to call him a man” 

subtly affirming Christian ideas of Jesus’s divinity. At the same time, the text notes how Jesus “won over many 

Jews,” underscoring both the interrelationship between Judaism and Christianity and the foundational presence 

of Judaism prior to Christianity.  

 

In Jewish Antiquities, Book 18, Chapter 3, Sections 63-64, Josephus Flavius

At that time, there lived Jesus, a wise man, if indeed one ought to call him a man. For he was one who performed 
surprising feats and was a teacher of such people as accept the truth gladly. He won over many Jews and many 
of the Greeks. He was the Christ [Messiah]. When Pilate, upon hearing him accused by men of the highest standing 
among us, had condemned him to be crucified, those who had loved him at first did not cease to love him. For he 
appeared to them alive again on the third day, as the divine prophets had foretold these and ten thousand other 
wonderful things concerning him. And the tribe of Christians, so named after him, has not disappeared to this day.

The scholar Josephus Flavius was born in 37 AD in Jerusalem. He was the first historian to write the history of the 
Jews in his book Jewish Antiquities. In his work, he provides information about Jesus and the people around him.
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Example 31.

A Journey of Life: The Encounter of God and Man Through Biblical Narratives, Junior High School Grade 7,

2020 (revised), p. 61.

In the chapter “Opinions of People about Jesus Christ,” students are introduced to the Jewish and Zionist 

Austrian philosopher Martin Mordechai Buber, who is explicitly recognized as Jewish in the text. Until 1938, 

Buber was a Professor of Jewish Theology and Ethics at the University of Frankfurt before moving to Mandate 

Palestine, where he became an honorary professor of sociology at the Hebrew University. The excerpt presents 

Buber’s view of Jesus as “a great brother” who “holds a significant place in the history of the religion of Israel.” 

This acknowledges that influential Jewish thinkers have engaged with Jesus as an important historical and 

religious figure, while maintaining the Jewish perspective that he is not the Messiah or divine. The lesson also 

highlights Buber’s intellectual contributions, noting how his work reflects influences from Jewish mysticism, 

the Old Testament, modern psychology, and rationalism—an important recognition of Jewish contributions to 

modern European thought. 

Martin Buber's work Two Types of Faith (original German title: Die Zwei Glaubensarten)

From my youth, I have felt Jesus as a great brother. The fact that Christianity regards and continues to regard Him 
as a savior has always seemed to me a matter of great seriousness, which I must understand for His sake and for 
my own. These brotherly and friendly feelings of mine have strengthened over time and have become increasingly 
pure. Today, I see Him with a stronger and purer vision than ever. It is more certain to me than ever that He holds a 
significant place in the history of the religion of Israel.

Martin Buber (1878-1965) was an Austrian philosopher of Jewish origin. In his philosophy, he emphasized the 
necessity of communication between God and humanity. His work reflects influences from religious mysticism, the 
Old Testament, modern psychology, and rationalism.
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Example 32.

A Journey of Life: The Encounter of God and Man Through Biblical Narratives, Junior High School Grade 7,

2020 (revised), p. 85.

In the chapter “Christ Reveals a New World through Signs,” the Sabbath is recognized as the sacred day of 

the Jews. The text explains that it was one of the “signs” of “Jewish self-consciousness” during the Second 

Temple period (516 BC–70 AD), which allowed Judaism to “self-isolate” in an environment it considered “impure, 

dangerous, and threatening to its identity.” This allowed Judaism to preserve its distinctiveness in a challenging 

environment, consolidating and protecting Jewish identity and serving as a source of pride. This treatment is 

valuable in familiarizing Greek students with central Jewish beliefs and practices, offering insight into how the 

Sabbath functioned historically as a marker of resilience and continuity for the Jewish people, and highlighting 

Jewish historical markers such as “400 years in slavery.” While the lesson frames Judaism as exclusivist in its 

efforts to resist foreign influences, it nonetheless underscores the enduring role of the Sabbath in safeguarding 

Jewish faith and culture.

"On the Sabbath, God completed the decoration of the Universe, which emerged from the threatening chaos, and 
rested. On the same day, the Israelite people crossed the Red Sea and, after 400 years of slavery, gained political 
and religious freedom (Deuteronomy 5:15). However, in the post-exilic years, the observance of the Sabbath, as well 
as other ritual regulations that defined what was clean from what was not, became 'signs'—essential elements of 
Jewish self-consciousness. In this way, Judaism sought to self-isolate in the face of an environment it regarded as 
impure, dangerous, and threatening to its identity. Thus, Jews took pride in being the only people in the world who 
observed the 'day of the sacred Kingdom.”

Excerpt from the book: Sotirios Despotis, The Code of the Gospels: Introduction to the Synoptic Gospels and Practical 
Method of Their Interpretation. Athens: Athos, 2009.
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Example 33.

Religion II – Gymnasium the Church: A Journey Through History, Junior High School Grade 8, 2020 (revised), 

p. 83. 

In the chapter describing the consolidation of the early Christian community, the Jewish converts to Christianity 

(“Judaizers”) are presented as exclusive, bigoted and discriminatory towards the Hellenist converts, thereby 

sowing problems and disunity within the Christian communities. The conflict between the Judaizers and the 

Hellenists was a significant issue in early Christianity, reflecting broader theological, cultural, and practical 

tensions. In early Christian texts, particularly in the New Testament, the Judaizers are often portrayed in a negative 

light for insisting that new Christian converts follow the Mosaic Law (such as circumcising Gentile converts), and 

for rejecting Hellenist “pagan customs and practices.” The textbook adopts common Christian tropes about the 

Judaizers, stating that they excluded the Hellenists because they considered the latter to be “morally inferior.” 

This one-sided narrative blames the Judaizers for introducing “discrimination, problems […] and threatening 

Christian unity,” stating that the Hellenists felt marginalized and undervalued. Crucially, the text does not note 

the positive outcomes of this theological disagreement, such as the promotion of theological clarifications of 

core Christian beliefs, the solidification of Christianity’s connection to its Jewish roots, and its contribution to 

the perception of the New Testament as a continuation of the Old Testament.101 Understanding this historical 

context illuminates the complexities of interfaith relationships and the ways theological disputes can influence 

perceptions of different religious traditions.

101   Stephen Baker, “Why were Judaizers such Big Problems in the Early Church?,” Christianity.com, Feb. 10, 2022. 
      https://www.christianity.com/wiki/christian-terms/why-were-judaizers-such-big-problems-in-the-early-church.html;
      John Span, “The Judaizers: When almost right isn’t good enough,” Journal of Biblical Missiology, Jul. 3, 2012.
      https://biblicalmissiology.org/blog/2012/07/03/the-judaizers-when-almost-right-isnt-good-enough.

The Issue Addressed by the Apostolic Council

The first council in the history of the Church was convened by the Apostles themselves in Jerusalem in 49 AD to 
address a serious issue that had arisen. What was this issue?

In the Christian communities that had been established, there were two groups of Christians: the Judaizers, who 
were those who had been Jewish before their baptism and thus continued to observe Jewish customs and laws, 
and the Hellenists, who came from other nations and had pagan customs and practices. The Judaizers objected to 
the inclusion of the Hellenists in the Church because they considered them morally inferior. They even demanded 
that the Hellenists adhere to the Mosaic Law. In turn, the Hellenists felt marginalized and undervalued. As a result, 
discrimination and problems were arising within the Christian communities, growing daily and threatening their unity.

https://www.christianity.com/wiki/christian-terms/why-were-judaizers-such-big-problems-in-the-early-church.html
https://biblicalmissiology.org/blog/2012/07/03/the-judaizers-when-almost-right-isnt-good-enough/
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Example 34.

Religious Studies: The Testimony of the Orthodox Church in the Modern World, Junior High School Grade 9, 

2020 (revised), p. 63. 

A section titled “6th Thematic Unit: Monotheistic Religions—Judaism and Islam” dedicates a chapter to teaching 

about these two major religions simultaneously. The image at the beginning of the chapter juxtaposes two 

sacred sites: the Western Wall (the Kotel, a remnant of the Second Temple and the holiest place where Jews 

are allowed to pray) and the Al-Aqsa Mosque (the third most-sacred site in Islam, after the Ka’ba in Mecca and 

the Prophetic Mosque in Medina.) Jews revere the temple Mount as the location of the two former temples, 

while Muslims believe that Muhammad travelled from the Great Mosque of Mecca to this site during the Night 

Journey. While attributing the sacred sites of both Judaism and Islam to a single location may not be historically 

precise and risks framing the relationship as competitive, it nevertheless reflects an effort to recognize the 

deep religious significance of the same place to two different faiths. In doing so, the text offers students a more 

sophisticated appreciation of the overlapping claims and shared spiritual geography of Judaism and Islam.
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Example 35.

Religious Studies: The Testimony of the Orthodox Church in the Modern World, Junior High School Grade 9, 

2020 (revised), p. 64. 

A chapter discussing Judaism throughout history labels Jews and the people of “Israel” as “a wandering people.” 

Israel as a “wandering people” is usually presented in texts referring to the historical journey of the Jews, 

especially in the Bible and religious tradition, where the people of Israel experience wanderings, exiles, and 

diaspora before the establishment of the modern state. This framing, while somewhat reductive, is balanced by 

the chapter’s rich inclusion of core elements of Jewish tradition and history. The text emphasizes central tenets 

such as the Ten Commandments and the Torah, portraying them not only as religious foundations but also as 

shaping principles of human society. It recounts the Exodus, the Covenant with God, and the eventual arrival 

in the Promised Land, anchoring Jewish history in both divine promise and national identity. Importantly, it 

highlights the leadership of King David, who established Jerusalem as the capital, and King Solomon, who built 

the Temple—affirming the city’s sacred and enduring place in Jewish culture. The chapter even acknowledges 

that Jews worldwide continue to regard Jerusalem as the cradle of their culture. This presentation offers students 

a valuable understanding of Judaism’s spiritual continuity, historical depth, and the centrality of Jerusalem to 

Jewish identity, thus contributing positively to historical education on the importance of the State of Israel in 

Jewish thought.

