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Executive Summary  

This study examines the representation of Jews, Judaism, and Israel in Irish school textbooks, high-
lighting several key trends and offering recommendations for improvement.  

This research involves a detailed analysis of textbooks from primary and post-primary levels, focusing 
on history and religion education. It includes a review of how key themes such as the Holocaust, the 
Israeli-Palestinian conflict, and the portrayal of Judaism and Jews are addressed within the curriculum. 

The findings reveal a troubling pattern of trivialization and minimization of the Holocaust. For instance, 
Auschwitz was referred to misleadingly as a "prisoner of war camp," failing to acknowledge its role as 
a death camp where mass extermination occurred. Such descriptions dilute the historical and emo-
tional gravity of the Holocaust, providing students with an incomplete understanding of this atrocity.  

Many narratives question the legitimacy of the state of Israel and undermine Jewish claims to indige-
neity in the land. Additionally, discussions on the Israeli-Palestinian conflict often lack the necessary 
historical and political context, presenting a one-sided view that frames Israel as the sole aggressor. 

The portrayal of Judaism in these textbooks is also of concern. The textbooks underrepresent Judaism 
in illustrating values like compassion and justice, creating a biased view of moral teachings across re-
ligions. 

 Furthermore, Judaism is sometimes inaccurately depicted as advocating violence to achieve justice, 
contrasting with other religions that are portrayed as inherently peaceful. This misrepresentation pro-
motes negative stereotypes and biases against Jews. 

Based on these findings, we propose several recommendations. The National Council for Curriculum 
and Assessment (NCCA) should revise the curriculum to ensure historical accuracy, particularly in ref-
erences to Jesus' life and the geographical terms used. Establishing a proofreading and approval mech-
anism for sensitive topics, which involves experts in history, religious studies, and political science, will 
help maintain balanced and accurate representations. Textbook publishers should also consult with 
official figures from religious communities and academic researchers before publishing content about 
religions to ensure accuracy and inclusivity. Schools should implement feedback mechanisms for par-
ents and students to report any perceived biases or inaccuracies and should establish formal channels 
to address these concerns with publishers. Providing training for educators on inclusive education 
practices is also essential to foster an environment of tolerance and respect for all religions and cul-
tures. 

By implementing these recommendations, the NCCA, textbook publishers, and schools can work to-
gether to create a more balanced, accurate, and respectful educational environment. This will help 
promote inclusivity and mutual understanding among students, contributing to a more cohesive and 
tolerant society. 
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Introduction  

Overview of Country, Jewish History 

The Jewish community in Ireland currently faces significant challenges, particularly in relation to an 
increase in antisemitism, linked to broader geopolitical issues. Today, it is estimated that around 2,700 
Jews live in Ireland,1 and this community, though vibrant, is increasingly concerned about its safety 
and acceptance in wider society. 

Antisemitism in Ireland has been a persistent issue, but since October 2023 there has been a notable 
increase in its virulent and anti-Israel tone.2 Chief Rabbi of Ireland, Yoni Weider, has publicly criticized 
Irish President Michael D. Higgins for dismissing the seriousness of antisemitism in the country. Chief 
Rabbi Weider has also emphasized the need for greater governmental acknowledgment of and action 
against such prejudices.3 Furthermore, the disproportionate focus on Israel and the Israeli-Palestinian 
conflict often spills over into antisemitic attitudes and behaviors. Israeli Ambassador Dana Erlich’s 
statement points out Ireland's “obsession” with Israel, which she claims can exacerbate tensions and 
contribute to a hostile environment for Jewish residents.4  

Civil society groups and opposition parties welcomed the Irish government's official recognition of the 
state of Palestine, and do not regard Israel favourably.5 Ireland’s President Higgins criticized  Israel for 
breaching international law in its conduct of the war in Gaza.6 Prominent politicians such as Leo Varad-
kar have echoed Higgins’ stance on Israel as a state “blinded by rage.”7 A recent poll showed that 
almost 80 percent of the Irish public believe that Israel is committing genocide in Gaza.8 

Increasing public support for the Palestinian cause draws parallels between the Irish experience of 
colonialism, and the Israeli-Palestinian conflict, implicitly labelling Jews as colonizers in their indige-
nous territory.9 This historical empathy, while centered on human rights and political justice, some-
times crosses the line into antisemitism, harming the Jewish community. 

The rise in antisemitic incidents is a direct consequence of these political and social dynamics. Chief 
Rabbi Yoni Weider described the impact of the increased antisemitism this way:10  

“Over the past few months, many members of the Jewish community in Ireland have felt in-
creasingly isolated. Many do not feel comfortable to have signs of their Jewish identity on 
the[ir] homes or on their person. Things have been particularly difficult for young students in 
schools and universities across the country.... Since October 7th there have been numerous 
anti-Semitic incidents, but these have taken the form of hateful comments, graffiti, and the 

 
1 https://www.worldjewishcongress.org/en/about/communities/IE 
2 https://www.jns.org/why-being-jewish-in-ireland-has-become-dangerous/ 
3 https://www.irishtimes.com/ireland/2024/05/26/chief-rabbi-criticises-higgins-for-dismissal-of-anti-semitism-in-ireland/ 
4 https://www.irishtimes.com/politics/2024/05/23/ireland-has-a-disproportionate-obsession-with-israel-says-ambassador-

dana-erlich/ 
5 https://www.irishtimes.com/ireland/2024/05/22/irish-recognition-of-palestinian-state-widely-welcomed-but-criticised-

by-israel-and-its-supporters/ 
6 https://www.theguardian.com/commentisfree/2023/nov/02/ireland-criticism-israel-eu-palestinian-rights 
7 https://www.breakingnews.ie/israel-hamas/leo-varadkar-says-israel-has-become-blinded-by-rage-1588287.html 
8 https://www.fm104.ie/news/fm104-news/almost-80-of-irish-people-support-palestine-as-protest-to-take-place-in-the-

city/ 
9 https://www.theguardian.com/commentisfree/2023/nov/02/ireland-criticism-israel-eu-palestinian-rights 
10 https://www.timesofisrael.com/at-28-irelands-new-chief-rabbi-is-leading-an-aging-population-in-a-time-of-
turmoil/ 
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like, or on social media. We have not seen any physical violence... The strong anti-Israel bias 
of the Irish media, and that of the government and opposition parties, has not only prolifer-
ated a hatred towards Israel, but also a hatred directed towards Jews.” 

     Israeli Ambassador Ehrlich asserts that Ireland’s “obsession with Israel”11 is reflected in antisocial 
incidents, such as preventing people from buying food at an Israeli stall in a food festival,12 and hateful 
comments on social media.  