 

(See the continuation of the example on the following page.)
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i. Israel: A Wandering People Throughout History

Religion is central to the history of the Jewish people. According to the sacred texts of the Jews, God Himself chose 
the patriarchs Abraham, Isaac, and Jacob to teach their people monotheism, the belief in one God. God promised 
them that He would create a nation from their descendants and grant them dominion over the land. Initially, this 
was the story of a family, the family of the patriarchs. Over time, famine and difficult conditions led this family to 
Egypt, where they found food and refuge. However, as time passed, this family grew in number, and their situation 
changed. The Jews became slaves to the Egyptians until they were freed from bondage by Moses, their leader and 
guide. They embarked on their journey through the desert toward the Promised Land. In the desert, the Jews formed 
themselves into a nation, encountered God, and received the Ten Commandments and the entire Law, known as the 
Torah, which governs their religion and lays the foundations for social principles that continue to inspire and shape 
human relationships in organized societies today. In the desert, they made a "Covenant" with God: they promised to 
obey Him and adhere to His Law, and God promised to protect them and regard them as His people. After wandering 
for 40 years, the Jews reached the Promised Land. Over the centuries, great leaders emerged who guided the Jewish 
people through times of peace and conflict with their enemies. Prophets arose who taught the Jews to remain faithful 
when they forgot the promises they had made to God. Wise and inspired kings emerged, such as King David, who 
established Jerusalem as the capital of the state, and his son, King Solomon, who built the renowned Temple (the 
Temple of Jerusalem or Solomon's Temple). Since then, Jews worldwide consider Jerusalem a sacred city and the 
cradle of their culture. For the Jews, their history tells of God's love and intervention in every aspect of their lives.
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Example 36.

Religious Studies: The Testimony of the Orthodox Church in the Modern World, Junior High School Grade 9, 

2020 (revised), p. 64. 

A chapter describing Judaism and the Jewish people makes an important distinction between the terms “Jew,” 

“Israelite,” and “Judean,” while also distinguishing religious affiliation from “Israeli” nationality. The text explains 

that the three first terms denote followers of the Jewish faith, whereas “Israeli” refers to a “citizen of the modern 

State of Israel,” who may not necessarily be Jewish. It also notes that the term “Greek Israelite” is interchangeable 

with “Greek Jew,” with the former being used in more formal contexts. The text appropriately acknowledges the 

State of Israel and its population of Jews, as well as the existence of Jews in Greece, referencing “official Jewish 

organizations in Greece.” 

 

Confusion Around the Terms Used for Jews

Although each of the terms "Jew," "Israelite," and "Judean" has its own historical origin, today they are often used 
interchangeably. All three terms are employed to denote someone who is Jewish by religion, regardless of their 
national origin. On the other hand, "Israeli" refers to a citizen of the modern State of Israel, who may not be Jewish 
by religion. The official designation for Greek Jews is "Greek Israelites." This term is used both by the Greek State and 
by official Jewish organizations in Greece. The terms "Greek Jew" and "Greek Israelite" are synonymous, although 
the former has broader usage, while the latter is used in more formal contexts
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Example 37.

Religious Studies: The Testimony of the Orthodox Church in the Modern World, Junior High School Grade 9, 

2020 (revised), p. 65.

A lesson on Jewish festivals introduces children to the ways they are celebrated by modern Jews. The chapter 

provides an overview of Pesach (Passover), Shavuot (Pentecost), Sukkot, Purim, and Hanukkah, as well as 

other aspects of religious Jewish life, such as scripture and Shabbat (Sabbath). The text is accompanied by a 

contemporary photograph of a Jewish family celebrating Passover.

Furthermore, the lesson includes some intercultural educational activities for students. One activity invites 

students to identify common elements between Christian holidays and those of other religions—focusing on 

calendar dates, customs, and traditions—to foster a broader understanding of the role of religious festivals over 

time. For example, one task asks students to explore the symbolic use of the lamp in Judaism, Christianity, and 

Islam.

The chapter concludes with a series of intercultural educational activities designed to deepen students’ 

understanding of Judaism. These include selecting a Jewish holiday to present its significance and historical 

background; analyzing photographs of contemporary Jewish life; researching the importance of Jerusalem to 

the three Abrahamic religions and defining the term “Abrahamic Religions;” exploring Jewish communities in 

Greece using the Jewish Museum of Greece website; and organizing a field trip to the Jewish Museum of Greece 

or the Jewish Museum of Thessaloniki.

The intercultural assignment appears designed to deepen students’ awareness of the connections between 

Christianity and Judaism, while also encouraging them to identify shared customs across religions. It highlights 

key aspects of Jewish tradition, noting that when Jews celebrate, they “recall the events of their history and pass 

on the customs,” thereby emphasizing the role of ritual in preserving faith and cultural continuity.

 

(See the continuation of the example on the following page.)
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Jewish festivals

Jewish festivals are based on the annual cycle of the seasons and the agricultural and pastoral activities throughout the 
year. Over time, these festivals have become intertwined with the major events that have shaped the historical trajectory 
of the Jewish people. Thus, when Jews celebrate, they recall the events of their history and pass on the customs and 
meanings of each festival to younger generations. The celebrations take place both in the synagogue and at home, 
featuring beautiful ceremonies. These ceremonies primarily focus on children, who, through these enjoyable family 
gatherings, absorb the message of faith and learn about their people’s history.

Activities

Group Work:

Divide into groups and choose one of the Jewish holidays.

Present to the class the historical event associated with the holiday, explaining its significance for the Jewish family and 
community.

Photo Collection:

Collect photographic material depicting modern Jewish life and present it to the class.

Historical Exploration:

Explore the modern city of Jerusalem and discuss its symbolic significance for the three major religions.

Problem Solving: Explain the term “Abrahamic religions.”

Internet Research: Research on the website of the Jewish Museum of Greece with the topic: “Jewish Communities in Greece.”

Group Investigation:

In groups, find information about the menorah in the three monotheistic religions and present it to the class next time.

Museum Visit:

Organize a visit to the Jewish Museum of Greece or the one in Thessaloniki. 
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(See the continuation of the example on the following page.)

Example 38.

Religious Studies: The Testimony of the Orthodox Church in the Modern World, Junior High School Grade 9, 

2020 (revised), pp. 65-66.

In the section entitled “6th Thematic Unit: Monotheistic Religions— Judaism and Islam,” a chapter on Judaism 

includes a text dedicated to Passover. The text provides the historical context of Passover, recounting the story 

of the Jews’ enslavement in Egypt and their subsequent liberation. It also describes modern-day practices and 

highlights the tradition of transmitting the Haggadah from one generation to the next and notes the use of the 

Hebrew language. The text emphasizes how Judaism—a religion deeply rooted in remembrance—contextualizes 

its past within the present. The lesson notes specifically the ‘Four Questions’ section of the Haggadah, explaining 

that its purpose is for “parents to tell their children the story of the Jewish people and help them experience the 

journey of their ancestors out of Egypt.” A detailed presentation of the ‘Seder table’ is provided, presenting it as a 

central and detailed component of the Jewish Passover celebration, recognizing the Temple as an integral part 

of Jewish heritage. The text explains that the Seder, held on the first night of Passover, is not merely a meal but a 

ritual process that integrates food with readings, prayers, and symbolic actions. The text also presents the temple 

as an integral part of Jewish heritage.
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Pesach

It is celebrated in the spring, lasts for eight days, and commemorates the Exodus of the Israelites from the slavery of Egypt and 
the rebirth of their people. It is a festival that brings all family members together and is centered around the Passover table, 
where the Seder (dinner) takes place during the first two nights of the festival. The Seder is a strictly defined ritual. During it, 
everyone reads texts recounting the story of the Exodus, recites psalms praising God for His salvific interventions and miracles, 
and sings songs related to this special celebration.

A key moment at the beginning of the Seder is the “Four Questions,” usually sung in Hebrew by the young children of the family. 
The purpose of this entire ritual is for parents to tell their children the story of the Jewish people and help them experience the 
journey of their ancestors out of Egypt. Every Jewish person recalls the following phrases that marked their childhood:

The Passover Seder is celebrated in a festive and warm atmosphere with the extended family. One key part of the Seder is the 
recitation of the “Four Questions” by the children, which are designed to highlight the unique aspects of this night compared 
to others. These questions are: Why is this night different from all other nights? On all other nights, we eat either leavened or 
unleavened bread; this night, we eat only unleavened bread. On all other nights, we eat all kinds of vegetables; this night, we 
eat only bitter herbs. On all other nights, we do not dip our vegetables even once; this night, we dip them twice. On all other 
nights, we eat sitting; this night, we eat reclining. This ritual continues with everyone at the table participating in the retelling 
of the story. At the center of the table is the Seder plate, which contains various symbolic items: A well-cooked hard-boiled egg 
symbolizes the sacrifice made at the Temple during each festival. The shank bone of a lamb represents the Passover sacrifice 
when lambs were offered at the Temple. The bitter herbs remind participants of the bitterness of slavery in Egypt. A mixture 
of apples, nuts, cinnamon, and wine recalls the mortar used by the enslaved Israelites in Egypt. The celery represents the 
spring season of Passover, and thus the blessing of all the fruits of the earth. Salt water or vinegar symbolizes the tears of the 
Israelites in Egypt or their difficult lives there. The unleavened bread (matzah) represents the unleavened bread of the Exodus. 
Four cups of wine correspond to four Biblical phrases referring to the redemption of the Jews. The cup of Elijah the Prophet is 
associated with the foretelling and coming of the Messiah, marking the time of ultimate freedom and peace for the people. 
Throughout the Seder, it is emphasized that these are not merely past events. Passover is not something that ended; it is the 
“season of our freedom.”
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Example 39.

Religious Studies: The Testimony of the Orthodox Church in the Modern World, Junior High School Grade 9, 

2020 (revised), pp. 66-67.

In the section “6th Thematic Unit: Monotheistic Religions—Judaism and Islam,” a chapter about Judaism 

describes major Jewish holidays that hold significant religious and historical meaning, namely Shavuot, Sukkot, 

Hanukkah and Purim. The text explains how Shavuot celebrates the receiving of the Ten Commandments; 

Sukkot commemorates the Israelites dwelling in the desert after their liberation from Pharaoh; Hanukkah marks 

the victory of the Maccabees over the Greeks; and Purim celebrates the salvation of the Jews in Persia from 

Haman’s plot to annihilate them. The textbook features a photograph of the nine-branched Hanukkah menorah 

(Hanukkiah), an important symbol in Judaism, offering a brief mention of the traditional seven-branched 

menorah, which holds broader historical and religious significance. The goal of the lesson is to introduce children 

to the major holidays of the Jewish religion, explaining their traditions and what they commemorate. 