Overview of Education System, Curriculum 

The Irish education system is centralized: all public schools follow a national curriculum developed 

and overseen by the National Council for Curriculum and Assessment (NCCA). The NCCA works in col-

laboration with educators, experts, and stakeholders to develop curriculum guidelines that ensure 

uniformity and high standards in education across the country.13 

Primary Education and the Role of the Catholic Church 

Primary schools in Ireland, which educate children from ages four to eleven or twelve, are privately 

run but are state funded. The patron of a school, usually a religious organization, has significant au-

thority over its ethos and religious education, as outlined in its "Patron’s Programme.”14  

The Primary Curriculum Framework mandates that religious education, or the Patron’s Programme, is 

to be provided for 1 hour and 40 minutes per week for junior (ages four to five) and senior infants 

(ages five to six) and for 2 hours for older classes weekly. This religious education is seen as crucial to 

embedding the school's culture and values into the curriculum.15 

Approximately 90% of primary schools are under the patronage of the Catholic Church. In those 

schools, the "Grow in Love" Patron Programme is often used for religious education.16 

 
Intercultural and Religious Education 

The revised primary school curriculum, launched in 1999, reflects a shift toward celebrating diversity 

and promoting pluralism. It covers key areas including language, mathematics, social, environmental, 

and scientific education,  arts education, physical education, and social, personal, and health educa-

tion. The curriculum emphasizes respect for diversity, active citizenship, and well-being.17 

Religious education in post-primary schools is designed to ensure that students are exposed to a broad 

range of religious traditions, as well as to nonreligious interpretations of life. The syllabus aims to 

 
11 https://www.irishtimes.com/politics/2024/05/23/ireland-has-a-disproportionate-obsession-with-israel-says-ambassa-

dor-dana-erlich/ 
12 https://www.instagram.com/reel/C8MPFXaMD2w/?igsh=MXY4cXQyZ29hbXF4aQ%3D%3D 
13 https://ncca.ie/media/4456/ncca-primary-curriculum-framework-2020.pdf 
14 https://www.tara.tcd.ie/bitstream/handle/2262/67620/Identity.pdf 
15 https://ncca.ie/media/6000/faq-for-the-primary-curriculum-framework.pdf 
16 https://www.catholicbishops.ie/2018/06/05/procedure-for-the-approval-of-catechetical-materials-in-catholic-educa-

tion/ 
17 https://www.curriculumonline.ie/getmedia/84747851-0581-431b-b4d7-dc6ee850883e/2023-Primary-Framework-ENG-

screen.pdf 
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foster mutual respect and understanding, equipping students with the skills to engage in meaningful 

dialogue with those of different or no religious traditions.18 This approach aligns with the principles of 

intercultural education—promoting respect and mutual understanding.19 

Approval and Assessment of Textbooks 

The approval process for schoolbooks in Ireland involves several steps to ensure that the materials 

meet curriculum standards. Contrary to some beliefs, the NCCA does not approve textbooks; instead, 

it creates the curricular specifications that publishers and authors use to develop educational materi-

als. These materials are then reviewed by subject  experts to ensure alignment with the curriculum. 

Schools have the autonomy to select textbooks that best fit their teaching needs, with input from 

teachers, principals, and patrons.20 

For religious studies, particularly in Catholic schools, the approval process is more stringent. A panel 

of experts in education, catechetics, liturgy, theology, and scripture assess textbooks and materials 

for suitability, evaluating their alignment with the Catechism of the Catholic Church and other relevant 

guidelines. The Episcopal review body, comprising at least three bishops, makes the final judgment on 

suitability, after which the publisher can make necessary revisions before resubmission. Approved 

materials are listed on the website of the Council for Catechetics, ensuring their doctrinal accuracy 

and educational soundness.21 

Inclusive Education and Diversity 

The Irish education system emphasizes inclusive education and diversity, ensuring that all children, 

regardless of their background, can feel respected and safe. The curriculum supports children's aware-

ness and appreciation of the rich diversity of peoples, cultures, religions, and beliefs. It aims to develop 

students' ethical understanding of the world, encouraging them to reflect on their choices and respon-

sibilities.22 

Conclusion 

The Irish school education system, shaped by the strong Catholic influence in primary education, is 

evolving to meet the needs of a more diverse and pluralistic society. The centralized curriculum de-

veloped by the NCCA ensures high educational standards, and the autonomy granted to schools allows 

for flexibility in textbook selection and program implementation. As Ireland continues to embrace di-

versity, its education system strives to balance traditional religious values with the principles of inclu-

sivity and intercultural respect. 

The education system in Ireland is supported by several key publishers that provide textbooks and 
educational resources to meet the curriculum standards set by the NCCA. The main educational pub-
lishers in Ireland are CJ Fallon, Veritas, Edco, Folens, educate.ie and Gill Education.This report will 

 
18 https://ncca.ie/media/1976/intercultural_education_in_the_post-primary_school.pdf 
19 https://ncca.ie/media/3785/junior-cycle-religious-education-specification.pdf 
20 https://www.tara.tcd.ie/bitstream/handle/2262/67620/Identity.pdf 
21 https://www.catholicbishops.ie/2018/06/05/procedure-for-the-approval-of-catechetical-materials-in-catholic-educa-

tion/ 
22 https://www.curriculumonline.ie/getmedia/84747851-0581-431b-b4d7-dc6ee850883e/2023-Primary-Framework-ENG-

screen.pdf 

https://www.cjfallon.ie/
https://www.veritasbooksonline.com/
https://www.edco.ie/
https://www.folens.ie/
https://educate.ie/
https://www.gilleducation.ie/
https://www.gilleducation.ie/
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explore the presentation of Jews, Judaism and Israel in Irish textbooks. As such, the curriculum, de-
fined by the National Council for Curriculum and Assessment (NCCA,) was analyzed to identify which 
subjects cover these topics, and require examination. 

Relevant Curriculum Topics: 

History - Junior Cycle (7–9 class)23: 

● Peace and war in Europe 1920–1945, including World War II and the Nazi regime 

History - Senior Cycle (11–12 class)24:  

● Dictatorship and democracy, 1920–1945 

● Emancipation of the Jews 

● The Nazi state in peace and war 

● Nazi propaganda—state control and use of mass media 

● Antisemitism and the Holocaust 

● British withdrawal from Palestine and origins of the Arab-Israeli conflict 

● Zionism 

● Discrimination 

Religion - Junior Cycle (7–9 class)25: 

● Major world religions (including Judaism) 

Religion - Senior Cycle (11–12 class)26:  

● Religious traditions in Ireland 

● The role of religious belief in two of the world’s contemporary conflict situations 

● The question of discrimination in Ireland 

● The “just war” tradition 

Civics - Junior Cycle (7–9 class)27:   

● Racism and xenophobia 

● Minorities 

Civics - Senior Cycle (11–12 class)28:  