(See the continuation of the example on the following page.)
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Shavuot (Pentecost)

Celebrated at the beginning of summer, Shavuot commemorates the day when the first fruits of the harvest were brought as 
an offering to the Temple, as well as the day when God gave the Ten Commandments at Mount Sinai as part of His covenant 
with Israel. During Shavuot, the Book of Ruth is read, which vividly describes the summer harvest. A customary practice is to 
eat dairy foods, which symbolize the Torah (as the Law is compared to milk, which is nourishing and beneficial).

Sukkot (Feast of Tabernacles)

Celebrated in the fall, Sukkot lasts for nine days and commemorates the wanderings of the Israelites in the desert after their 
liberation from Egypt, when they were forced to live in temporary shelters like booths, huts, or shacks. All meals during Sukkot 
are eaten inside the sukkah, a temporary booth set up in the courtyard, garden, or rooftop of the home. Candles are lit inside 
the sukkah. By staying in these temporary booths, social distinctions are diminished, the futility of material possessions is 
highlighted, and faith in divine protection is strengthened.

Hanukkah

Celebrated in winter and lasting eight days, Hanukkah commemorates the victory of the Maccabees (Jewish warriors) 
in 167 BCE against their enemies who had desecrated the Temple of Solomon and prohibited them from practicing their 
religious duties according to their traditions. The word “Hanukkah” means “dedication” or “inauguration,” as it celebrates 
the purification of the Temple and its rededication to the true God. The festival is also called the Festival of Lights due to the 
candles that are lit in memory of the so-called miracle of the oil: a small jar of oil, enough to light the seven-branched menorah 
in the Temple for one day, miraculously lasted for eight days after the Maccabees’ victory. Since then, the tradition has been to 
light the Hanukkah menorah both in the synagogue and at home: one candle for each night of the festival. During this week, 
families gather at home for celebrations, giving gifts, and sharing the Hanukkah “gelt” (coins). The most famous game of the 
holiday is played with a small spinning top known as a dreidel.

Purim

Purim celebrates the anniversary of the salvation of the Jews of Persia from the hands of Haman, a royal official who sought 
to exterminate them. The word “Purim” means “lots” and refers to Haman’s scheme of casting lots to decide the day on which 
he would order the massacre of the Jews of Persia. Haman’s plan was thwarted, and instead of the Jews being killed, the king 
ordered that Haman himself be executed.
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Example 40.

Religious Studies: The Testimony of the Orthodox Church in the Modern World, Junior High School Grade 9, 

2020 (revised), p. 67. 

The lesson about Judaism explains its sacred scriptures, including the Torah and the Talmud. The description is 

informative and accurate, explaining that the term ‘Torah’ refers not only to the five books of Moses (Pentateuch), 

believed to be divinely revealed and completed by Moses, but also to the Tanakh and the broader corpus of Jewish 

teachings “from the beginning of the Bible to the present day.” This provides a comprehensive understanding of 

Jewish books and religious belief. Likewise, the Talmud is described as the oral law, regarded as “the backbone 

of Jewish religion and tradition,” with its transmission from one generation to the next, and its codification 

following the destruction of the Temples and the exile of the Jews. The reference to the Jewish temple and 

subsequent exile of Jews from the land is significant as it acknowledges Jewish connection to Jerusalem, and 

further, their history in the land of Israel. 

ΙΙ. Sacred Scriptures

Torah

The Torah is the law of God that Moses delivered to the Israelites, as it was revealed to him, in five books known as the 
Pentateuch. Faith in and reference to the Torah are fundamental elements of Jewish belief, as it is considered the complete 
revelation of God’s commandments. One of the few “doctrines” of Judaism is the belief that the source of the Torah is 
God and that the Torah was finalized by Moses. In its narrowest sense, the term refers specifically to the first five books 
of the Bible, the Pentateuch. However, the term Torah is usually extended to refer to the entire content of the Bible, which 
comprises twenty-four books, known by the acronym TANAK. Nonetheless, the meaning of the word Torah is not limited 
to the Bible. The Torah represents the entire body of Jewish teaching from the beginning of the Bible to the present day.

Talmud

The Talmud is known as the oral law and is considered the backbone of Jewish religion and tradition. Tradition teaches 
that Moses received the written Law (Torah) and the oral law at Mount Sinai, which was transmitted from one generation 
to the next. After the destruction of the Temple and the exile of the Jews, efforts were made to preserve the oral law by 
recording it. Therefore, although it is called the “oral law,” the Talmud is a collection and careful documentation of oral 
traditions and includes texts related to the interpretation of Mosaic law, as well as various other materials.
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Example 41.

Religious Studies: The Testimony of the Orthodox Church in the Modern World, Junior High School Grade 9, 

2020 (revised), pp. 68-69. 

A text teaching about “How Should People Live?” in accordance with Jewish belief, discusses prayer, observing 

the Sabbath, and “Living according to God’s Law.” The text focuses on the general meaning of prayer as “an 

expression of supplication and gratitude.” It elaborates on the importance of the Sabbath, as a day of rest and 

“a day of sanctification,” explaining its origin in the story of creation and how observant Jews keep the Sabbath. 

Living according to God’s law is demonstrated by quoting verses from the Bible instructing believers to follow 

God’s laws, love Him, not oppress or exploit foreigners, lend money without interest, not spread false rumors, 

avoid lying for the sake of a person, not follow the crowd in doing wrong, and, in the case of a trial, do not testify 

by siding with the majority to distort justice. It also emphasizes not showing bias in a trial, even on behalf of a 

weaker party. The presentation of both Jewish belief and morality provides students with a holistic understanding 

of the religion. 

 

(See the continuation of the example on the following page.)



European Textbooks: Greece Review  							         		  November 2025

84Jews and Judaism in Christian Religious Contexts

How Should People Live?

Prayer

Jews believe that God hears the prayers of the faithful and always responds to them, although not always in the way that 
people expect. Prayer is considered a conversation with God, an expression of supplication and gratitude.

Shabbat

Shabbat is the name for the last day of the week, and the word means “to cease from work.” However, Shabbat is not only a 
day of rest but also a day of sanctification. Throughout this day, individuals are expected to devote themselves to spiritual 
and religious interests. The sanctity of Shabbat refers to the seventh day of the world’s creation, which lasted for six days. 
On the seventh day, according to Genesis, God rested. Therefore, anyone who observes Shabbat refrains from daily chores 
and any form of work, so that they, their family, and those who work for them, as well as the nature around them, can rest 
and find tranquility. The blessing heard on Shabbat is “Shabbat shalom,” which means “Have a peaceful Shabbat.”

(See the continuation of the example on the following page.)
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Living According to God’s Law

“If you truly obey the commands I give you today, and love the Lord your God, and serve Him with all your heart and with all 
your soul, then He will send rain on your land in its season, both autumn and spring rains, so that you may gather in your 
grain, new wine, and olive oil.”

Deuteronomy 11:13-15

“You shall not oppress or exploit a foreigner, for you were once foreigners in Egypt. You shall not mistreat any widow or 
orphan.”

Exodus 22:20-21

“When you lend money to a poor fellow Israelite, do not treat him like a creditor—do not charge him interest. If you take 
your neighbor’s cloak as a pledge, return it to him by sunset, because that cloak is the only covering your neighbor has. 
What else will they sleep in?” Exodus 22: 24-26

“Do not spread false rumors. Do not help a wicked person by being a malicious witness. Do not follow the crowd in doing 
wrong. When you give testimony in a lawsuit, do not pervert justice by siding with the crowd, and do not show favoritism 
to a poor person in a lawsuit.

If you come across your enemy’s ox or donkey wandering off, be sure to return it. If you see the donkey of someone who 
hates you fallen under its load, do not leave it there; be sure you help them with it.”**

Exodus 23:1-5

“When you reap the harvest of your land, do not reap to the very edges of your field or gather the gleanings of your harvest. 
Do not go over your vineyard a second time or pick up the grapes that have fallen. Leave them for the poor and the 
foreigner. I am the Lord your God.”

Leviticus 19:9-10

“Do not harbor hatred against your brother in your heart; rebuke your neighbor frankly so you will not share in their guilt. 
Do not seek revenge or bear a grudge against anyone among your people, but love your neighbor as yourself. I am the 
Lord.”

Leviticus 19:17-18
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Example 42.

Religious Studies: The Testimony of the Orthodox Church in the Modern World, Junior High School Grade 9, 

2020 (revised), p. 69. 

In the section “6th Thematic Unit: Monotheistic Religions—Judaism and Islam,” a brief section refers to the 

synagogue as a place of prayer, explaining its function, as well as its historic origins as a “house of assembly” 

during the Babylonian exile after the destruction of the Second Temple. The lesson also describes its design, 

including the Holy Ark contained within, the seating arrangements for men and women, and its symbolic 

decoration. The text further informs students that synagogues do not contain statues or images, adhering to 

the biblical injunction against crafting “a carved image” for worship—an addition that may help to distinguish 

synagogues from churches. By focusing on the historic context behind the development of the synagogue, the 

text highlights an important evolution in Jewish religious life.

The inclusion of an image of the Monastirioton Synagogue’s interior in Thessaloniki is a valuable step in 

recognizing Jewish presence in Greece. Established in 1927 by Jews from Monastir (Bitola) and designed 

by Jewish architect Ernst Löewy, the synagogue stands as a living symbol of Jewish continuity and cultural 

contribution in the country. While the text does not provide its history in detail, the visual reference offers an 

opportunity to acknowledge the enduring presence of Jewish communities in Greece. That said, there is no 

mention of the historic synagogues of Thessaloniki or other Jewish communities in Greece. While an image of 

the Monastirioton Synagogue’s interior in Thessaloniki is featured, its history is absent, failing to acknowledge 

the fact that synagogues existed and continue to exist in Greece. The Monastirioton Synagogue was established 

in 1927 by Jews that came from Monastir (Bitola) and was designed by Jewish architect Ernst Löewy. During 

the German occupation, the synagogue was used by the Red Cross and was therefore spared. Its interior was 

renovated after the war, with the plain windows being replaced by elaborate stained–glass designs.102 At the 

end of this chapter, there are two educational activities: “Exploration of the Jewish Museum of Greece’s website 

on the topic of ‘Jewish Communities in Greece’ and “Organizing a Visit to the Jewish Museum of Greece or the 

Jewish Museum of Thessaloniki.” These activities create an awareness of the presence of Jewish communities 

and their history in Greece, and encourage students to engage with it directly. 

 

102  Mentioning the pre-war history of the synagogues would provide a crucial lesson in understanding the cultural destruction caused by the  
      Holocaust in Thessaloniki Before the Holocaust, there were more than 70 synagogues and private prayer houses in the city, all of which  
      were destroyed during and after the Holocaust. Additionally, there is no mention of the secular functions of the synagogues or the  
      microhistories directly connected to local history. Topography of Synagogues in Salonika (1500-1940) Documents, images and Maps. 
      http://www.jmth.gr/article-13022023-topography-of-synagogues-in-salonika-1500-1940-documents-images-and-maps.

(See the continuation of the example on the following page.)

http://www.jmth.gr/article-13022023-topography-of-synagogues-in-salonika-1500-1940-documents-images-and-maps
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Living According to God’s Law

The Synagogue, literally meaning “House of Assembly,” originated during the time of the Babylonian Exile (586 B.C. - 537 
B.C.), a period when the Jews were deprived of their Temple. During this time, they created synagogues as places where 
they could gather to pray and study the Law. The development and establishment of the Synagogue are closely linked 
to the destruction of the Second Temple in 70 A.D., when the Jews were forced to worship without the ritual of sacrifices. 
From then on, Synagogues were built in cities and villages where Jews lived, and sacrifices were replaced by prayer: “We 
will offer the fruit of our lips instead of bulls” (Hosea 14:3). Except for the architectural style and decoration, which vary 
depending on the location of each Synagogue, all of them have roughly the same layout in terms of interior design. Oriented 
towards Jerusalem, the Holy Ark, containing the “scrolls of the Law,” is placed against the far wall and covered with an 
embroidered curtain. In front of the Holy Ark hangs a lamp that remains continuously lit. The lectern, where the cantor 
stands, is positioned in front of the Ark. In the center of the Synagogue building, a platform is raised, from which the Torah, 
the Law, is read. The seats for the congregation are arranged around this central space the platform. A special section of 
the Synagogue is designated for women, known as the women’s gallery or gynaeceum. The windows of the Synagogue 
are primarily stained glass, featuring Hebrew inscriptions and sacred symbols. The characteristic symbols used for the 
decoration of the space include the Tablets of the Law, depictions of lions (symbolizing the Tribe of Judah and representing 
strength), the crown (a symbol of God’s Kingship), and the Magen David (the Star of David). Additionally, Synagogues 
often feature replicas of the Menorah, the seven-branched lampstand that burned in the Ark of the Covenant, alongside 
the Tablets of the Law that were given in the desert and later placed in the Temple of Jerusalem. Its light symbolizes the 
spiritual light that should continuously illuminate the whole earth.

Synagogues do not contain statues, images, depictions of scenes, persons, or other forms of representation, due to the 
explicit prohibition: “You shall not make for yourself a carved image...” (Exodus 20:4-5).
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Example 43.

Religious Studies: The Testimony of the Orthodox Church in the Modern World, Junior High School Grade 9, 

2020 (revised), p. 70. 

A lesson about Judaism includes a brief chapter on the role of the Rabbis, who initially served as teachers 

with judicial responsibilities, and later became the spiritual leaders of the community. The lesson features a 

photograph showing traditional attire and sacred items, such as the Torah scroll, the prayer shawl, and the head 

covering for men.103 References to the Rabbis’ judicial roles demonstrate the impact of Jewish figures on the 

Greek community to students.

However, the text does not provide any information about Greek Rabbinic history. During the sixteenth century, 

Thessaloniki was home to many influential rabbis whose significance extended beyond the Ottoman Empire. 

Among the most prominent were Solomon Alcambetz, the creator of Lecha Dodi (a Jewish prayer); Isaac Adarbi, 

author of Divrei Rivot and Divrei Shalom (legal rulings); and Moshe Almosino, who produced many significant 

works. In addition, Samuel di Medina (“RaSHdaM”), wrote over 1,000 responsa (questions and answers on 

religious and everyday topics), and remains a highly reliable authority on both Jewish Law and daily practices.104 

Thessaloniki was also renowned as the center of Kabbalah (Hebrew mysticism), second only to Safed. In the 

sixteenth century, its rabbinical schools included a Bet Midrash (house of study) for piyutim (religious poetry) and 

song, as well as a Bet Midrash for cosmic studies, where subjects such as medicine, natural sciences, astronomy, 

and other cognitive subjects were taught.105

 

103  For an approach to local history, it would be worthwhile to mention the historical fact that during the sixteenth century Thessaloniki  
      became a center for Torah learning (both the Old Testament and Talmud) and attracted many students from abroad. Topography of  
      Synagogues in Salonika (1500-1940) Documents, Images and Maps.
      http://www.jmth.gr/article-13022023-topography-of-synagogues-in-salonika-1500-1940-documents-images-and-maps.

104  Benmayor, Yakov. “The Jews of Thessaloniki.” http://www.jmth.gr/article-20032014-oi-evraioi-tis-thessalonikis.

105  It might be worthwhile to mention the significance of the rabbi’s role as one of the leading religious leaders in pre-war Thessaloniki.

Rabbis 

The rabbi (teacher) is one of the principal leaders of the Jewish community. Initially, rabbis were teachers. The most 
enlightened among them also had judicial responsibilities. Over time, rabbis gained roles as spiritual leaders and leaders 
of prayer. After the destruction of the Temple in 70 CE, the priestly body ceased to exist, and from then on, rabbis were 
responsible for the religious needs of the community as well as its official representation.

http://www.jmth.gr/article-13022023-topography-of-synagogues-in-salonika-1500-1940-documents-images-and-maps
http://www.jmth.gr/article-20032014-oi-evraioi-tis-thessalonikis
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Example 44.

Religious Studies: The Testimony of the Orthodox Church in the Modern World, Junior High School Grade 9, 

2020 (revised), pp. 120-123. 

The lesson introduces the Sabbath as a core element of Jewish religious life, highlighting its dual significance: 

commemorating both the creation of the world and the Exodus from Egypt. It accurately describes key practices—

such as refraining from work and attending synagogue—but presents them from an external, Christian-framed 

perspective, lacking deeper engagement with Jewish theological meaning. The student activity encourages 

empathy by imagining a devout Jew’s feelings on the Sabbath, promoting intercultural awareness. However, 

without the text originates from a Christian ecclesiastical outlet, which overlooks the opportunity to incorporate 

authentic Jewish sources. 

 

(See the continuation of the example on the following page.)
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The Sabbath Day in Judaism

Let’s study the following text, noting two words or phrases that refer to specific religious content. Then, let’s outline a 
human figure and write down an emotion and a thought of a devout Jew based on the following sentences: “When I 
celebrate the Sabbath, I feel...” (inside the outline) and “The Sabbath day means to me...” (outside the outline). Finally, let’s 
read out loud everything we have written and discuss it in the plenary session.

The Sabbath Celebration for the Jews

The Sabbath day (in Hebrew, Shabbat) undeniably plays a significant role in the daily lives of Jews worldwide, as they 
consider the observance and celebration of this day an integral part of their religious worship. It is the day that has been 
entirely dedicated to God since the ancient times of Israelite history.

According to Jewish law, the observance of the Sabbath is an essential part of every believer’s daily life. This law is 
interpreted in two ways:

1.	The Sabbath symbolizes the remembrance of the world’s creation, which lasted six days, and on the seventh day, God 
rested. Therefore, all forms of work are forbidden in memory of this event.

2.	The Sabbath symbolizes the remembrance of the liberation of the Israelite people from the Egyptians and their Exodus 
from Egypt. The Sabbath begins in Israel on Friday afternoon and ends on Saturday evening, meaning it lasts 25 hours 
during which it is forbidden for Jews to work. According to the tradition of the holiday, a person must rest throughout 
the entire Sabbath day and refrain from any kind of work or even creation. In this way, it is believed that a person is 
freed from daily worries and engages in the cultivation and elevation of the spirit. Typically, the Sabbath is celebrated 
in the Synagogue, where Jewish worshippers gather with the rabbi as the teacher to read the Scriptures, followed by a 
sermon and prayer. 

Published on 22/4/2016 by the Ecclesiastical News Agency www.dogma.gr.

http://www.dogma.gr/
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Jews and the Israeli-Palestinian
Conflict
One example on the Israeli-Palestinian conflict, appearing in previous textbooks, was removed. In the textbooks 

reviewed, until as recently as July 2025, the sole reference to the Israeli-Palestinian conflict was a passage 

condemning the hatred and violence inflicted on Palestinian youth under occupation, while also lamenting 

the cycle of violence against Jews that is transmitted across generations of Palestinian children.106 The passage 

appeared in a high school Modern Greek textbook, within a teaching unit whose stated objective was: “we will 

talk about peace and war, and we will think about how each of us, and all of us together, can work to prevent war 

and promote peace.” However, the article ultimately fostered a dichotomous view, portraying Israel as particularly 

blameworthy for occupying the “homeland” of the Palestinians, while ignoring Israel’s internationally recognized 

rights to the territory. 

 The example was presented without any of the essential historical context needed to understand it properly—

such as the history of Jews in post-Ottoman Palestine, French and British colonialism, the Zionist vision, the Balfour 

Declaration, the British Mandate, waves of Jewish immigration to Mandatory Palestine, the establishment of the 

State of Israel, subsequent wars with Palestinians and neighboring Arab nations, peace talks, and the Intifadas. 

Without reference to these crucial milestones, students are left without the tools to grasp the complexity of this 

politically charged history.

Crucially, the article in question combined several deeply problematic elements that made its continued 

inclusion untenable. It depicted children with weapons, framed the conflict through divisive and reductive “Jews 

versus Arabs” language, and blurred the line between Jewish identity and the actions of the State of Israel. 