 
23 https://www.curriculumonline.ie/getmedia/55900bde-5836-4eef-b94c-d569b31d5b70/SCSEC29_Reli-

gious_Ed_syllabus_eng.pdf 
24 https://www.curriculumonline.ie/getmedia/da556505-f5fb-4921-869f-e0983fd80e50/SCSEC20_History_sylla-

bus_eng.pdf 
25 https://ncca.ie/media/3785/junior-cycle-religious-education-specification.pdf 
26 https://www.curriculumonline.ie/getmedia/55900bde-5836-4eef-b94c-d569b31d5b70/SCSEC29_Religious_Ed_sylla-

bus_eng.pdf 
27 https://www.curriculumonline.ie/getmedia/b4cf7fd4-46d0-4595-baa9-f6c38923c75f/JCSEC04_CSPE_Syllabus.pdf 
28 https://www.curriculumonline.ie/getmedia/ee597f5d-180a-4531-ba50-2f4c966f2df3/Politics-and-Society-new.pdf 

https://www.curriculumonline.ie/getmedia/55900bde-5836-4eef-b94c-d569b31d5b70/SCSEC29_Religious_Ed_syllabus_eng.pdf
https://www.curriculumonline.ie/getmedia/55900bde-5836-4eef-b94c-d569b31d5b70/SCSEC29_Religious_Ed_syllabus_eng.pdf
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● The idea of equality in relation to rights 

● Religious diversity 

● The significance of ethnic and cultural diversity within the European Union 

Based on our curricular review, our analysis examined religion and history books, with a focus on the 

following topics: 

● The Nazi regime during World War II and the Holocaust 

● Perception of peace and justice in different religions 

● Comparison of Judaism to other religions  
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The Holocaust 
Examples from Textbooks 

1. Dictatorship and Democracy 1920–1945, 2nd edition. Leaving Certificate History. 11th & 12th class. 

By Stephen Tonge. Edco (2017). Page 81 

Recognizing Auschwitz as a death camp is crucial to understanding the scale and nature of the Holo-

caust. Labeling it as a “prisoner of war camp” minimizes the unique and horrific nature of the Holo-

caust and the systematic extermination carried out there. The term "death camp" or "extermination 

camp" more accurately captures the function of the Auschwitz camp and the atrocities committed 

there. 
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2. Case Studies: Dictatorship and Democracy 1920–1945. Leaving Certificate History. 11th & 12th class. 
By Stephen Tonge. Edco (2022). Page 49 

Referring to  the Holocaust as "the systematic destruction of the Jewish race" is problematic for sev-

eral reasons and could potentially minimize its horrors.  

First, it perpetuates the false Nazi ideology that Jews are a race when, in fact, Judaism is a religion, 

and Jews are an ethnic group. The Nazis used this racist concept to justify their genocide of the Jewish 

people. 

Second, the term "destruction" does not adequately convey the systematic, industrialized murder of 

six million Jewish men, women, and children by the Nazi regime and its collaborators. The Nazis used 

mass shootings, gas chambers, starvation, and other brutal methods to commit genocide against Jews 

on an unprecedented scale. 

Thus, the definition "the systematic destruction of the Jewish race" is reductive, inaccurate, and of-

fensive, because it echoes Nazi ideology and minimizes the scale and methods of the genocide. Official 

definitions rightly focus on the Holocaust as the state-sponsored genocide of six million Jews by the 

Nazi regime due to antisemitic beliefs. 
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3. Faith Seeking Understanding. Leaving Certificate Religious Education Syllabus. Section A: The Search 

for Meaning and Values, 2nd new edition. 11th & 12th Class. By Kate Liffey & Lir Mac Cárthaigh & 

Siobhan O’Donoghue. Veritas (2022). Page 211 

The depiction of Auschwitz in the book, which labels it simply as "Auschwitz," is problematic because 

it trivializes the historical and emotional gravity of the site. Auschwitz was not merely a geographical 

location: it was the largest of the Nazi death camps where more than a million Jews and other victims 

were systematically exterminated. Failing to label the image as "Auschwitz Death Camp" or at least 

"Auschwitz Concentration Camp" fails to convey the horrific reality associated with the name. 

When used alone, "Auschwitz" refers to a place name, which can be misleading. It does not capture 

the site's historical significance and the atrocities committed there. Just as an image of the atomic 

bomb mushroom cloud over Hiroshima simply titled "Hiroshima" would inadequately represent the 

catastrophic event, so too does "Auschwitz" fall short in conveying the full gravity of the Holocaust.  

The inadequate labeling of the image disrespects the memory of the victims and the experiences of 

survivors. It diminishes the camp's role in the genocide, reducing it to a mere geographical reference. 

Accurate and respectful representation is crucial in educational contexts to honor those who suffered, 

and to educate future generations about the scale of such events. Note that this is a religious textbook 

aimed at imparting values, not a historical analysis, meaning that the question of why Jews in partic-

ular were being persecuted is all the more important.  

Jews and Judaism in Christian Religious Context  
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Examples from Textbooks 

1. Grow in Love, Junior infants. Veritas (2019). Page 39 

Depicting the people who "did not like Jesus" as traditional Jews in the comic can have several harmful 

effects, fostering subconscious biases and negative stereotypes against Jews among young children. 

Historical Context and Antisemitism: Historically, this portrayal aligns with antisemitic stereotypes 

that have wrongly blamed Jews collectively for the death of Jesus. Such depictions perpetuate dan-

gerous and inaccurate narratives. At a young age, children are highly impressionable, and showing 

Jews as the "bad guys'' can lead to a subconscious association between Jewish people and negativity 

or wrongdoing, which over time can solidify into explicit bias or prejudice 

Moral and Ethical Considerations in Education: Modern educational frameworks emphasize teaching 

tolerance, empathy, and inclusivity. This image contradicts these principles by singling out a specific 

religious group negatively. It is crucial that educational content foster a sense of tolerance and inclu-

sivity among students. 

Impact on Jewish Students and Community: For Jewish students, seeing their cultural symbols asso-

ciated with negative characters can be alienating and stigmatizing, which may diminish their sense of 

belonging and safety within the educational environment. 

After this issue was escalated to the publisher, the image was replaced in a newer version of Grow in 

Love. In the updated image, the “people who didn’t like Jesus” are depicted wearing neutral clothing 

that does not associate them with any specific religious group. (Yet, having the figures wear head 

coverings resembling a kippah still conveys a sense of Jewish identity.) 
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Original version (2019)    Revised version (2024) 
 

 

 
 

 

 

 

 

 

2019 2024 

Grow in Love, Junior infants, 2019, p. 39 

  

 

  

 “some people did not like Jesus” dressed with tallit 

Grow in Love, Junior infants, 2024, p. 39 

  

     

 

“some people did not like Jesus” wear generic clothing 
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2. Inspire - Wisdom of the World. Junior Cycle Religious Education. 7th–9th Class. By Michael Purcell 

& Ailís Travers, Educate.ie (2020). e-book. Page 364 

A balanced portrayal of all religions should include both their peaceful principles and the conditions 

under which conflict is permitted.  

The text of this table, “Understanding of Peace and War,” portrays Christianity, Buddhism, and Islam 

as inherently peaceful and nonviolent, emphasizing their quest for justice without addressing their 

historical complexities, such as the Rohingya genocide29 in Myanmar, the 9/11 terror attack, or the 

Crusades. 