Each of these features contravenes international standards on education, children’s rights, and antisemitism, 

and together they justified the decision to remove the article from the curriculum, as confirmed by Deputy 

Education Minister Konstantinos Vlasis.107  

Firstly, the article repeatedly used the term “Jews” (εβραίοι) as the group opposing the “Arabs.” Such phrasing 

risks conflating religious identity with political or military actions, unjustly attributing collective blame to Jews 

as a single, uniform group. This wording blurs the crucial distinctions between “Jew,” “Israelite,” and “Israeli,” 

creating confusion for students and fostering the misleading impression that Jews collectively—including Greek 

Jews—are responsible for the actions of the State of Israel. This form of collective ascription of guilt falls squarely 

within the parameters of the International Holocaust Remembrance Alliance’s (IHRA) working definition of 

antisemitism, which explicitly identifies as antisemitic the practice of holding Jews collectively accountable for 

the policies or actions of the State of Israel. Greece, among other states, has formally adopted this definition, 

underscoring its applicability in educational contexts. The persistence of such language within a school textbook, 

particularly in an environment meant to cultivate tolerance and critical thought, risks normalizing antisemitic 

stereotypes for a new generation of learners.

106  According to Kateřina Králová, “Although Greece formally recognized the State of Israel in 1990, Greek public opinion in regard to the 
      Arab-Israeli conflict has remained consistently pro-Arab.” Kateřina Králová, “Hachsharot in Greece, 1945-1949: Camps or Vocational Centers?”.  
      Quest. Issues in Contemporary Jewish History, no 21, 2022: 75-102. 
      https://www.quest-cdecjournal.it/wp-content/uploads/2022/10/3-Q21_06_Kralova-1.pdf

107  Deputy Education Minister Konstantinos Vlasis speech confirming the decision to remove the article:
      https://www.facebook.com/100008123220479/videos/1120247433291281 

https://www.quest-cdecjournal.it/wp-content/uploads/2022/10/3-Q21_06_Kralova-1.pdf
https://www.facebook.com/100008123220479/videos/1120247433291281/


European Textbooks: Greece Review  							         		  November 2025

92Jews and the Israeli-Palestinian Conflict

Secondly, beyond the text’s depiction of children role-playing the Intifada, the accompanying image of a child 

carrying a weapon heightens the pedagogical concerns. Without careful contextualization, such imagery risks 

normalizing violence and valorising child soldiers—directly contradicting the UN Convention on the Rights of the 

Child (Articles 19 and 38), which obliges states to protect children from violence and prevent their involvement 

in armed conflict. Presenting this material to adolescents without adequate safeguards may unintentionally 

reinforce, rather than challenge, associations between youth and militarized violence.

The justification for removal therefore lies not in denying the historical or political realities of the Middle East, 

but in recognizing how the text represents Jews and frames the conflict. A modern educational system cannot 

preserve material that, through oversimplification and lack of nuance, risks perpetuating prejudice and distorting 

complex geopolitical realities.

Reports from July 2025 state that the example was replaced with an AI-generated text, under the directive of the 

Institute for Educational Policy (IEP). In the new edition, the text deals with the psychological effects of living in 

war zones on children, without any reference to any geographical entities or disputes, effectively removing the 

focus from the Israeli-Palestinian conflict. Deputy Minister of Education Konstantinos Vlasis initially explained 

that the decision was made “exclusively on pedagogical, scientific and ethical criteria,” but later argued that “the 

decision also took into account a letter from the Central Jewish Council of Greece, which, with documentation, 

expressed concern that the passage in question may create confusion and harm coexistence.” He further noted 

the Ministry of Education’s “responsibility towards historical memory and protection from antisemitism.” 

With the replacement of the content on the Israeli-Palestinian conflict with a more general and contextless text, 

it is clear that Israel and the conflict are effectively ignored in the curriculum. The absence of any reference to the 

conflict may derive from curriculum developers attempting to avoid controversial issues. The contested passage 

was pedagogically unsound, ethically indefensible, and inconsistent with Greece’s international commitments. 

It violated UNESCO principles on peace education by promoting prejudice and excluding dialogue, as well as 

the IHRA definition of antisemitism, by placing responsibility on Jews collectively for political issues. Despite 

the current absence of references to Israel in the Greek curriculum, the removal of the original article reflects a 

measured act of responsibility, aligning with contemporary educational principles and human rights obligations. 

This chapter will detail the specific example that was removed from the curriculum, illustrating the significance 

of this change.
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Example 45.

Modern Greek Language, Junior High School Grade 9, 2015 (revised edition), pp. 95-96; 

Modern Greek Language, Junior High School Grade 9, 2025

In the Grade 9 Modern Greek Language textbook, titled “Peace – War,” addressing issues of racism and inequality, 

there was an excerpt from a newspaper article (published in Kathimerini), titled: “A generation whose smile has 

been stolen...” The text, which was recently removed from the textbooks and sparked controversy, quoted a 

Gazan doctor lamenting the harsh reality of the tragic results of “the Occupation.” The text implicitly accused 

Israel (“the Occupation”) of contributing to “malnutrition, injuries, lost school hours, or missed opportunities in 

[the] life” of Palestinians, as well as stealing the “smiles” of an entire Palestinian generation. 

Furthermore, the text portrayed Palestinian children as the exclusive victims of the conflict, without presenting 

the perspective of Jewish Israeli children. The children of Gaza were portrayed as enduring daily hostility from 

their Jewish Israeli neighbors and living under the constant shadow of war. While the perspective of Gazan 

children is clearly presented, there is little inclusion of the effect of war on Israeli children. Furthermore, the 

article concluded with a glossary explaining the term Intifada as “Palestinian resistance against the occupation 

of their homeland by Israel,” teaching that the land is exclusively the Palestinian “homeland,” with no recognition 

of Jewish ties to it. This description risked prompting students to foster a polarized and unnuanced narrative, 

where Israel’s claims for the territory—which is perhaps the main crux of the conflict—are unfounded. 

The accompanying image shows a young girl holding a rifle, her yellow headscarf inscribed with Arabic script 

expressing solidarity with the Palestinian people and the “Martyrs Brigades,” the military wing of Fatah in the 

West Bank.

Notably, the author critiques the grim reality facing young Palestinians after the Second Intifada, observing that 

children now play “Jews and Arabs” instead of “cops and robbers,” choosing the role of the Palestinian “martyr.” 

This is contrasted with the pre-Intifada period, when children preferred playing as the “Jews,” since the Arabs 

were invariably cast as the losers. The text thus criticized the Palestinians’ glorification of martyrdom as the 

“ultimate power over life and death.” Moreover, the text acknowledged that some Israelis, such as former prime 

minister Golda Meir, condemned Israel’s enemies for compelling Israelis to kill Palestinians, asserting that it was 

time for Palestinians to denounce violence.

The revised textbook removes much of the earlier narrative, replacing it with an AI-generated passage that 

addresses the psychological impact of living in war zones on children, but without any mention of political 

or geographic entities. The text, titled “Children may grow up differently,” describes the sad results of war on 

children from the perspective of a psychologist. The arguments in the new text are strikingly similar to those in 

the original article, including the reference to “hunger” (cf. “malnutrition”), “injury” (cf. “injuries”) or “interruption 

of schooling” (cf. “lost school hours”). The text also notes that children’s role-playing games often “reflect fear and 

violence,” with some imitating “heroes who seem to have power and control,” while observing that over time 

these “images begin to change.” It appears that the authors employed AI software to neutralize the original text, 

stripping it of any direct references to specific conflicts and rendering it entirely general.

  

(See the continuation of the example on the following page.)



European Textbooks: Greece Review  							         		  November 2025

94Jews and the Israeli-Palestinian Conflict

20252015

Text 6: A Generation Whose Smile Has Been Stolen...

...A distinguished doctor from Gaza once told us at an 
international conference organized by the Palestinian 
Authority: “Perhaps the most tragic result of the occupation 
for the children of Palestine is not even malnutrition, 
injuries, lost school hours, or missed opportunities in life. 
Rather, it is the fact that, before our eyes, a generation is 
growing up with its smile stolen.

Around the world, children play ‘cops and robbers.’ You 
might not be surprised to hear that in Palestine, children 
play ‘Jews and Arabs.’ What might seem incredible is that 
most of our children preferred to play the... Jews! This 
is because, in their eyes, Jews are the strong ones and 
Arabs are the weak ones, those who always lose. No child 
wants to have a positive hero who always loses. But after 
the second Intifada, the image changed. Now, everyone 
wants to play the Arabs and only the most vulnerable 
among them end up playing the role of the Jews. I am not 
sure if this is good or bad. Sometimes, I am frightened to 
see how popular the figure of the “martyr” is among these 
children, especially one who is determined to blow himself 
up with explosives. In their eyes, the kamikaze represents 
ultimate power over life and death, an absolute force 
that no one and nothing can stop. Former Israeli Prime 
Minister Golda Meir once said that she was enraged not so 
much by the fact that her enemies were killing Israelis, but 
because they were forcing Israelis to kill. Now it is our turn 
to make a similar statement, but from the other side. One 
thing is certain: Fear, too, has changed sides.”

Petros Papaconstantinou, “K” Magazine, Kathimerini 
Newspaper, 2003

Intifada: The term refers to the Palestinian resistance 
against the occupation of their homeland by Israel. The 
second Intifada began in September 2000.

Text 6: Children may grow up differently. 

A psychologist who worked with children from war zones 
described at an international conference: Perhaps the 
saddest result of war is not hunger, nor injury, nor the 
interruption of schooling.

It is the fact that a generation of children is growing up 
who struggle to laugh, to play, to dream.

In many parts of the world, children play games of 
imagination and role-playing. However, in areas where 
there are wars, games often reflect fear and violence. This 
is because some children imitate heroes who seem to 
have power and control, often through images they have 
seen or lived.

After years of tension, some of these images begin to 
change. Some children now choose to imitate those who 
fight for peace, who help others, who unite rather than 
divide. I don’t know if this is just a different phase of their 
lives or something deeper. But I do know that pain and 
fear affect the child’s soul and shape the way children see 
the world, because a daily life full of insecurity gives rise to 
questions. And these questions do not always have easy 
answers.

Text generated using Artificial Intelligence software
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Conclusion

This report analyzed how Jews, Judaism, the Holocaust and the Israeli-Palestinian conflict are portrayed in 

the Greek educational curriculum focusing on 11 textbooks spanning from the Grade 6 of primary school to 

Grade 12 of high school (Lyceum). Overall, the curriculum demonstrates a strong effort to provide informative 

and respectful treatment of Judaism, its practices, and its role in world history. Religious Education textbooks 

provide unusually detailed coverage of Jewish festivals, beliefs, and traditions—such as Shabbat (Sabbath), the 

Torah, and the cycle of holidays including Passover, Hanukkah, and Purim. Students are introduced to Jewish 

ritual life in ways that avoid stereotypes and promote cultural understanding. While the curriculum contains 

many valuable and positive elements, a welcome addition could be the inclusion of discussions on topics such 

as antisemitism, its historical roots, analysis, and specific context within Greek history, which are currently absent 

from educational materials and textbooks.