The text’s characterization of the role of justice in Judaism is biased and inaccurate for several reasons. 

It states that Judaism believes engaging in violence and war is necessary to achieve justice. In so doing, 

it ignores the diverse teachings in Jewish texts that advocate for peace, justice, and the sanctity of life. 

Jewish law emphasizes peace, as seen in principles like "pursuing peace" (Derech shalom) and "justice, 

justice you shall pursue" (Deuteronomy 16:20). 

Further, the concept of ‘Tikkun Olam’ (repairing the world) and other various ethical guidelines derive 

from the Talmud and other Jewish texts which promote justice and peace.30 

 

 
29https://en.wikipedia.org/wiki/Rohingya_genocide#:~:text=The%20UN%20found%20evidence%20of,Au-

gust%20and%20September%2024%2C%202017. 
30 https://en.wikipedia.org/wiki/Tikkun_olam 

https://ebooks-educateplus.s3-eu-west-1.amazonaws.com/InspiRE1-3yrTextbook1/html5forpc.html?page=4&bbv=1&pcode=
https://www.thejc.com/judaism/jewish-words/darchei-shalom-sj3qhcy0
https://www.esv.org/Deuteronomy+16/


 

14 
 

Despite these problematic examples, there were many good, balanced, and accurate examples of Ju-

daism and Jews in the materials we analyzed. These examples cover religious traditions, values, cere-

monies, and philosophies that depict Judaism and Jews objectively. Two balanced and accurate exam-

ples follow.  

3. “Judaism—the Way of the Torah.” Faith Seeking Understanding. Leaving Certificate Religious Edu-

cation Syllabus Unit 2. Section C: World Religions. 11th & 12th Class. By Ellen Moiselle.  Veritas 

(2005) 

The chapter titled "Judaism—the Way of the Torah" offers a comprehensive overview of Jewish faith 

and practices. It emphasizes Judaism's status as the world's oldest monotheistic faith and highlights 

key aspects such as the Shema prayer, the importance of the Torah, and Jewish values like justice and 

compassion. The chapter also addresses the Jewish people’s commitment to learning and preserving 

their faith through generations despite historical challenges. This portrayal is balanced and educa-

tional, providing a clear understanding of Jewish beliefs and practices. 

 

Image taken from Faith Seeking Understanding. Leaving Certificate Religious Education Syllabus Unit 

2. Section C: World Religions. 11th & 12th Class. By Ellen Moiselle. Veritas (2005) page 44. 

4. “Judaism: Coming of Age” 



 

15 
 

The section on Bar Mitzvah ceremonies includes an interview with a Jewish boy who recently experi-

enced his Bar Mitzvah. It explains the significance of this milestone, how Jewish boys prepare for it, 

and the rituals involved. This narrative helps readers understand the importance of the Bar Mitzvah 

in Jewish culture and how it marks a young person's transition to adulthood within the community. 

 

Image taken from Time to Journey. Religion for Senior Cycle Students. 11th & 12th Class. By Claire 

Breen & Fiona Hedderman. Gill Education (2014) page 166 
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Jews as Part of the National Fabric  

Examples from Textbooks 

1. Inspire—Wisdom of the World. Junior Cycle Religious Education. 7th–9th Class. By Michael Pur-

cell & Ailís Travers. Educate.ie (2020). e-book. Page 123 

In this material, only Christian, Muslim, and nonreligious organizations are presented as addressing 

the problem of homelessness in Ireland. Jewish social welfare organizations are notably absent, de-

spite their contributions to alleviating homelessness and other social issues in Ireland. This omission 

is significant for several reasons. 

Stating that homelessness is “a serious problem in Ireland” and then showcasing only Christian, Mus-

lim, and non-religious efforts, implicitly suggest that they are the only groups addressing the issue. 

This is an inaccurate and incomplete representation of the collective efforts within Ireland. 

By excluding Jewish organizations, the material sends an indirect message that the Jewish community 

is not involved in solving pressing societal issues and is only concerned with the welfare of fellow Jews. 

This portrayal can lead to misconceptions about the Jewish community's role and contributions to 

Irish society, affecting how students perceive the Jewish community. It may give rise to potentially 

reinforcing stereotypes that Jews are not part of the compassionate and caring fabric of Irish society. 

This exclusion does a disservice to the values of inclusivity and diversity. 

It is important to note that the Jewish community in Ireland is significantly smaller than other religious 

groups. When the community’s positive contributions to critical social issues are overlooked, it can 

create the impression that the Jewish community is more inwardly focused and less engaged in im-

proving Irish society as a whole. 

 

 

 

 

https://ebooks-educateplus.s3-eu-west-1.amazonaws.com/InspiRE1-3yrTextbook1/html5forpc.html?page=4&bbv=1&pcode=
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2. Inspire—Wisdom of the World. Junior Cycle Religious Education. 7th–9th Class. By Michael Pur-

cell & Ailís Travers. Educate.ie (2020). e-book. Page __ 

In another example from the same book, the warm connections between the Jewish community and 

other religious communities are not mentioned, which may portray a skewed picture of religious har-

mony in Ireland (see the image of Christmas greetings.) 

Overall, throughout this book, Islam is mentioned significantly more than other religions, including 

Judaism: the word “Islam” appears twice as often as the word “Judaism.” The book also highlights 

more examples of good values and virtues carried out by Muslims in Ireland than by Jews. A book that 

aspires to educate about the religious fabric in Ireland should provide a more balanced representation 

of all religions, ensuring that no single faith is favored over others. As do the positive examples depict-

ing Judaism in the previous section, the “Grow in Love” program portrays Jewish traditions in an in-

formative and respectful manner. 

 

 

https://ebooks-educateplus.s3-eu-west-1.amazonaws.com/InspiRE1-3yrTextbook1/html5forpc.html?page=4&bbv=1&pcode=
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3. Grow in Love, Primary 5, 3rd Class. Veritas (2017). Page 94 

“Our Jewish Brothers and Sisters” 

This lesson on the Sabbath introduces students to Jewish traditions, including the lighting of candles, 

the blessing over the bread, and the significance of rest. This lesson encourages students to reflect on 

and discuss these practices, fostering a deeper appreciation of Jewish culture. 

Image taken from Grow in Love, Primary 5, 3rd Class. Veritas (2017) page 94. 

The inclusion of detailed and respectful descriptions of Jewish traditions, values, and ceremonies helps 

provide a balanced and accurate portrayal of Judaism. Such content contributes to a well-rounded 

education on the diverse religious landscape, fostering understanding and respect among students. 
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Jews and the Israeli-Palestinian Conflict 

Examples from Textbooks 

1. Faith Seeking Understanding, Leaving Certificate Religious Education Syllabus. Section B: Christian-

ity: Origins and Contemporary Expressions. 11th & 12th Class. By Paula Goggin & Colette McCarthy-

Dineen. Veritas (2005). Page 83. 

The page from "Faith Seeking Understanding" presents a problematic image in the context of the par-

able of the Good Samaritan, which is meant to teach lessons about compassion, tolerance, and caring 

for others. However, instead of focusing on the core moral teachings of the parable, the image of a 

Palestinian boy protesting against Israeli aggression shifts attention towards a political critique, un-

justly portraying Israel and Jews as wrongdoers. This shift detracts from the parable's universal mes-

sage of compassion and understanding, steering the narrative into a controversial and divisive political 

issue. 

While the parable does acknowledge the historical animosity between Jews and Samaritans, this 

serves merely as a backdrop to highlight the Samaritan's act of kindness. The image chosen for this 

context, however, emphasizes historical conflict and aligns it with contemporary political tensions be-

tween Israel and Palestine. This conflation overshadows the primary message of the parable—com-

passion and care—by introducing a politically charged dimension that distracts from the intended 

moral lessons. 

The choice of image not only misses the opportunity to illustrate Good Samaritan-like behavior but 

also risks implanting a biased anti-Israeli sentiment in students' minds. A more appropriate illustration 

would have focused on acts of kindness and compassion, which are central to the parable's teachings. 

Instead, the current image diverts the lesson from its educational goal, creating a polarizing narrative 

rather than fostering understanding and tolerance.  

Moreover, this imagery is particularly problematic because it conflates the ancient hostility between 

Jews and Samaritans with modern political conflicts involving Israel. Even if the intention were to cri-

tique Jews, this would still miss the parable's point, which is about overcoming enmity through com-

passion. By bringing Israel and contemporary political issues into a religious discussion, the textbook 

manipulates the narrative, introducing bias where the focus should remain on the moral and religious 

teachings of the parable, free from political influence. 
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2. Faith Seeking Understanding. Leaving Certificate Religious Education Syllabus. Section F: Issues of 

Justice & Peace. 11th & 12th Class. By Barbara Raftery. Veritas (2006). Pages 53–54 

After describing the fundamental agreement of the covenant between God and the Hebrew people, 

there is a question directed to the students under the section “Over to you.” These questions are 

meant to prompt students to reflect on the subject and apply it to the world they live in. The question 

posed is: “How could the Old Testament notion of the covenant relate to the situation in Israel and 

Palestine today?” Although not explicitly stated, the textbook could imply that the expectation of 

treating neighbors and foreigners with special care is not met by Israel, and therefore their part of the 

covenant, which guarantees them the legitimacy to occupy the land, is not fulfilled. This subtle impli-

cation nudges students toward questioning the legitimacy of the Israeli presence in the land of Israel, 

challenging the status quo and the rights adopted by UN Resolution 181 in November 1947. 

Again, it is important to make explicit that this example is essentially drawing a comparison between 

the covenant between God and the Hebrews and the Israel-Palestine conflict, which is shifting the 

discussion from a religious one, concerning Jews, to a political one, concerning Israel. it risks conflating 

any mention of Jews with the modern political issue of Israel/Palestine. This insertion of Israel/Pales-

tine into discussions about the Jews introduces a political dimension that may lead students to form 

biased opinions, rather than fostering a deeper understanding of the historical and religious context 

of the covenant. Such an approach shifts the focus away from the intended religious and moral teach-

ings, instead introducing a contemporary political controversy into a discussion that should remain 

centered on historical and spiritual understanding. 

 



 

24 
 

3. Faith Seeking Understanding. Leaving Certificate Religious Education Syllabus. Section F: Issues of 

Justice & Peace. 11th & 12th Class. By Barbara Raftery. Veritas (2006). Page 79 

Including the Israeli-Palestinian conflict within the framework of "Just War" theory may implicitly sug-

gest that Israel is the aggressor and that Palestinian actions could be viewed as justified under this 

theory. This perspective is particularly challenging given recent events, such as the Hamas attack on 

October 7th, 2023, which some have argued constitutes a legitimate act of war in the context of oc-

cupation. However, the attack, marked by significant violence, raises complex moral questions that 

complicate the straightforward application of "Just War" theory and could potentially lead to misin-

terpretations by students. 

The Israeli-Palestinian situation is more accurately characterized as a conflict rather than a traditional 

war. It involves a complex combination of political, social, and historical factors that do not align neatly 

with the criteria of "Just War" theory. Applying this framework to the conflict may oversimplify the 

issues and result in misleading conclusions. 
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4. Time to Journey. Religion for Senior Cycle Students. 11th & 12th Class. By Claire Breen & Fiona 

Hedderman. Gill Education (2014). Page 122 

The inclusion of this 2007 article as the only case study in the subsection "Justice and Peace" within 

the chapter "Living Faith: Doing Justice" is problematic. 

The article presents a one-sided narrative that depicts Israeli soldiers as aggressors and Palestinian 

children as innocent victims. This oversimplified portrayal lacks the necessary context of the Israeli-

Palestinian conflict's historical, political, and religious complexities. Moreover, the absence of any 

equivalent examples that humanize Jews or Israelis in the context of war and justice further skews the 

narrative. By presenting this case study without sufficient background information, the narrative sug-

gests a clear-cut scenario of wrongdoing by Israel, which can shape students' perceptions negatively 

and unfairly. 

The Israeli-Palestinian conflict is a deeply complex issue with roots that span more than a century, 

involving multiple wars, peace processes, and political agreements. The article fails to provide this 

context, thereby flattening the situation into a simple narrative of oppressors versus oppressed. 

Educational content should strive to present balanced perspectives, especially on contentious issues. 

By selecting this article as the sole example under "Justice and Peace," the book risks imparting a 

biased view to students, who might develop a skewed understanding of Israel and its actions. 

For many Irish students, this article may be their first exposure to the Israeli-Palestinian conflict. Pre-

senting such a one-dimensional case study could lead to lasting misconceptions about Israel's role and 

actions. 

There are numerous other examples of justice and peace that could be explored that do not involve 

the same level of complexity and sensitivity. For instance, case studies on apartheid or post-apartheid 

in South Africa could be presented.  
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5. Inspire - Wisdom of the World. Junior Cycle Religious Education. 7th–9th Class. By Michael Purcell 

& Ailís Travers. Educate.ie (2020). e-book. Pages 73–75 

The statement that Jesus lived in "Palestine" requires historical context. Although Jesus lived in regions 

that are now part of modern-day Israel and of the Palestinian territories, specifically in Judea and 

Galilee, the term "Palestine" as we understand it today was not used during his lifetime. 

Historical Context 

Roman Province of Judea: During Jesus's life (approximately 4 BCE to 30–33 CE), the area was primarily 

referred to as Judea, which was part of the Roman Empire. The Romans governed this region, and it 

was known as the province of Judea, which included Jerusalem and surrounding areas. The term "Pal-

estine" was not widely used until after the Bar Kokhba revolt in 135 CE, when the Romans renamed 

the region as "Palestina" to minimize Jewish identification with the land. 