In reference to the Holocaust, the General Education History textbook for Grade 12 high school students is 

exemplary, devoting a five-page independent chapter to the Holocaust. It provides balanced historical sources, 

survivor testimonies, and emphasizes the uniqueness of the genocide. This represents a valuable model of how 

Greek curricula can approach sensitive history with seriousness and depth. However, beyond this textbook, the 

Greek curriculum omits descriptions of pre-war Jewish Greek life. Many students are reportedly unaware of the 

historical presence of Jews in Greece due to the lack of coverage in History education.108 Across other textbooks, 

the Holocaust is typically referenced within the broader context of World War II’s traumatic events, rather than 

as a standalone event. Authors often use different interpretive practices, such as categorizing the Holocaust 

alongside other genocides and presenting it as a lesson for future generations. 

Another approach emphasizes Nazi Germany’s responsibility, portraying Hitler as the perpetrator of the genocide. 

There are some mentions of different Greek governments collaborating with the Nazi regime, yet individual 

Greek collaborators are not named. In general, nationwide resistance to the occupiers and the assistance 

provided to Greek Jews is emphasized, with individual Greek contributions to this effort being referenced. 

Significant historical events—such as the operation of concentration camps and forced labor in Greece, and the 

destruction of Europe’s largest prewar Jewish cemetery are notably absent from Greek history textbooks. There 

are no references to instances of mass arrests and deportations of Greek Jews within the context of local history, 

preventing students from realizing that the Holocaust is an integral part of Greek history.

The recent decision to remove problematic, antisemitic material about the Israeli-Palestinian conflict shows 

that the Institute for Educational Policy is attentive to concerns of fairness and accuracy. The curriculum 

has previously included an example in a Grade 9 Junior High School language textbook, which referenced 

a newspaper article expressing concern over the violent upbringing of Palestinian youth within the context 

of the conflict. The example had been one-sided and painted Palestinians as the sole victims of the conflict; 

its removal and replacement therefore presents an effort to balance political perspectives in the curriculum. 

  

108    Xenia Eleftheriou, “Tracing the local Jewish history: The Holocaust in education and public history,” Thessaloniki: Epikentro, 2025.
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However, from the perspective of modern and contemporary history, Greek school curricula offer no substantive 

historical treatment of Zionism or the Israeli-Palestinian conflict. While the founding of the State of Israel and the 

migration of Greek Holocaust survivors to the State remain outside the present curriculum, their introduction 

could serve as a welcome addition, broadening the historical context offered to students. There is therefore an 

opportunity for introducing balanced educational content about Israel and its historical context in the future.

Taken together, these strengths and gaps suggest that with modest improvements, the Greek curriculum has 

the potential to become a powerful tool for fostering historical awareness, intercultural respect, and a deeper 

appreciation of the Jewish contribution to both Greek and global history.
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Textbook Authors and Educators

Based on the study of the statutory documents published over the last twenty years by the Council of Europe, 

the following conclusions are drawn. The first pillar of the new philosophy for teaching history by the Council of 

Europe discusses how history lessons are now expected to converge and deeply engage with social and cultural 

studies. The transition was based on two undeniable observations: First, ethnocentric history cultivates monolithic 

identities, produces one-sided narratives, and imposes one-dimensional interpretations—resulting in silences, 

exclusions, and distortions of reality. Second, educational systems do very little to protect their students and 

future citizens from propaganda, manipulation, half-truths, prejudices, and stereotypes, which are directed not 

only against national ‘others’ but also within societies themselves, against religious, racial, linguistic, sexual, and 

cultural communities that deviate from the ‘norm’ of the dominant group. For these reasons, merely revising the 

style and content of traditional political-military narratives is insufficient. It is necessary to enrich history lessons 

with themes of social and cultural history, which illuminate the multiple facets, interactions, and more broadly, 

the diversity and complexity of past societies.109  

The primary goal of cultivating fundamental historical skills in students for approaching the most controversial, 

sensitive, and traumatic historical issue of modern history—the Holocaust—is to ensure the effective use of 

historical sources in all school textbooks. This includes leveraging both the written and visual materials that 

accompany the narrative texts in these educational resources to address the issue. Historical understanding 

and critical thinking must be fundamental prerequisites for teaching local Jewish history and the Holocaust. 

According to the New Didactics of History, the historical sources in textbooks should be selected primarily for 

their ability to evoke empathy and their contentious nature, focusing on a multi-perspective approach. Students 

should be guided in analyzing conflicting sources, leading them to rational understanding and interpretation. 

The inclusion of primary historical sources is essential for a deeper understanding of the historical past. That 

said, the phenomenon of antisemitism as an attitude and practice of the Nazis is not analyzed in depth, leaving 

students without a thorough understanding of historical events. Additionally, the authors do not connect the 

genocide to Nazi ideology. For instance, although the Final Solution is referenced as a historical term, the textbook 

lacks a Holocaust timeline that would support the development of historical thinking. Such a timeline could 

illustrate the sequence of events leading up to the Wannsee Conference in January 1942 and the subsequent 

implementation of the plan to exterminate the Jewish population through the operation of six death camps 

equipped with gas chambers in Nazi-occupied Poland.

The goal is critical learning through the provocation of hope (hopeful trauma), which involves engagement with 

the traumatic traces of the past. To achieve this understanding, it is not enough to examine only the facts related 

to the Holocaust; one must approach the traumatic event through the past lives and events connected to it, as 

proposed by Freud. The commemoration of the Holocaust should be conducted through the experiences of 

others, incorporating continuous pedagogical questions to foster in students the activation of prior knowledge, 

cognition, emotions and motivations.  

109  Palikidis, Angelos. “Oral History, Trauma, and Conflict in Historical Education:
      The Council of Europe’s Approach”. In The MOG as a subject of study:
      Historiography, Traumatic Memory, Public History, Historical Education.
       https://refubium.fu-berlin.de/bitstream/handle/fub188/39972/MOG_Tagungsband_Konferenz%2028.05.2022.pdf?sequence=1&isAllowed=y.

Policy Recommendations  

https://refubium.fu-berlin.de/bitstream/handle/fub188/39972/MOG_Tagungsband_Konferenz%2028.05.2022.pdf?sequence=1&isAllowed=y
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At the epistemological level, according to the New Didactics of History, there must be a shift towards Social 

History, Cultural History, and Microhistory, embracing a comprehensive approach of “history from below.”110 

Teaching guidelines should integrate the conceptual categories of subjectivity, collectivity, trauma, and memory, 

along with critical aspects of historical education such as historical justice and the ethical dimensions of history. 

Today, the Didactics of History emphasizes the need for students to become familiar with the tools of historical 

science and the methods of producing historiographical texts, so they understand that historical narratives 

and interpretations must be based on sources that have been verified for their validity. Firstly, heuristic and 

discovery-based teaching and learning methods should be applied, working primarily with bodies of historical 

sources. The aim is to develop analytical and critical thinking, observational skills, empathy, active sensitivity to 

community issues, cooperation, conflict resolution skills, openness to diversity, receptiveness, and consensually, 

particularly in our relationships with people from different cultural backgrounds. Additionally, anthropocentric 

historiographical fields and epistemological perspectives, such as Microhistory, Local History, and Oral History 

should be integrated into education. Within this framework are the conceptual categories of historical 

consciousness, memory, identities, and historical trauma—elements that have been central to discussions at the 

Council of Europe.

Most textbook sources do not follow the trend of contemporary human-centered narratives, that emphasize 

historical evidence and personal testimonies. The narratives of Greek Jewish survivors embody the personalization 

of history and would offer significant benefits if included in school textbooks. Personal testimonies from Greek 

Jewish Holocaust survivors would give students the opportunity to understand the extreme inhuman conditions 

of Nazism through the narration of real-life experiences. Greek Jews contribute to the multifaceted anthropology 

and human geography of narratives about World War II in Greece. The historical trauma they experienced is 

distinct and varies across each ethnic or social group, as each experienced the war’s traumatic events in different 

ways and with varying intensity. From the perspective of trauma and memory, the generation of the few surviving 

Greek Jews from the Holocaust represents a model case for scientific and pedagogical study.

Additionally, there is no emphasis on local history, and important visual sources, such as photographs, postcards, 

and local newspapers have not been accompanied by the necessary historical information, context, timelines, or 

analysis of specific vocabulary essential for historical understanding. Furthermore, historical sites, monuments, 

museums and synagogues related to local Jewish history and the Holocaust of Greek Jews are not discussed 

in detail. The immediacy provided by daily contact with a historical site and the tangibility of monuments and 

exhibits in Jewish museums in Greece (Thessaloniki, Athens, Rhodes) could “bring to life” local history and spark 

interest in investigation. Historical sites, monuments, and museums, along with their artifacts, are among the 

types of sources studied by contemporary historians and are used as educational material in History Didactics 

and Holocaust Education. 

Local Jewish history should be taught according to the principles of teaching local history, while the Holocaust 

should be taught according to the principles of teaching controversial issues. Additionally, to foster empathy, it 

is important for students to engage with personal stories, or microhistory, as these tend to resonate more with 

children than abstract references to large numbers of victims. Such an approach helps avoid depersonalizing the 

victims and allows students to develop a deeper understanding of the events.  

110  Robert Stradling, Multiperspectivity in History Teaching: a Guide for Teachers, Council of Europe, Germany 2003.
      https://rm.coe.int/0900001680493c9e.pdf.  

https://rm.coe.int/0900001680493c9e.pdf
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It is essential to establish a history curriculum that includes a dedicated teaching unit on the local Jewish history 

of Thessaloniki prior to the war, given that it was home to the largest Jewish community in Greece and the Greek 

Jewish Communities after the Holocaust. Additionally, a comprehensive chapter on the Holocaust of Greek Jews 

should be incorporated across all grades in which modern and contemporary history is taught.