Cultural and Ethnic Identity: Jesus was a Jew, and his life and teachings were deeply rooted in Jewish 

culture and religion. He was born in Bethlehem and grew up in Nazareth, both of which are in the 

historical regions of Judea and Galilee. 

Use of the Term "Palestine": The term "Palestine" has evolved over centuries and was used to describe 

various geographical and political entities. It is more historically precise to refer to the region in which 

Jesus lived as Judea or Galilee, rather than Palestine. The modern usage of "Palestine" often carries 

political connotations that did not exist in the first century. 

Damage to Israel's Legitimacy: Referring to Jesus's residence as "Palestine" without the appropriate 

historical context can contribute to the delegitimization of Israel. It can be exploited to undermine the 

Jewish historical connection to the land. Misrepresentations of historical facts can perpetuate narra-

tives that challenge Israel's legitimacy and foster political agendas against the state of Israel.31  

Although it is technically correct to say that Jesus lived in a region that was later named “Palestina,” it 

is more accurate to describe the area as Judea or Galilee during his lifetime. The term "Palestine" as a 

designation for the region was not commonly used until after the time of Jesus, making it less appli-

cable to his historical identity. This distinction is crucial for understanding the historical and cultural 

context of his life and teachings. Proper terminology helps maintain the integrity of historical facts and 

prevents the misuse of history for political purposes.   

 
31 https://www.jpost.com/opinion/article-779313 

https://ebooks-educateplus.s3-eu-west-1.amazonaws.com/InspiRE1-3yrTextbook1/html5forpc.html?page=4&bbv=1&pcode=
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6. Leaving Certificate Religious Education Syllabus. National Council for Curriculum and Assessment 

(2003). Link 

As with the previous example, the official syllabus for the religious leaving certificate, published by the 

NCCA and the Department of Education and Science in 2003, states that its aim is “to identify the 

distinctive features of Christianity within the historical, social and religious context of both the Pales-

tinian and the Greco-Roman society of the first century CE.” 

The term "Palestinian society" is not an appropriate or accurate descriptor for the context of early 

Christianity in the first century CE. A more precise term, such as Judean or Jewish society, should be 

used to reflect the historical and cultural realities of the time. This will ensure that students gain an 

accurate and nuanced understanding of the origins and development of early Christianity and are not 

presented in any way with concepts that undermine the legitimacy of Israel. 

 
 

7. Call to Action. Junior cycle civic Social and political education. 7th-9th class. By Gearoid O’Brian. 

Gill Education (2022), page 119-129 

https://www.curriculumonline.ie/getmedia/55900bde-5836-4eef-b94c-d569b31d5b70/SCSEC29_Religious_Ed_syllabus_eng.pdf
https://www.curriculumonline.ie/getmedia/55900bde-5836-4eef-b94c-d569b31d5b70/SCSEC29_Religious_Ed_syllabus_eng.pdf
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This chapter provides six exercises designed to explore key aspects of the Palestinian reality, from 

1947 to the present. The exercises aim to engage students in an understanding of the historical, 

social and political challenges faced by Palestinians. 

Through these activities, students are encouraged to examine the dynamics of the Israeli-Palestin-

ian conflict and consider possible outcomes for the future. The exercises include: 

1. 'Shrinking Palestine' – An exercise demonstrating how the land inhabited by Palestinians 

has shrunk throughout the years, using a widely-discredited depiction of Palestinian terri-

torial loss by inaccurate and misleading maps. 

2. A comparison exercise between photos of Israel and Palestine, asking students to mark 

which picture depicts Israel and which depicts Palestine. 

3. The Israeli occupation of Palestinian territory in facts and figures. 

4. A case study about the push for the demolition of a Bedouin village. 

5. A case study about a family who had been attacked by Israeli settlers. 

6. An exercise asking students to predict the probable future of Palestinian children living in 

the occupied territories and propose solutions to enable a desired future. 

The core issue with the textbook’s portrayal of the Israeli-Palestinian conflict in Lessons 29 and 30 

is the unfair and inaccurate framing of Israel as the sole aggressor and actor responsible for the 

conflict. This approach fails to acknowledge the agency of the Palestinian leadership, and neighbor-

ing Arab states, whose actions have similarly shaped the ongoing situation. Consequently, through 

omitting significant roles and key players, lessons present a distorted and incomplete perspective 

on the conflict. 

For example, ignoring the Arab rejection of the UN partition plan, and subsequent declaration of 

war on the nascent state of Israel, leaves students unaware of the existential threat Israel continu-

ally faces. This narrative could lead students to foster negative feelings towards a seemingly pow-

erful and needlessly aggressive nation, and sympathy for the peaceful Palestinian underdog. These 

sweeping generalizations of both Israelis and Palestinians is a largely inaccurate and unnuanced 

understanding of the reality, caused by partial story-telling. 

A more detailed look at historical omissions highlights the severity of this imbalance. Regarding the 

Six-Day War, the textbook fails to mention that Egypt, Jordan, and Syria had massed their armies 

along Israel's borders and made repeated threats of annihilation prior to Israel’s preemptive strike. 

Without including this crucial context, the strike suggests that Israel, unprompted, declared war to 

expand its territory. 

Similarly, the textbook oversimplifies the issue of Palestinian refugees, neglecting to clarify that the 

5 million UN-recognized refugees are mainly descendants of the original refugees, rather than indi-

viduals who directly fled their homes. This crucial distinction overlooks the fact that this is the only 

case in international law where refugee status is inherited through generations. As a result, the 

refugee crisis is portrayed as ongoing and substantial, while under normal international law, most 

of these 5 million people would not be considered refugees. 
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Lastly, the textbook ignores Israel's repeated peace offers, such as the proposals during the Camp 

David Summit in 2000 or the Taba negotiations in 2001. Israel made significant concessions, including 

land swaps and agreement for the establishment of a Palestinian state. The rejection of these offers 

by the Palestinian leadership is contextually crucial, and changes the portrayal of Israel from warmon-

gering towards peace-making. The above examples are key instances where the omission of detail has 

led to disastrously inaccurate presentations of Israel, disregarding the complexities of the conflict. By 

excluding military provocations leading to Israeli strikes in 1967, the unique status of Palestinian ref-

ugees or the Palestinian rejection of Israeli peace settlements, textbooks have presented a skewed 

and potentially dangerous version of history. Other issues like Israeli settlements, water rights and 

military control are conveyed as simplistic issues, divided into clear aggressor and victim narratives, 

further contributing to a selective and unnuanced view of reality. 

The narrow focus on Palestinian suffering, without recognizing Israeli challenges, contributes to a one-

dimensional view, fostering resentment rather than understanding. It denies students the opportunity 

to engage with the full scope of historical realities, and prevents them from forming a nuanced under-

standing of the conflict. The lack of balance suggests an intent, or at least an effect, of promoting a 

particular prejudiced viewpoint, rather than critical analysis. 
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Conclusion  

The review of Irish school books highlights several worrisome trends in the representation of the Hol-

ocaust, Israel, and Judaism. 

 

1. Trivialization of the Holocaust: Misleading labels, such as referring to Auschwitz as a "prisoner 

of war camp," downplay its role as a site of mass extermination. Descriptions fail to convey 

the industrialized genocide of six million Jews, leading to a diluted understanding of this his-

torical atrocity. 

2. Misrepresentation of Israel: Narratives may imply that Israel does not fulfill its moral obliga-

tions, undermining its legitimacy and oversimplifying the Israeli-Palestinian conflict. For ex-

ample, a discussion around the Good Samaritan story frames Israel's actions in a negative 

light, suggesting a lack of compassion towards others. Additionally, the concept of the cove-

nant is presented in a way that questions Israel's adherence to its moral and ethical commit-

ments. This framing can lead students to perceive Israel as morally deficient, neglecting the 

historical and political context of its actions. Furthermore, some narratives shift the discussion 

from religious topics concerning Jews to political issues concerning Israel. This is concerning, 

as the implied criticism of Israel may be unconsciously perceived as a criticism of Jews, blurring 

the lines between religious and political critique. 

3. Oversimplification and Delegitimization: Historical references to Jesus living in "Palestine" 

without appropriate context can contribute to narratives that challenge Israel's legitimacy and 

undermine the Jewish historical connection to the land. Case studies portraying Israeli soldiers 

as aggressors lack the needed historical and political context, reinforcing biased views against 

Israel. Additionally, discussions prompting students to apply the “just war” concept to the Is-

raeli-Palestinian conflict may suggest that a war against Israel by Palestinians could be per-

ceived as just. This is particularly dangerous given the atrocities carried out by Hamas in their 

attack against Israel on October 7, 2023. 

4. Misrepresentation and Bias Against Judaism: Positive values such as compassion and justice 

are illustrated through other religions, with Judaism being less represented. This exclusion can 

create a biased understanding of moral and ethical teachings across different religions. For 

instance, negative depictions of traditional Jews, such as those who "didn’t like Jesus," foster 

harmful stereotypes and subconscious biases in young children. Furthermore, Judaism is 

sometimes inaccurately portrayed as advocating violence to achieve justice, ignoring the di-

verse teachings in Jewish texts that promote peace and moral values. This portrayal contrasts 

with those of other religions, which are depicted as inherently peaceful; this furthers a nega-

tive stereotype of Judaism and Jews. 
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Policy Recommendations  

Textbook Authors, Educators, and Policy Makers 

To enhance the accuracy, inclusivity, and respectfulness of educational materials, we propose the 

following recommendations for the NCCA, textbook publishers, and schools. These measures aim to 

address and rectify the identified biases and misrepresentations in the curriculum. 

National Council for Curriculum and Assessment (NCCA) 

1. Revise Historical References: Ensure that references to Jesus's life accurately reflect the his-

torical context. Instead of using terms like "Palestine," which may carry modern political con-

notations, use historically accurate terms such as "Judea" or "Galilee" to prevent misunder-

standings and maintain historical integrity. 

2. Implement Proofreading and Approval Mechanisms: Establish an effective proofreading 

mechanism for educational materials that touch on sensitive topics such as other religions and 

politically charged issues. It should involve a panel of experts in history, religious studies, and 

political science to ensure balanced and accurate representations. 

Textbook Publishers 

1. Consultation with Experts: Although this is already part of the process, we propose that for 

books touching on topics related to non-Christian religions or politically sensitive subjects, 

publishers should seek advice from official figures within the respective religious communities 

or academic researchers specializing in those areas. This will help ensure that the content is 

accurate, respectful, and inclusive. 

2. Diverse Representation: Ensure that positive values like compassion and justice are illustrated 

through examples from a diverse range of religions, including Judaism, to avoid bias and to 

promote a comprehensive understanding of moral and ethical teachings. 

3. Irish textbooks should teach the life of Jesus through the prism of the shared roots of Christi-

anity and Judaism, and recognize the historic persecution of Jewish people at the hands of the 

Catholic Church. Additionally, the Vatican's present-day efforts to repair interfaith relations 

and combat antisemitic dogma, including the accusation of Jewish deicide should be noted. 

Religious teaching should remain divorced from politics and teachings which may inspire prej-

udice of non-Christians, including Jews and Israelis, and focus on commonalities and opportu-

nities for dialogue. 

Schools 

1. Feedback Mechanisms for Parents and Students: 

• Create a system for collecting feedback from parents and students regarding the content 

of textbooks. This system should allow for the reporting of any perceived biases or inac-

curacies. 

• Establish a formal feedback loop with publishers to address concerns raised by parents 
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and students. This will ensure that problematic content can be reviewed and revised in 

future editions of textbooks. 

2. Inclusive Education Training: Provide training for educators on inclusive education practices. 

This training should focus on fostering an environment of tolerance and respect for all reli-

gions and cultures, ensuring that all students feel represented and valued in the educational 

materials used. 

By implementing these recommendations, the NCCA, textbook publishers, and schools can work to-

gether to ensure that educational materials are balanced, accurate, and promote a respectful under-

standing of all religions and cultures. This will help foster an inclusive educational environment that 

respects diversity and encourages mutual understanding among students. 
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Methodology 
IMPACT-se applies methodological standards 

which are based on UNESCO and UN declara-

tions, and international recommendations 

and documents on education for peace and 

tolerance (see notes). Our methodology is de-

signed to consider every detail within the 

textbooks; it does not paraphrase, rely on in-

terpretations, or attempt to illustrate precon-

ceived notions.  

The following is an updated, condensed ver-

sion of the IMPACT-se UNESCO-derived stand-

ards for peace and tolerance in school educa-

tion:  

 

 

The curriculum should promote tolerance, un-
derstanding and respect toward the “Other,” 
his or her culture, achievements, values and 
way of life.32 

 
 

 
 
The curriculum should foster personal attach-
ment toward the “Other” as an individual, his 
or her desire to be familiar, loved and appreci-
ated.33 

 
 