Particular emphasis should be placed on literature, written testimonies and oral history as sources for 

reconstructing places of memory, precisely because through their subjective perspective they “humanize” 

history. School textbooks often do not utilize access to open archives of oral testimonies of Greek Jews. The 

testimonies of Greek Jews reveal a broad spectrum of experiences, ranging from prewar daily life and living 

conditions in occupied cities and villages, to torture and forced labor in Nazi concentration and death camps, as 

well as the post war years. These personal accounts also shed light on the individual mental and psychological 

reception of these traumatic experiences, illuminating what is known as “history from below.” These personal 

testimonies constitute valuable sources of historical information and personal experiences that can enrich the 

understanding of the history and culture of Greek Jews. Unfortunately, the lack of these excerpts from personal 

testimonies in school textbooks means that students miss the opportunity to learn more directly and vividly 

about the experiences of Greek Jews. Incorporating oral testimonies into school textbooks could offer a richer 

and more multidimensional approach to history, encouraging students to understand the personal aspects and 

human dimensions of historical events. This could contribute to promoting tolerance, understanding, and respect 

for different communities and their experiences. The danger of not incorporating oral and written testimonies 

from surviving Greek Jews must be emphasized. Without these sources, students may turn to external sources 

of public history (primarily the internet) where they encounter dubious narratives often filled with distortions, 

stereotypes, and exclusions relating to the religious minority of Greek Jews.

Today, textbook authors and educators need to consider the “universality” of the Holocaust, the dominance 

of the “digital age” in teaching it, and the fact that witnesses and survivors are no longer available. There is a 

demand for the application of the “New Teaching” of History, which in Greece is promoted through CDRSEE, the 

Greek Society of History Educators (ΕΛΕΙΕ), and the Historical Education Group in Greece (Ο.Ι.Ε.Ε.). The goal is to 

move away from the old tradition in history teaching, the “Great Tradition,” characterized by General Didactics, 

and apply it to the teaching of the Holocaust. Additionally, it is necessary that new tools come from the scientific 

framework of the alternative tradition of New History and New Didactics. New History, with its core feature of 

active cultural transformation, seeks to connect the local with the national, the national with the European, and 

the European with the global.

To include the teaching of local Jewish history and Holocaust in school education while avoiding the risk of 

it being perceived as pointless or even dangerous, a fundamental prerequisite is that educators are initially 

sensitized and trained on the subject. Additionally, it is necessary to create a climate of democratization, a basic 

political consensus for meaningful dialogue and collective consultation. Historical perceptions can be redefined 

through school history, provided that historical education is freed from indoctrination and is not used as a 

mechanism for transmitting unquestionable and value-neutral truths. The public memory of the Holocaust 

must be historicized and incorporated into the core of history study programs. For example, it may be useful for 

students to learn more about the definition of the term “genocide.”111  

111    In 1947-1948, an international convention on genocide was established. Raphael Lemkin, born in 1900 into a Polish Jewish family, brought  
      the term “genocide” before the newly established United Nations, where representatives from around the world negotiated the terms of an  
      international law on genocide. On December 9, 1948, the final text was unanimously approved. The United Nations Convention on the  
      Prevention and Punishment of the Crime of Genocide came into effect on January 12, 1951, after being ratified by more than twenty countries.



European Textbooks: Greece Review  							         		  November 2025

100Policy Recommendations

The Anne Frank’s story could be enriched by including the website of the Anne Frank House in Amsterdam, which 

offers digital tours of the museum and promotes historical literacy. These digital resources can provide students 

with an immersive experience of Anne Frank’s life and the Holocaust, further enhancing their understanding. 

Additionally, integrating personal stories of Greek Jews into local and national historical narratives can deepen 

comprehension of the past. It ensures the experiences of all communities are recognized and valued. A similar 

case to Anne Frank’s, that of Rozina Asser-Pardo, a teenage girl who hid from the Nazis in a Christian Greek 

home in Thessaloniki, could also be shared. Rozina survived and later published her diary titled 548 Days with 

Another Name. Including her story would contribute to a more complete and empathetic portrayal of history, 

acknowledging the diverse experiences of those who lived through the Holocaust. This addition would not only 

expand students’ perspectives but also help preserve the voices of survivors from all communities, ensuring 

their stories are remembered and understood.

Regarding the teaching of religious studies, it is essential to create interfaith educational programs based 

on principles of intercultural education, utilizing experiential learning to explore the commonalities between 

Judaism and Christianity and to highlight their shared history. Visits to local Jewish museums can help students 

understand the religious traditions, customs, and practices of Greek Jews, as well as visits to synagogues in 

the geographical area where the school is located. It is important to include these elements in the study of the 

history and architecture of the late synagogues of Greece, which mostly belong to the Ottoman period of Greece 

(fifteenth to nineteenth century), modern Greece until the outbreak of World War II, and the German occupation. 

The study should focus on the geographic area of northern Greece (Macedonia and Thrace), with examples from 

other areas such as Central Greece, Epirus, the Ionian Islands (Corfu), the Aegean Islands (Aegina, Delos, Rhodes, 

and Kos), and Crete. Furthermore, students can explore common elements of the Passover (Pesach) festival and 

compare it with Christian Easter. In various religious and cultural traditions, traditional cooking recipes holds 

significant importance, particularly during certain festivals and rituals. Understanding the symbolism of lamb 

and the role of eggs in these religious contexts provides insight into how food is used to represent key aspects 

of faith and history. This exploration can highlight how diet contributes to cultural and religious celebrations 

around the world, helping to identify common elements between Christian Easter and Jewish Pesach. Students 

can also explore the Festival of Lights as it appears in different faiths, the tradition of wearing costumes during 

religious celebrations, or the preparation of traditional dishes. An additional educational objective could involve 

identifying both similarities and differences between the sacred texts of the three main monotheistic religions—

the Torah, Quran, and Bible.

The lessons would have benefited students even further if it had featured educational activities designed to 

help students identify commonalities and differences between the three sacred texts of the three monotheistic 

religions—the Torah, the Quran, and the Bible. Activities that explore the contribution of each culture as presented 

through religious art would also expose students to the harmonious coexistence of these three religions. 

Students could also investigate the cultural contributions of each religion as reflected in works of religious art. 

Lastly, they could examine the ways these religions have historically coexisted harmoniously, offering insights 

into intercultural dialogue and mutual respect. 
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Referencing the Israeli-Palestinian conflict within the context of contemporary and modern history would 

support the pedagogical pillar of the Council of Europe, which aims to contribute to a holistic approach for 

shaping democratic citizens and fostering a democratic culture in European schools. In the new European reality, 

historians and history educators must continually demonstrate that the study of history plays a crucial role in 

shaping the socio-political identity of the new generation. Specifically, they must demonstrate that teaching 

history can promote democratic values, foster the management of socio-cultural diversity, and strengthen 

human rights, particularly for marginalized and vulnerable social groups. Terrorism, migration, the rise of 

the far-right and far-left, xenophobia, Islamophobia, antisemitism, the dominance of digital mass media and 

communication, the spread of conspiracy theories, the proliferation of public history sources, and the erosion of 

democracy all shape the everyday lives of Europeans. For these reasons, an extensive umbrella program titled 

Competences for Democratic Culture: Living Together as Equals in Culturally Diverse Democratic Societies was 

developed between 2014–2017. For high school students, a productive approach would be to explore excerpts 

from literary works by prominent Israeli authors who offer diverse perspectives, such as Amos Oz. His books have 

been translated into Greek and could be used in this context.

Policy Makers

The primary educational goal for policy makers should be to enhance students’ historical literacy. Schools in 

modern democracies must shape the identities of future citizens through historical self-awareness. To cultivate 

historical knowledge and empathy, it is essential to conduct numerous educational seminars focused on local 

Jewish history in all areas that had Jewish communities prior to the Holocaust. Additionally, organizing special 

memory walks and guided tours to places of Jewish significance (such as Jewish museums, synagogues, 

monuments, and places of memory) led by specialized guides would be valuable. These tours should be designed 

for educators of all levels, providing them with an experiential way to learn local Jewish history.

Thoroughly studying major traumas in Greek history, including the Holocaust of Greek Jews, is crucial. To 

support this, educators could be sent annually to memorial sites directly connected to the Holocaust, such as 

Yad Vashem, Jewish museums, Holocaust museums, and concentration camps like Auschwitz and Dachau. 

These trips should be accompanied by specialized academics and historical researchers who can provide in-

depth education about these sites and draw connections to the Holocaust of Greek Jews. School textbooks 

should incorporate links to relevant museum websites and memory sites that educators can use as resources 

during lessons and school projects on the topic.

The creation of school libraries with the necessary books (new editions) and digital resources (such as films 

and documentaries) would enhance the intellectual toolkit of educators and provide them with the necessary 

tools to address all the above issues. Additionally, it is very helpful for educators to receive training on how to 

address conspiracy theories, so they feel more confident teaching Jewish history and the Holocaust without 

the fear of provoking antisemitic incidents from students or parents. It is imperative to conduct extensive 

educational seminars to combat potential negative stereotypes about Jews and covert forms of antisemitism 

that may exist among some Greek educators due to the adoption of extreme political beliefs. These seminars 

should be conducted by academics who are experts in Pedagogy and Didactic Methodology and should focus 

on antisemitism, intolerance, and discrimination. Regarding the students, it is equally important for them to 

understand that Jewish history is part of Greek history, and this can be achieved through visits to historical Jewish 

sites, such as synagogues, monuments, Jewish museums, and places of historical memory and martyrdom. 
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It would be helpful if these tours were conducted by specialized researchers or guides who would discuss Jewish 

history with the students while showing them around their own city. A significant innovation in the approach 

to these historical topics would be including films and documentaries of oral testimonies in the class curricula. 

These materials should be accompanied by expert presentations during school seminars.

•	  Websites developed by professional educators and historians who have produced educational materials for 

teaching these topics should be promoted: Η Διεθνής Σχολή για τη Μελέτη του Ολοκαυτώματος | www.yadvashem.org

•	  WW2 ISTORIES - Iστορίες για τον Β’ Παγκόσμιο Πόλεμο

•	  Ολοκαύτωμα Αποτελέσματα αναζήτησης | ΕΚΕΔΙΣΥ (ekedisy.gr)

•	  Εκπαίδευση • Μνήμες από την Κατοχή στην Ελλάδα - Erinnerung an die Okkupation in Griechenland (occupation-

memories.org)

•	  Η Εκπαίδευση στο Εβραϊκό Μουσείο Ελλάδος (jewishmuseum.gr)

•	  Εισαγωγή στο Ολοκαύτωμα | Εγκυκλοπαίδεια Ολοκαυτώματος (ushmm.org)

•	  Ολοκαύτωμα (schools.ac.cy)

•	  https://iwitness.usc.edu/activities/8052?idiom=all 

The goal is to achieve historical understanding and documentation by collecting information, conducting 

historical analysis, conceptualizing, and making meaning of antisemitism and the Holocaust, while also 

connecting these events with other genocides. The historical trauma of the Holocaust, its management, the 

issue of forgetting, and the politics of memory need to be addressed in the classroom. Interaction between 

educators and students at sites of memory during historical memory walks can lead to cognitive dissonance, 

followed by reflection, historical understanding, and the development of historical knowledge. Specialized tours 

of these sites should be integrated into the learning process for a more immersive experience.