 
32 As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO on November 16, 1995, 
Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding Be-
tween Peoples (1965), Principles I, III. Universal Declaration of Human Rights (1948): Education shall be directed to the full development of 
human personality and to the strengthening of respect for human rights and fundamental freedoms. It shall promote understanding, toler-
ance and friendship among all nations, racial and religious groups and shall further the activities of the United Nations for the mainte-
nance of peace. Based also on UN Security Council Resolution 2686 on “Tolerance and International Peace and Security” (unanimously 
adopted June 14, 2023), which urges Member States to promote tolerance and peaceful coexistence through education, consider inter-
religious and intercultural dialogue as means of achieving it, and publicly condemn violence, hate speech and extremism to prevent the 
spread of intolerant ideology and incitement to hatred and discrimination based on race, sex, ethnicity or religion or belief (including Is-
lamophobia, antisemitism or Christianophobia). See specifically Article 6: reaffirming States’ obligation to respect, promote and protect 
human rights and fundamental freedoms of all individuals. 
33 The goal of education for peace is the development of universally recognized values in an individual, regardless of different socio-cul-
tural contexts. See Ibid., Article 6. See also, on exchanges between youth, the UN Declaration on the Promotion among Youth of the Ideals 
of Peace, Mutual Respect and Understanding between Peoples (1965), Principles IV, V. 
34 Ibid., and based on Articles III.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education for Peace, Human Rights and 
Democracy, approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 18.2. 
35 As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination (ICERD), adopted by the 
United Nations General Assembly Resolution 2106 (XX) on December 21, 1965. See also Article 20 of the International Covenant on Civil 
and Political Rights (ICCPR), adopted by the United Nations General Assembly Resolution 2200A (XXI) on December 16, 1966. 
36 Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, approved by the General Confer-
ence of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; and on the Declaration of Principles on Tolerance pro-
claimed and signed by member states of UNESCO on November 16, 1995, Article 5. 

The curriculum should be free of wording, im-
agery and ideologies likely to create preju-
dices, misconceptions, stereotypes, misun-
derstandings, mistrust, racial hatred, religious 
bigotry and national hatred, as well as any 
other form of hatred or contempt for other 
groups or peoples.34 

 
 
 

 

The curriculum should be free of language, 
content, and imagery that disseminate ideas 
or theories which justify or promote acts and 
expressions of violence, incitement to vio-
lence, hostility, harm and hatred toward other 
national, ethnic, racial or religious groups.4 
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The curriculum should develop capabilities for 
non-violent conflict resolution and promote 
peace.36  

  

RESPECT 

INDIVIDUAL OTHER  

NO HATE  

NO INCITEMENT  

PEACEMAKING 1 

2 

3 

4 
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Educational materials (textbooks, workbooks, 
teachers’ guides, maps, illustrations, aids) 
should be up-to-date, accurate, complete, bal-
anced and unprejudiced, and use equal stand-
ards to promote mutual knowledge and un-
derstanding between different peoples.37 

 

 

 

The curriculum should foster equality, mutual 
respect, and should aim for equal representa-
tion between individuals regardless of their 
gender identity. It should also refrain from 
language, content, and imagery that depicts 
limiting and/or exclusionary gender roles.38  

 
37 Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and education relat-
ing to human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris, November 19, 1974, 
Article V.14. 
38 The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16, 1995, 
notes the Convention on the Elimination of Any Form of Discrimination against Women and emphasizes respect for human rights and fun-
damental freedoms for all, without distinction as to gender. 
39 Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights Council, and numerous 
UN General Assembly resolutions expressing concern and condemnation of laws and practices around the world which target individuals 
based on their gender identity and/or sexual orientation for discrimination, violence, and even extrajudicial, summary or arbitrary execu-
tions—all of which contradict the most basic principles of the UN and have no place in education. 
40 Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and education relat-
ing to human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris, November 19, 1974, 
Articles III.6, and IV.7. On the imperative for developing “systematic and rational tolerance teaching methods that will address the cultural, 
social, economic, political and religious sources of intolerance,” see the Declaration of Principles on Tolerance proclaimed and signed by 
member states of UNESCO on November 16, 1995, Article 4.2. On education for international cooperation, see also the UN Declaration on 
the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding between Peoples (1965), Principle II. 

 

 

The curriculum should be free of language, 
content, and imagery that promulgates vio-
lence or discrimination on the basis of sexual 
orientation.39 
 

 
 
 
 

The curriculum should educate for sound and 
sustainable economic conduct and preserva-
tion of the environment for future genera-
tions. It should encourage regional and local 
cooperation to that effect.40   
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RESENTATION 
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List of Textbooks

Below are the books examined as part of the research:  

1. Faith Seeking Understanding. Leaving Certificate Religious Education Syllabus. Section A: The 

search for meaning and values - 2nd new edition. 11th & 12th Class. By Kate Liffey & Lir Mac 

Cárthaigh & Siobhan O’Donoghue. Veritas (2022) 

1. Faith Seeking Understanding. Leaving Certificate Religious Education Syllabus Unit 2. Section 

B: Christianity: Origins and Contemporary Expressions. 11th & 12th Class. By Paula Goggin and 

Colette McCarthy-Dineen.  Veritas (2005) 

2. Faith Seeking Understanding. Leaving Certificate Religious Education Syllabus Unit 2. Section 

C: World Religions. 11th & 12th Class. By Ellen Moiselle.  Veritas (2005) 

3. Faith Seeking Understanding. Leaving Certificate Religious Education Syllabus Unit 2. Section 

D: Moral Decision Making. 11th & 12th Class. By Fr Donal O’Neill.  Veritas (2005) 

4. Faith Seeking Understanding. Section F: Issues of Justice & Peace. Leaving Certificate Religious 

Education Syllabus. Section F. 11th & 12th Class. By Barbara Raftery. Veritas (2006) 

5. Faith Seeking Understanding, Leaving Certificate Religious Education Syllabus. Section I: Reli-

gion: The Irish Experience. 11th & 12th Class. By Tom Gunning. Veritas (2006)  

6. Life Matters - Senior Cycle Religious Education. 11th & 12th Class. By Niall Boyle. Mentor 

Books (2014) 

7. Time to Journey. Religion for Senior Cycle Students. 11th & 12th Class. By Claire Breen & Fiona 

Hedderman. Gill Education (2014) 

8. Inspire - Wisdom of the World. Junior Cycle Religious Education. 7th-9th Class. By Michael 

Purcell & Ailís Travers, Educate.ie (2020). e-book 

9. Grow in Love, Primary 1, Junior Infants. Veritas (2015) 

10. Grow in Love, Primary 4, 2nd Class. Veritas (2016) 

11. Grow in Love, Primary 5, 3rd Class. Veritas (2017) 

12. Grow in Love, Primary 7, 5th Class. Veritas (2018) 

13. Dictatorship and Democracy 1920-1945, 2nd Edition. Leaving Certificate History. 11th & 12th 

class. By Stephen Tonge. Edco (2017) 

14. Case Studies: Dictatorship and Democracy 1920-1945.  Leaving Certificate History. 11th & 12th 

class. By Stephen Tonge. Edco (2022) 

15. Dictatorship and Democracy 1920-1945. Leaving Certificate History. 11th & 12th class.By Sean 

Delap. Folens (2004) 

16. Leaving certificate Religious Education Syllabus, National Council for Curriculum and Assess-

ment (2003). Syllabus 

 

https://ebooks-educateplus.s3-eu-west-1.amazonaws.com/InspiRE1-3yrTextbook1/html5forpc.html?page=4&bbv=1&pcode=
https://www.curriculumonline.ie/getmedia/55900bde-5836-4eef-b94c-d569b31d5b70/SCSEC29_Religious_Ed_syllabus_eng.pdf