Despite the intention of curricula and textbooks to develop citizens with critical thinking skills, this objective is 

not achieved in the teaching of Greek Jewish History and Holocaust in schools. Although the History curriculum 

aims to foster historical thinking and awareness to ensure students become historically literate, research has 

shown that students fail to grasp basic historical concepts and have not been taught the Holocaust using 

alternative teaching methods or interdisciplinary materials.112 Both teachers’ and students’ responses reveal that 

a diverse range of primary and secondary historical sources for a multifaceted approach to these traumatic 

events was not utilized. Furthermore, visual sources (such as photographs, maps, cartoons, and paintings) were 

not incorporated to promote visual and media literacy, and the genocide was not connected to local history. The 

study of Greek Jewish history and the Holocaust lacked academic, pedagogical, and experiential approaches. 

Schools and civil society play a key role in reshaping Holocaust memory. Innovative education is needed to 

help new generations critically engage with history and strengthen collective remembrance of these traumatic 

events. “Memorial education” should be included in the Greek history curriculum to promote historical truth and 

justice by combating racism, intolerance, xenophobia, and antisemitism.

112    Xenia Eleftheriou, Tracing the local Jewish history The Holocaust in education and public history, Thessaloniki: Epikentro, 2025.

https://www.yadvashem.org/education/educational-materials-in-other-languages/greek.html
https://ww2istories.gr/
https://ekedisy.gr/?s=%CE%9F%CE%BB%CE%BF%CE%BA%CE%B1%CF%8D%CF%84%CF%89%CE%BC%CE%B1&x=0&y=0
https://ekedisy.gr/?s=%CE%9F%CE%BB%CE%BF%CE%BA%CE%B1%CF%8D%CF%84%CF%89%CE%BC%CE%B1&x=0&y=0
https://www.occupation-memories.org/bildung/index.html
https://www.occupation-memories.org/bildung/index.html
https://education.jewishmuseum.gr/
https://encyclopedia.ushmm.org/content/el/article/introduction-to-the-holocaust
https://istom.schools.ac.cy/index.php/el/draseis/olokaftoma
https://iwitness.usc.edu/activities/8052?idiom=all
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While the Jewish genocide has been officially recognized, unofficial and unpublished discourse still reflects 

persistent antisemitic sentiments and general indifference to the Holocaust of Greek Jews.113 The findings of 

this study highlight the need for systematic teaching of local Jewish history and the Holocaust of Greek Jews 

at all educational levels (primary, secondary, and higher education). Attitudes change mainly “from below” and 

not through institutional sources of official culture (such as museums, monuments, Days of Remembrance).114  

Education is the only institution with the power to cultivate democratic thinking in the new generation, enabling 

them to critically examine human rights violations. Key concepts that should permeate all textbooks include 

cultural diversity, human rights, the rule of law, democracy, empathy, tolerance, and inclusion.

The inclusion of the history of the establishment of the State of Israel as a consequence of the Holocaust, along 

with references to the long-standing Israeli-Palestinian conflict, should be incorporated into the teaching of 

modern and contemporary history, based on the principles of historical science. In this context, the conceptual 

categories of historical consciousness, memory, identities, and historical trauma should also be addressed. 

Additionally, the issue of Greek Jewish emigration to Israel after the Holocaust, as well as prewar emigration 

to Palestine due to pogroms and antisemitism, are important topics for which educators need training. This 

training would enable them to effectively incorporate those controversial subjects into their teaching.

113    Xenia Eleftheriou, Public History as a controversial issue: the Holocaust of Greek Jews in the World War II, Athens: Taxideftis (2019).

114    Xenia Eleftheriou, Tracing the local Jewish history The Holocaust in education and public history, Thessaloniki: Epikentro, 2025.  
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IMPACT-se applies methodological standards which are based on UNESCO and UN declarations, and international 

recommendations and documents on education for peace and tolerance (see notes). Our methodology is 

designed to consider every detail within the textbooks; it does not paraphrase, rely on interpretations, or attempt 

to illustrate preconceived notions. 

The following is an updated, condensed version of the IMPACT-se UNESCO-derived standards for peace and 

tolerance in school education: 

  1	 RESPECT

            The curriculum should promote tolerance, understanding and respect toward the “Other,” 

            his or her culture, achievements, values and way of life.115 

  2	 INDIVIDUAL OTHER

            The curriculum should foster personal attachment toward the “Other” as an individual,

            his or her desire to be familiar, loved and appreciated.116

  3	 NO HATE

            The curriculum should be free of wording, imagery and ideologies likely to create prejudices,

            misconceptions, stereotypes, misunderstandings, mistrust, racial hatred, religious bigotry and

            national hatred, as well as any other form of hatred or contempt for other groups or peoples.117 

  4	 NO INCITEMENT

            The curriculum should be free of language, content, and imagery that disseminate ideas or theories 

            which justify or promote acts and expressions of violence, incitement to violence, hostility, harm and

            hatred toward other national, ethnic, racial or religious groups.118 

115    As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO on November 16, 1995,  
        Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding  
        Between Peoples (1965), Principles I, III. Universal Declaration of Human Rights (1948): Education shall be directed to the full development of  
        human personality and to the strengthening of respect for human rights and fundamental freedoms. It shall promote understanding,  
        tolerance and friendship among all nations, racial and religious groups and shall further the activities of the United Nations for the  
        maintenance of peace.

116    The goal of education for peace is the development of universally recognized values in an individual, regardless of different socio-cultural  
        contexts. See Ibid., Article 6. See also, on exchanges between youth, the UN Declaration on the Promotion among Youth of the Ideals of  
        Peace, Mutual Respect and Understanding between Peoples (1965), Principles IV, V.

117    Ibid., and based on Articles III.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education for Peace, Human Rights and  
        Democracy, approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 18.2.

118    As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination (ICERD), adopted by the  
        United Nations General Assembly Resolution 2106 (XX) on December 21, 1965. See also Article 20 of the International Covenant on Civil and  
        Political Rights (ICCPR), adopted by the United Nations General Assembly Resolution 2200A (XXI) on December 16, 1966.

Methodology  
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  5	 PEACEMAKING

            The curriculum should develop capabilities for non-violent conflict resolution and promote peace.119 

  6	 UNBIASED INFORMATION

            Educational materials (textbooks, workbooks, teachers’ guides, maps, illustrations, aids) should be 

            up-to-date, accurate, complete, balanced and unprejudiced, and use equal standards to promote 

            mutual knowledge and understanding between different peoples.120 

  7	 GENDER IDENTITY AND REP-RESENTATION

            The curriculum should foster equality, mutual respect, and should aim for equal representation 

            between individuals regardless of their gender identity. It should also refrain from language, content,

            and imagery that depicts limiting and/or exclusionary gender roles.121 

  8	 SEXUAL ORIENTATION

            The curriculum should be free of language, content, and imagery that promulgates violence or  

            discrimination on the basis of sexual orientation.122 

  9	 SOUND PROSPERITY and COOPERATION

            The curriculum should educate for sound and sustainable economic conduct and preservation of the 

            environment for future generations. It should encourage regional and local cooperation to that effect.123 

 

119    Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, approved by the General Conference  
        of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; and on the Declaration of Principles on Tolerance proclaimed and  
        signed by member states of UNESCO on November 16, 1995, Article 5.

120    Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and education  
        relating to human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris, November 19,  
        1974, Article V.14.

121    The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16, 1995, notes  
        the Convention on the Elimination of Any Form of Discrimination against Women and emphasizes respect for human rights and  
        fundamental freedoms for all, without distinction as to gender. 

122    Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights Council, and numerous UN  
        General Assembly resolutions expressing concern and condemnation of laws and practices around the world which target individuals 
        based on their gender identity and/or sexual orientation for discrimination, violence, and even extrajudicial, summary or arbitrary  
        executions—all of which contradict the most basic principles of the UN and have no place in education.

123    Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and education  
        relating to human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris, November 19,  
        1974, Articles III.6, and IV.7. On the imperative for developing “systematic and rational tolerance teaching methods that will address the  
        cultural, social, economic, political and religious sources of intolerance,” see the Declaration of Principles on Tolerance proclaimed and  
        signed by member states of UNESCO on November 16, 1995, Article 4.2. On education for international cooperation, see also the UN  
        Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding between Peoples (1965), Principle II.
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Primary School

•	  Grade 6

1.	  History of the Modern and Contemporary World, Primary School, Sixth Grade, 2015.

2.	  Greek Language, Primary School, Sixth Grade, 2012.

3.	  Religious Studies, Primary School, Sixth Grade,2019.

Junior High School/Middle School

•	  First Grade (= Grade 7)

4.	  Religious Studies. A Journey of Life: The Encounter of God and Man Through Biblical Narratives, Junior  

	 High School 1st Grade, 2020 (revised).

•	  Third Grade (= Grade 9)

5.	  Modern and Contemporary History, Junior High School, Third Grade, 2015.

6.	  Religious Studies: The Testimony of the Orthodox Church in the Modern World, Junior High School 3rd  

	 Grade, 2020 (revised).

7.	  Modern Greek Language, Middle School 3rd Grade, 2015 (revised edition).

8.	  Modern Greek Language–WORKBOOK, Middle School 3rd Grade, 2015 (revised edition).

High School

•	  Second Grade (= Grade 11)

9.	  Religious Studies, 2nd grade of High School: Christianity and Religions, General Education. High School  

	 2nd Grade, 2020 (revised).

•	  Third Grade (= Grade 12)

10.	  Topics in Modern Greek History, High School 3rd Grade, 1999-2000.

11.	  History of the Modern and Contemporary World (from 1815 to the Present), High School 3rd Grade, 2018  

	 (revised).
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